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About this Thematic Unit
This Thematic Unit is linked to the Years 3/4 Idea for Connected
Learning (ICL) Whatever the Weather. Within this unit, children explore
the weather: how we learn about it, how we measure aspects of it, and
how important it is in life and the world of nature.
Children will have the opportunity to develop some of the skills that meet the requirements of the
Northern Ireland Curriculum at Key Stage 1. The focus within this unit is outlined below:
Northern Ireland
Curriculum Objective

To develop the young person as a contributor to the economy and
environment

Aim

The aim of this Thematic Unit is to encourage children to:
• Develop an awareness of our weather and the aspects that make
up our weather; and
• Learn how the weather can impact on our own and other people’s
lives.

Key Element

Education for Sustainable Development

Thinking Skills and
Personal Capabilities
(TSPC)

This Thematic Unit focuses on Working With Others.
Children have opportunities to:
• Value contributions from their peers;
• Work together to use geographical language;
• Share out activities and roles; and
• Generate appropriate questions to ask.
There will also be opportunities for children to develop the skills of
Thinking, Problem-Solving and Decision-Making and
Managing Information.

Cross-Curricular Skills

Where appropriate, learning intentions that relate to cross-curricular
skills are signposted. These cross-curricular skills are:
• Communication (Comm);
• Using Mathematics (UMaths); and
• Using ICT (UICT).

Connecting the Learning

This Thematic Unit provides teachers with the opportunities to
connect learning across the following areas:
• Language and Literacy;
• Mathematics and Numeracy;
• The Arts; and
• The World Around Us.
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SECTION

What’s the Weather
Going to Be Like?
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Section 01 What’s the Weather Going to Be Like?

Activity One
Weathery Words
Suggested Learning Intentions

Children will:
• listen to and value the contributions made by their
peers (TSPC); and
• learn about seasonal changes in weather.

Suggested Learning and
Teaching Activities

At the end of this activity, you will have a bank
of weather-related words sorted into relevant
categories.
Explore with the class how many weather adjectives
are created by adding ‘y’ to nouns, for example:
• rain → rainy
• fog → foggy
• sun → sunny
• wind → windy
• snow → snowy
Explore rules for the spelling patterns.

Display photos that show different types of weather
(for example ice in winter, leaves falling off trees and
the sun shining). Explain to the class that they are
going to think of words that describe the weather.
Organise the class into small, mixed ability groups.
Provide the children with writing materials, for
example small whiteboards and markers. Ask the
children to think of as many weather words as they
can. Give them a short time to suggest and record
their words.
Display large cut-out pictures of the sun, a cloud and
a snowflake, and also a large picture to represent
the wind (for example the branches of a tree being
blown in the wind). Invite the groups to suggest
which of their words should be displayed on each
weather symbol. The groups take turns with their
suggestions, and you write the words. It may be
necessary to provide a fifth picture or bubble to
collate any weather words that do not belong in the
sun, cloud, snow or wind categories.
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Activity Two
What’s Tomorrow to Be Like?
Suggested Learning Intentions

Children will:
• understand how weather causes change;
• examine evidence and opinions from a range of
sources (TSPC);
• record and present geographical information in a
variety of ways (TSPC);
• use ICT to create text on screen combining images
and/or sound (UICT);
• share out roles to record weather data (TSPC); and
• collect information and interpret results of a
survey mathematically (UMaths).

Suggested Learning and
Teaching Activities
Ask the children how we try to find out what the
weather will be like on a particular day. Establish
that when people try to predict what the weather will
do, it is called a forecast.
Explain to the class that they are going to create a
bar graph or pictogram for a survey. The survey will
record which types of weather forecast the children
are most familiar with.
Invite the children to name all the different types
of weather forecast they can think of, for example
television, radio, newspaper and internet. Read or
watch forecasts in various formats to explore the
range available.

6

Provide the class with a large, blank graph. Label
one axis ‘Types of Forecast’, and write in the different
formats you have discussed.
Give each child a small sticky label and ask them to
write their name on it. The children stick their labels
above the heading of the type of forecast they use
most. Use the graph to discover the most and least
popular types of forecast. Discuss the results and
ask what the advantages and disadvantages of each
type of forecast are.
Use different weather formats to discover the
forecast for the next day. For example, try to consult
a newspaper and a television channel, and write a
class forecast. Pin it up somewhere visible and check
it the next day. Compare the original television and
newspaper forecasts with one another for accuracy.
Continue checking forecasts every day for a week,
observing the actual weather the next day and
making comparisons.
After consulting forecasts together for a week, allow
the children to use presentation software to display
a weather forecast for the next day. Have them select
forecasts from the sources that have so far proven
to be most accurate. Again, compare their forecasts
with the actual weather.
In the longer term, the children could take on the
role of ‘weather watchers’, logging the forecast daily
into a weather diary, recording the weather that
occurs the next day and noting how the weather
changes over time. At the end of each month, a
summary of the weather for that month could be
written.
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Activity Three
Picture This
Suggested Learning Intentions

Children will:
• communicate information effectively (Comm);
• record and present geographical information in a
variety of ways (TSPC); and
• learn about how weather in other places differs
from that in their own area.

