My Place and Yours: Thematic Unit for Years 3&4

Bricks, Branches or Boxes?

Suggested Learning Intentions

Suggested Learning and
Teaching Activities
Introduce specific vocabulary for different
materials, such as wood, brick and plastic, through
group sorting activities. Develop the children’s
classification skills to include properties such as
hard, soft, rigid, flexible, transparent, opaque and
absorbent. Have them sort and group junk materials
according to their properties.

Children will:
• compare and contrast similarities and differences;
• understand the uses of a range of materials;
• learn about materials in the natural and the built
environment;
• learn about the properties of everyday materials
and their uses;
• learn that there is a variety of plant and animal life
in the world around them;
• be aware of the diversity of people around the
world; and
• sort and classify objects for two criteria (UMaths).

Research a range of materials used in the home
and what we use them for. Compare the same
objects made from different materials, for example
a wooden spoon, a metal spoon and a plastic spoon.
Suggest reasons for choosing particular materials.
Investigate which fabric would make the best winter
gloves. Provide samples of different materials for
the children to devise an experiment to test their
theories. Use the Snowballing* activity to reach a
consensus. Take photographs to record and report
each stage of the experiment.
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Still on the topic of materials, refer back to the
houses from around the world you looked at in
Activity Seven. Set a group challenge: give each
group a large picture of a person and a card that
states the country or region of the world they come
from. Provide boxes filled with samples of different
materials that the children can use to create a set of
clothes that the person in their picture could wear
when they go out of the house. They cut, shape and
stick their chosen fabrics onto the picture. Use a
Stick Debate* to structure feedback to the rest of the
class in a way that prevents more vocal children from
dominating the conversation.

Investigate the homes of various animals, for
example:
• squirrel – drey;
• bee – hive;
• bird – nest;
• badger – sett; and
• spider – web.
Explore what materials these animals use to make
their homes. Work on developing the children’s
vocabulary. Provide pictures for them to sort,
matching the animals to their special homes
(Resource D). Ask the groups to report their findings
to the class, and discuss them together.
Link to Languages: Teach the names of common
animals in the target language. See the Word Bank in
Resource B for some relevant vocabulary.
* See Active Learning and Teaching Methods for
Key Stages 1&2.

2

Active Learning and Teaching Methods for Key Stages 1&2

SNOWBALLING
Skills
•
•

Working with Others
Thinking, Problem-Solving, Decision-Making

What is it?
•

This technique enables pupils to think about their own responses to issues and
gradually begin a collaboration process with those around them to consider
their thoughts on the same theme. It is a useful way of encouraging less vocal
pupils to share ideas initially in pairs and then in larger groups. It also ensures
that everyone’s views on an issue may be represented and allows a whole class
consensus to be arrived at without a whole class discussion.

Implications for classroom layout
•

A large space is needed for ease of movement and interaction. Alternatively, pupils
could form clusters around desks and move seats accordingly.

How does it work?
1. A relevant question is asked or scenario described.
2. Pupils individually write down their thoughts, opinions and/or suggestions.
3. Pupils form pairs and compare answers. They discuss their positions and reach an
agreed or compromised position on the issue, which is then recorded.
4. Pupils move into groups of four and undertake a similar process. Another agreed
position is reached and noted.
5. The group of four becomes a group of eight and the process is repeated. A further
agreed position is reached.
6. As the groups get bigger it will be necessary to elect a spokesperson/facilitator,
time-keeper, resource manager, scribe, etc.
7. A ﬁnal whole-class position is then discussed and justiﬁed.
8. The view of any pupil who objects strongly to the agreed position could be recorded
if the individual feels that their opinion is not adequately represented.
9. A debrief afterwards might explore not only knowledge and understanding, but also
the process of the activity: how did pupils come to a decision? How was compromise
reached? What skills were they using?
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