Suggested Learning and
Teaching Activities
Organise the class into small groups. Provide the
children with a set of weather symbols (see, for
example, www.bbc.co.uk/weather/bbcweather/
features/symbols.shtml) and a set of matching
weather phrases, such as ‘sunny day’ or ‘heavy rain’.
Ask them in their groups to match each statement
to the correct symbol. After a suitable amount of
time, the groups can feed back their matched pairs
to the whole class. Discuss the colours used for
the symbols. Ask if they tell us anything about the
weather expected.
Use atlases to identify:
• the local area that the children see on regional
forecasts and the names of local counties, loughs
and rivers; and
• maps of the British Isles and countries that the
children have heard national weather forecasters
mention.
Use newspapers or the internet to source a number
of weather forecasts that represent different types of
weather. You will need copies of weather maps and
their accompanying written summaries.
Provide each group of children with copies of the
weather maps, but do not give them the written texts.
Ask the children to look at the weather symbols
and write a forecast for each map based on their
interpretation of what they see. Then read the correct
text that accompanies each map, and ask each
group to read their text. Evaluate their work together,
deciding which group came closest to the correct
forecast for each map. Remember that the children
should be able to name countries or regions.
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Create a display showing a variety of weather
symbols from different sources. Set the children the
challenge of designing their own ways to represent
different types of weather in groups. While watching
or listening to forecasts, encourage the children
to note phrases that might act as stimuli to help
them choose suitable pictures to represent each
type of weather. (For example, sometimes television
and radio forecasters say that you should carry an
umbrella or wrap up warm.) The children could
design symbols, or they might choose to draw
relevant pictures. For example, they could choose
items of clothing to symbolise the different types
of weather, use ICT to design symbols or find
appropriate photos.
Give each group the opportunity to use their symbols
in a forecast based on the texts they produced earlier
in the activity. They should try to include a variety of
symbols if possible.
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The children could act out delivering their made-up
forecasts for the class. You could film these to watch
and discuss together later. Alternatively, each group
could show their symbols for the others to guess
what type of weather they represent.
Allow the children to discuss and evaluate one
another’s symbols and presentations, making
comments on what was good about each piece of
work and making suggestions for improvement. Use
Two Stars and a Wish*. Then give the children an
opportunity to make changes to their work.
* See Active Learning and Teaching Methods for
Key Stages 1&2.

Section 01 What’s the Weather Going to Be Like?

Activity Four
Who Needs to Know?
Suggested Learning Intentions

Children will:
• learn about the changes in weather in their locality
and how these affect how people live and work;
• generate and identify appropriate geographical
questions (TSPC); and
• use improvisations, role-play and story-telling to
develop empathy (TSPC).

Suggested Learning and
Teaching Activities
Provide the children with a set of job cards (Resource
A). Read through the cards together, if necessary, to
identify all the occupations and discuss any that are
unfamiliar. Organise the class into small groups. Ask
them to consider each occupation and to assess if
and how the weather is an important factor in each
type of work. Ask the children to identify:
• jobs that rely heavily on the weather;
• jobs that the weather has some impact on; and
• jobs that the weather has very little bearing on.
Use Hot Seating* to highlight the occupations that
the weather is important for. You could do this by
showing one child the name of an occupation. They
then answer questions from the others about how
the weather affects their job. The rest of the class
must identify the job being ‘hot seated’.
Explore the special forecasts that are provided for
people with certain jobs, for example:
• the Fishing Forecast;
• the Shipping Forecast; and
• the Farming Forecast.
Discuss why it is important to let these people know
about different aspects of the weather. Contrast the
forecasts and find out which elements of the weather
each one focuses on. Explore what a farmer does
in the different seasons and discuss how weather
affects this.
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Optional Activity:
Shipping
Forecasts
Explore times when weather forecasts warn us about
extreme weather. Hot Seat* people who have been
caught up in extreme weather, for example:
• someone whose house was flooded;
• someone who got caught up in a snowstorm; or
• someone stuck inside a building damaged by wind.
In groups, the children could dramatise one or more
of these extreme weather scenarios. Ask them to
keep watch for reports in the news about extreme
weather and bring in examples. You could collect
these in a scrapbook.
Have the children use the internet to research, in
groups, the job of the Coastguard and the Royal
National Lifeboats Institution (RNLI). Discuss why
they need to be aware of the weather. Investigate the
role they have in extreme weather conditions and the
need for lighthouses in particular conditions.
Read stories about rescues from extreme weather
together in class, for example the story of Grace
Darling and the rescue of the survivors of the
SS Forfarshire.
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Have the children explore the areas named in a
shipping forecast. Then give them a timed challenge
in groups. Provide each group with maps of the
United Kingdom and Ireland, including the names
of the sea areas that cover the surrounding waters.
Challenge them to try to find out how many sea areas
are named after another location, such as a river,
region or island, for example:
• Wight – Isle of Wight;
• Irish Sea – Ireland;
• Thames – River Thames;
• Shannon – River Shannon; and
• Malin – Malin Head.
* See Active Learning and Teaching Methods for
Key Stages 1&2.
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What Types of Weather
Are There?
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Activity Five
Hot! Hot! Hot!
Suggested Learning Intentions

Suggested Learning and
Teaching Activities

Children will:
• recognise the effects of seasonal change on
humans;
• learn about how weather in other places differs
from that in their own area and how it affects the
lives of the people living there;
• identify similarities and differences between
weather in their own locality and the weather in
other places (TSPC);
• use a variety of strategies to work together and
use scientific language (TSPC); and
• identify, locate and select appropriate information
(Comm).
Months Pupils Think are Summer
9
8

Share with the class some temperature graphs of
other countries, including some in the southern
hemisphere. Give the children time to identify the
summer months in these places.
Ask the children to bring to school one item that they
only ever use in the summer. Display this collection
of summer items. Explore their characteristics, for
example bright colours, light materials and fabrics.

7
Number of children

Ask the children each to draw and cut out three
pictures of the sun. Invite them to place their
pictures on a large blank pictogram which shows
the twelve months of the year. The children should
place their sun pictures in the three months which
they think are the summer months. Show the
children a relevant graph showing the average
monthly temperature for their area to compare with
the pictogram they have created. Explore the data
together to see if the children correctly identified the
summer months. Focus attention on the warmest
and coldest months. Draw attention to summer being
the hottest part of the year.

6
5
4

Divide the children into small groups to play the
dominoes game in Resource B, making their
dominoes into a square. This activity highlights why
some clothes and items are useful in summer.
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Investigate together why these items are often made
from particular materials that make them especially
suitable for use in summer time. Examine the labels
on the summer items the children have gathered,
and list the materials and fabrics they are made from.
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Focus again on the dominoes and discuss the
properties of the fabrics used to make the items
pictured. The children should research the fabrics
or materials normally used to make the items. As
an example, point out that a T-shirt is often made of
cotton because this fabric keeps us cool and is light
and easy to wear.
The following are sample answers:
• a swimsuit made of nylon and lycra helps glide
through the water and stretches easily;
• a hat made of cotton can protect our head and face
from the sun and light;
• sunglasses made from glass or plastic can protect
our eyes from bright sunlight;
• shorts made of cotton are light and keep us cool;
• flip flops made of plastic are light and keep our
feet cool;
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• a towel made of cotton is absorbent;
• a polo shirt made of cotton is light, cool and helps
protect the neck from the sun’s rays; and
• a beach ball made of plastic is lightweight and
can change shape when blown into.
Look together again at any summer clothes in the
class display. Give the children an opportunity to use
summer colours to design beachwear or clothes for
hot days. They could incorporate a summer motif.
Ask the children about the fabric they might use to
produce their garment.
You may find www.bbc.co.uk/scotland/education/
wwww/tech/flash/flash_index.shtml useful when
investigating materials used in clothes.
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Optional Activity:
Fun in the Sun
Suggested Learning Intentions

Children will:
• make simple predictions, such as what it would be
like to live in a hotter country; and
• learn about how weather in other places differs
from that in their own area.

Suggested Learning and
Teaching Activities
Show pictures of inflatable items for use in the
summer, for example a rubber boat, a lilo and a
paddling pool. Ask the children to work out the link
between them. Explore how items for the beach are
often inflatable, and investigate why this might be.
Show some items and try to pack them into bags,
first inflated and then deflated. Investigate if the
inflated items would be easy to hold on a windy day
on the beach. Explore some dangers of using these
items in the sea: no-one may be watching, or there
may be dangerous currents or wake from ships, and
inflatables might be carried out to sea.

Plan, carry out and review melting activities using ice
lollies or ice cream. Investigate together why lollies
and ice cream melt and how shops try to prevent
this. Ask the children how they would try to keep the
lollies cool and stop them from melting, and carry
out an investigation of some of their suggestions.
Find out if they have attempted to keep food cold, for
example when going on a picnic in the summer, and
how they achieved this.
Compare our experiences of summer to those of
children who live in other, hot places. Investigate
what summer is like in Spain and other tourist
destinations. Note that we need to protect our skin in
the heat.
Have the children work in groups to research the
conditions in different hot countries, such as in India
or parts of Africa. Distribute a range of pictures
for the groups to explore and discuss. Ask them to
look at how too much hot weather impacts on the
lifestyles of children there, and explore information
about drought and hunger caused by hot weather.
Allow each group to present their findings to the rest
of the class. Together compile a list of pros and cons
for having hot weather. Discuss the findings.

Discuss, in groups, sports and games traditionally
associated with the summer. Explore why these
sports are played in the summer. Each group could
use ICT to research a summer sport and investigate
the main tournaments played. Research the rules
to learn how to play some of the sports, for example
quick cricket or tennis. The children should attempt
to find out if the sport is played locally.
Design a healthy eating summer menu together.
Find out about summer fruits and vegetables that we
eat in hot weather. Log the foods that the children
eat for a week in the winter and again for a week in
the summer to compare and contrast. Explore the
countries where summer fruits are grown.
15
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Activity Six
Singing and Dancing in the Rain
Suggested Learning Intentions

Children will:
• learn about the properties of everyday materials
and their uses;
• be encouraged to use a range of creative
outcomes (TSPC);
• recognise, when carrying out a test, whether or
not it is fair (TSPC); and
• share out activities and roles (TSPC).

Suggested Learning and
Teaching Activities
Use the song Singing in the Rain and, if possible, an
extract from the film as a stimulus. Watch or listen
as a class to the film or song. Divide the children
into small groups to make up a short sequence of
movements to part of the song. Encourage them to
try to express the movement of the rain in the dance.
Set each group the task of making up their own rain
dance. Give them an opportunity to use the internet
to research the rain dances of Native Americans.
Have the children use body parts and musical
instruments to identify sounds that create rainy
noises. Identify together the best instruments to use
and allow the children to work in groups to create
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patterns of rain, for example different sounds for
light showers and heavy downpours. They could use
software to write picture scores for these pieces
and perform them for the rest of the class. Invite the
other groups to respond by answering questions, for
example:
• What type of rain was falling in the piece?
• Which sounds or instruments told you this?
• What did you particularly like about the piece of
music?
• How did it make you feel?
• Do you think it could be improved in any way?
Show an umbrella and examples of waterproof
clothing as a stimulus for discussion. Explore
possible reasons why the fabric in an umbrella may
be waterproof. Discuss what happens to clothes that
are not waterproof when it rains.
Explain to the children that they are going to plan,
carry out and record the results of an absorbency
and water resistance test to compare different
fabrics. You want to find out which would be best
for the children to use to dry themselves after being
out in the rain, and which would be best to avoid
getting wet. Consider a range of different fabrics
used in clothing. Discuss together a way in which
these fabrics could be tested fairly, exploring the
things that would need to be kept the same when
conducting the experiment. Have the children predict
the materials they think will absorb fastest. Divide
the children into groups and ensure that each child
has a role in the experiment.
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After the experiment, discuss why particular fabrics
are suitable for the purpose they have. Ask the
children to name materials that we use to dry things,
for example cotton towelling or paper kitchen roll,
and discuss their absorbency.
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Activity Seven
Blowing in the Wind
Suggested Learning Intentions

Children will:
• learn that the strength of a push or pull can make
things speed up or move more slowly;
• use their own and others’ ideas to locate and
gather information (TSPC); and
• record and present geographical information in a
variety of ways (TSPC).
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Suggested Learning and
Teaching Activities
Source a range of wind-related poems that convey the
different strengths of the wind. For example, there
are several weather poems in the Education section
of the Met Office website (www.metoffice.gov.uk).
Read these with the class. Refer the children back to
their collection of ‘wind’ words from Activity One. Use
a selection of the forecasts gathered, (for example
shipping), to find more ways to describe the different
wind strengths.
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Ask the children to use body parts and voice to
express the different strengths of the wind. Act out
with them the different degrees of movement it
causes, for example the movement of a tree in the
various types of wind from breeze to gale.
Use the poems about the different strengths of the
wind as a stimulus for the children to compose their
own wind poems, individually or in pairs. They could
write their poems first using only verbs and then
expand them by using adverbs to describe the wind.
See Helping Hand Poetry Writing (Resource C) for
further guidance.
Provide a variety of musical instruments to identify
sounds which are like the wind blowing through
things. Together decide on the best instruments
to use. Divide the children into groups to create
patterns of wind, for example sounds or music for
light breezes or gale force storms. They could use
software to write picture scores for these pieces
and perform them for the rest of the class. Invite the
other groups to respond by answering questions, for
example:
• What type of wind was blowing in the piece?
• Which sounds/instruments told you this?
• What did you particularly like about the piece of
music?
• How did it make you feel?
• Do you think it could be improved in any way?

Explain to the children that they are going to make
a simple wind speed detector (anemometer). Follow
the instructions in Resource D.
You could also have the children construct a wind
vane using two pieces of card glued to a pencil,
making sure the pencil is balanced.
Look at pictures of anemometers to explore how
meteorologists record wind speeds. Discuss how the
wind speed could be recorded using the anemometer
the children have constructed.
Explore the points of the compass with the children
so that they can read wind direction. Use the simple
wind vanes to measure the wind direction.
Research wind socks to discover where they are
used (for example at airports, Foyle Bridge) and what
type of information they provide. Give the children an
opportunity to make and decorate their own weather
socks.

Research together how we can measure different
wind speeds and direction. Find out about wind vanes
and simple wind measuring equipment.
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Optional Activity:
Wind Farms and Wind Turbines
Suggested Learning Intention

Children will:
• understand how changes in technology over time
have influenced life in their locality.

Suggested Learning and
Teaching Activities
Explore and discuss the term ‘wind farm’ with the
children. If possible, organise a visit to a wind farm.
Investigate why we need wind farms, and have the
children research in groups how wind turbines work.
Allow them to make windmills, wind turbines or kites
and decorate them. Use these in movement activities
to focus on how they move in the air. Ask the children
to work in groups to make lists of why wind farms
may be good or bad.
Research the clothing that people wear on windy
days and sports that use wind, such as sailing and
windsurfing. You could use a video extract of a
hurricane or tornado as a stimulus for drama and
music.
Some of the learning and teaching activities outlined
in the previous two activities, Hot, Hot, Hot (Activity
Five) and Singing and Dancing in the Rain (Activity Six),
could be adapted for use with the wind.
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Activity Eight
What’s the Occasion?
Suggested Learning Intentions

Children will:
• learn about the significance of seasonal events
and the effect they have on people’s lives;
• plan what to do or make (TSPC);
• explore possible solutions to a local problem
(TSPC);
• explain their methods and give simple reasons for
their choices and solutions (TSPC); and
• find, select and use information from a given
digital source (UICT).

Suggested Learning and
Teaching Activities

Discuss how often we need to change our plans
because of the weather and how important it is to
have a ‘Plan B’. Talk about what would happen if we
did not make a ‘Plan B’ for bad weather.
Focus on a particular event, for example a wedding.
Explore what parts of the day the weather could
affect. Discuss how different people would feel if
the weather was bad for such an important event.
Explore who the weather would matter to and who
it wouldn’t matter to. Ask the children to explore
various people’s viewpoints, for example the bride’s,
the photographer’s, the guests’ and the hotel
workers’.
Allow the children to carry out some research using
the internet to source equipment we can use to
protect ourselves from bad weather. Give them an
opportunity to design their own cover for an outdoor
garden umbrella or a gazebo.

Discuss with the class a range of events that depend
on good weather for their success. Include school
events where possible. Note their suggestions, for
example barbecues, sports days, fun days, picnics,
holidays, weddings, parties and trips. Organise the
class into pairs or small groups. Give each group
an event to plan. (This could be a detailed plan that
allows each child to play the role of a particular
person involved in the event.) Ask them to consider
what type of weather they would like.
Provide the children with headings, or model a plan
if appropriate. When they have a plan in place that
assumes they will have their ideal weather, ask
them to consider a ‘Plan B’. This ‘Plan B’ should
take into account the weather not being suitable to
hold the event outdoors. The groups should discuss
what changes they could make to their plans at the
last minute if needed. They should think about the
actions that they could take to avert disaster.

POP
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Activity Nine
Old Wives’ Weather Tales
Suggested Learning Intentions

Children will:
• understand how seasonal change causes animals
to move; and
• use games, stories, action rhymes and songs to
reinforce knowledge and understanding (TSPC).

Suggested Learning and
Teaching Activities
Survey the class to find out what sayings or old
wives’ tales about the weather they already know.
Examples may include:
• Red sky at night, shepherd’s delight...
• One swallow does not a summer make.
• Great weather for ducks!
• March winds and April showers...
• March comes in like a lion and goes out like a
lamb.
Ask the children to find out more weather sayings or
tales from their parents and grandparents. A number
of rhymes are available on the Met Office website
(www.metoffice.gov.uk) or on Weather Sayings and
Folklore (www.dcrafts.com/weathersayings.htm).
Make a collection of these weather sayings or tales.
Discuss what they mean and the type of weather they
suggest. Explore their origins.
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Write some new weather sayings together. Begin by
adapting existing sayings. For example, ask who else
might be delighted by a red sky at night or who might
be worried by a red sky in the morning. Discuss
animals that might or might not be happy in the rain.
Discuss some phrases about weather used in
other languages, and examine the similarities
and differences with our own. Discuss what these
phrases might tell us about the weather in those
countries. Have the children draw pictures to show
what the phrases might look like if taken literally.
Here are some examples in French and German:
French:
Il pleut des cordes – The rain is coming down in ropes
Un temps de chiens – Weather for dogs
Il pleut à seau – It’s bucketing down
Le soleil brille pour tout le monde – The sun shines on
all alike
Un brouillard à couper avec un couteau – Fog so thick
you could cut it with a knife.
German:
(The first translations are literal, with equivalent
English phrases following in brackets.)
Es regnet Bindfäden – It is raining strings (It is raining
cats and dogs)
Es gießt wie aus Eimern – It is raining out of buckets
(It is pouring)
Es regnet junge Hunde – It is raining puppies (It is
raining cats and dogs)
Ein Gesicht wie drei Tage Regenwetter – A face like
three days of rain (A face as long as a fiddle).
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Optional Activities:
Describing Weather in
Another Language
Suggested Learning Intention

Suggested Learning and
Teaching Activities

Children will:
• use games, stories, action rhymes and songs to
reinforce knowledge and understanding (TSPC).

Select a language to enable the children to focus on
weather expressions in another country.
Introducing the weather phrases
Show each weather picture card (see Resource E)
to the children in turn and introduce the weather
phrases. At the first showing, the children look and
listen carefully but do not repeat. At the second and
subsequent showings, have them repeat the phrases
in chorus. Gradually include all the weather cards.
It is a good idea to group the cards according to the
weather phrases, so you might choose to use the
following order (please refer to table below):

English

French

German

Irish

Spanish

It is hot

Il fait chaud

Es ist warm

Tá sé te

Hace calor

It is cold

Il fait froid

Es ist kalt

Tá se fuar

Hace frío

It is sunny

Il fait du soleil

Es ist sonnig

Tá sé grianmhar

Hace sol

It is windy

Il fait du vent

Es ist windig

Tá sé gaofar

Hace viento

It is cloudy

Il fait gris

Es ist wolkig

Tá sé scamallach

Está nublado

It is raining

Il pleut

Es regnet

Tá sé ag cur fearthainne

Llueve

It is snowing

Il neige

Es schneit

Tá sé ag cur sneachta

Nieva

It is freezing

Il gèle

Es friert

Tá se ag sioc

Hay helada

Then show the cards at random and ask the children What’s the weather like?
(Quel temps fait-il? / Wie ist das Wetter / Cad é an cineál aimsire atá ann? / ¿Qué tiempo hace?)
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What’s the Forecast?

Practising and reinforcing the weather phrases
The activities listed below are examples; for further
suggestions, refer to the Primary Languages website
at www.nicurriculum.org.uk/pl which contains
rhymes, stories and interactive games.
Show me! (Montrez-moi! / Zeige mir! /
Taispeáin dom! / ¡Muéstrame!)
Place the weather picture cards around the room
where they can be easily seen. Call out a weather
expression and have the children point to the
corresponding card.
Who has? (Qui a...? / Wer hat... ? /
Cé aige/aici a bhfuil? / ¿Quién tiene...?)
Volunteers hold the picture cards at the front of
the class in a line. Give the class time to see and
remember who has each weather card before the
volunteers turn around and swap places in the line.
Call out a weather expression and have the class say
the name of the child who is holding it. If they are
right, the child turns around and shows the card. If
they are wrong, they guess again. They keep going
until all the weather cards have been revealed.
Mystery card (Carte mystérieuse / Geheimkarte /
Cén Cárta / Carta misteriosa)
Show the back of a mystery card to the class so
that they cannot see the picture. Explain that they
have to guess what the picture is. Make this into a
competition between you and the class to see how
quickly they can identify the cards.
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Alternatively, cover one card with the back of another
and gradually remove the cover card to reveal the
mystery card. Again, the children guess the picture.
This can be done slowly or quickly to add excitement.
Noughts and Crosses (Jeu de Morpion / X oder O /
X agus O / Tres en raya)
Set the cards up in a noughts and crosses formation
on the board. Split the class into two teams, one
being the noughts and the other the crosses. The
children choose a position on the board and have to
correctly name the vocabulary in order to place their
O or X.
Additional vocabulary
See Resource F for further weather expressions
and the names of clothes in the target languages.
You may wish to incorporate these words into your
teaching of the unit.
Using action rhymes and stories
Use rhymes to help the children develop their
language skills. See Resource G for three weatherrelated action rhymes and Resources H and I for two
stories on the same theme, ‘Hugo the Hedgehog’ and
‘Valentin Knows Best’.

Section 03 How Can I Plan for the Weather?

Activity Ten
Nature’s Forecasters
Suggested Learning Intentions

Children will:
• know the basic needs of animals and plants for
survival;
• understand how seasonal change causes animals
to move;
• be able to communicate thoughts and ideas in a
creative way (Comm); and
• know that weather affects the movement of
animals.

Suggested Learning and
Teaching Activities
Work in groups to list animals that live in different
climates (for example camel, polar bear and lion).
Use the internet to research and write short fact files
about these animals, either as a class or in groups.
Examine ways the weather affects each animal,
for example its coat, its food and its home. Explore
and research how seasonal changes cause animals
to alter their habits, considering hibernation and
migration.
Research signs in nature that indicate the changing
seasons. Focus on animals, for example tadpoles as
a sign of spring, swallows or house martins as a sign
of summer.
Read and discuss ‘Keep Going, Brenda’ (Wise Up and
Think, CCEA). This book tells a story of Brent geese
migrating. Support and activities linked to the book
are available at www.nicurriculum.org.uk/skills_
and_capabilities/thinking_skills_and_personal_
capabilities/index.asp
Divide the class into four groups. Provide them with
writing and drawing materials. Ask each group to
display what happens to some animals during a
particular season. Then put the four posters together
to create a year’s view of seasonal change and how it
impacts on animals. Provide pictures or statements
if necessary as support to help younger classes
complete this activity. You could also adapt the whole
activity to focus on plants.
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Resources
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Resource A
Job Cards
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Window cleaner

Typist

Refuse collector

School crossing
patrol

Newspaper
deliverer

Farmer

Postman or
postwoman

Newspaper
reporter

Tour guide

Hairdresser

Chef

Firefighter

Police officer

Fisherman

Ferry operator

Shop assistant

Office worker

Lorry driver

Builder

Train driver

Resource B
Dominoes

These are light,
shorter than
trousers and keep
us cool.

These are light and
keep our feet cool.

This is made of
fabric that helps
glide through
the water and
stretches easily.

This is absorbent
and useful after
swimming

This can protect
our head and face
from the sun and
light.

This is lightweight
and can change
shape when blown
into.

These can protect
our eyes from
bright sunlight.

This is light, cool
and can help
protect the neck
from the sun’s
rays.
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Resource C
Helping Hand
Poetry Writing
This model may be followed as an initial activity or planning activity for almost any writing
task.
In this task, the children compose a poem about the wind. First they use only verbs; then
they develop the poem by using adverbs.
Ask the children to suggest as many verbs as they can that we could use to describe the
wind. Display all their suggestions on the board.
Have the children open a double page in their writing books. They should trace the outline
of their hands (left and right) on the two pages. They will need to work in pairs to do this.
Entitle Page 1 ‘A Helping Hand – Words I Like’.
Ask the children to select some of the verbs from the board and write them inside the left
hand.
Entitle Page 2 ‘A Helping Hand – The Words I Like Best’
The children should select just five or six of their words from Page 1 – the verbs they want
to use in their poems – and write these inside the right hand.
Then the children transcribe their chosen words and present them as a poem. For
example, they might list the five or six verbs they have selected on separate lines and
finish by adding the noun ‘wind’.
They will have created their own list poem.
Give them time to edit and evaluate their poem to see if it reads well or can be improved
by adding or changing any of their chosen words.
To develop their poems, ask the children to suggest adverbs, and write these up on the
board. Either repeat the whole activity using these adverbs, or have the children add
a selection of adverbs to their existing hand tracings and incorporate these into their
poems.
Sample poem:
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Verbs:
Blowing
Gusting
Carrying
Whistling
Rustling
Howling
Wind

When the adverbs are added:
Blowing quickly
Gusting boisterously
Carrying forcefully
Whistling loudly
Rustling powerfully
Howling sharply
Wind

Resource D
How to Make
an Anemometer
Meteorologists use anemometers to measure
wind speed.
To make your own simple anemometer, you will
need to collect:
• four plastic cups;
• sticky tape;
• two long plastic drinking straws;
• a sharp pencil with an eraser at the top;
• a large drawing pin;
• a lemonade bottle; and
• sand.
Then follow these steps:
1. Mark each of the four plastic cups with an ‘x’
two thirds of the way up.
2. Use the sharp pencil to pierce a hole through
each ‘x’.
3. Tape the two drinking straws together to form a cross shape.
4. Push the ends of the straws through the holes in the cups, with all the cups facing clockwise as shown. Secure
with tape if necessary.
5. Put a large drawing pin through the exact centre of the cross shape.
6. Push the pin holding the straws gently down into the soft eraser at the top of a pencil. Do not press too hard, so
the straws can rotate and the cups are able to spin round in the wind.
7. Push the pencil point down into a large lemonade bottle filled with sand to keep the anemometer upright.
8. Draw a coloured line on one of the four cups. This will be your starting point for measuring the wind speed.
9. Take your anemometer outside. Time one minute, and focus on the coloured line to count how many times the
anemometer rotates. Record the result.
10. Repeat the experiment over a week, counting the number of times the anemometer rotates in one minute each
day. Discuss the results. Think about which days the wind was light and strong. Discuss how the number of
rotations shows the strength of the wind each day.
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Resource E
Weather Picture Cards
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Resource E
Weather Picture Cards (continued)
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Resource E
Weather Picture Cards (continued)
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Resource E
Weather Picture Cards (continued)
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Resource F
Word Bank
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English

French

German

Irish

Spanish

It’s foggy

Il fait du brouillard

Es ist neblig

Tá ceo ann

Hay niebla

It’s stormy

Il fait de l’orage

Es stürmt

Ta sé stoirmiúi

Hay tormenta

There are hailstones

Il grèle

Es hagelt

Tá stoirm
Hay granizo
chloichshneachta ann

There is lightning

Il y a des eclairs

Es blitzt

Tá tintreach ann

Hay
relámpagos

There is thunder

Il y a du tonnerre

Es donnert

Tá toirneach ann

Hay truenos

It’s drizzling

Il bruine

Es nieselt

Tá sé ceobhránach

Hay llovizna

It’s pouring

Il pleut à verse

Es gießt

Tá sé ag stealladh
báistí

Llueve a cántaros

Sunday

dimanche

der Sonntag

an Domhnach

domingo

Monday

lundi

der Montag

an Luan

lunes

Tuesday

mardi

der Dienstag

an Mháirt

martes

Wednesday

mercredi

der Mittwoch

an Chéadaoin

miércoles

Thursday

jeudi

der Donnerstag

an Déardaoin

jueves

Friday

vendredi

der Freitag

an Aoine

viernes

Saturday

samedi

der Samstag

an Satharn

sábado

Resource F
Word Bank (continued)
English

French

German

Irish

Spanish

winter

l’hiver

der Winter

an Geimhreadh

el invierno

summer

l’été

der Sommer

an Samhradh

el verano

spring

le printemps

der Frühling

an t-Earrach

la primavera

autumn

l’automne

der Herbst

an Fómhar

el otoño

gloves

des gants

Handschuhe

na lámhainní

unos guantes

woollen coat

un manteau

ein Wollmantel

an cóta

un abrigo

raincoat

un imperméable

ein Regenmantel

cóta báistí

un impermeable

umbrella

un parapluie

ein Regenschirm

scáth fearthainne

un paraguas

scarf

une écharpe

ein Schal

an scairf

una bufanda

sun hat

une casquette

ein Sonnenhut

hata gréine

un sombrero

shorts

un short

Shorts

bríste gairid

unos pantalones
cortos

hat

un chapeau

ein Hut

an hata

un sombrero

boots

des bottes

Stiefel

buataisí rubair

las botas

t-shirt

un tee-shirt

ein T-Shirt

T léine

una camiseta

sunglasses

des lunettes du soleil eine Sonnenbrille

spéaclaí gréine

unas gafas de sol

sundress

une robe

an gúna

un vestido

ein Kleid
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Resource F
Word Bank (continued)
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English

French

German

Irish

Spanish

skirt

une jupe

ein Rock

an sciorta

una falda

trousers

un pantalon

eine Hose

an bríste

unos pantalones

socks

des chaussettes

Socken

na stocaí

unos calcetines

shoes

des chaussures

Schuhe

na bróga

unos zapatos

sandals

des sandales

Sandalen

na cuaráin

unas sandalias

tracksuit

un survêtement

ein Jogginganzug

culaith spóirt

un chándal

sweatshirt

un sweat

ein Sweatshirt

an geansaí

una sudadera

pyjamas

un pyjama

ein Schlafanzug

na pitseámaí

un pijama

jumper

un pull/un tricot

ein Pullover

an geansaí

un suéter
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Resource G
Rain, Rain, Rain,
Umbrella
English

German

Irish

Spanish

Actions

Lluvia, lluvia,
lluvia y un
paraguas

Use fingers to
make raindrops
and hold up arm
as if carrying an
umbrella.

Rain, rain,
rain, umbrella

Pluie pluie
pluie et parapluie

Regen, Regen,
Regenschirm

Fearthainn
fearthainn scáth
fearthainne
luí

It falls and
falls on my head,

Tombe tombe
sur ma tête

Es regnet auf
meinen Kopf

Titeann sé ar
mo chloigeann

Cae, cae en mi
cabeza

Raise arm and
make raindrops
falling on head.

Regen, Regen,
Regenschirm

Fearthainn
fearthainn scáth
fearthainne

Lluvia, lluvia
lluvia y un
paraguas

Use fingers to
make raindrops
and hold up arm
as if carrying an
umbrella.

Rain, rain,
rain, umbrella
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French

Pluie pluie pluie
et parapluie

It falls and falls
until night.

Tombe tombe
jusqu’à la nuit.

Es regnet bis in
die Nacht.

Titeann sé go
ham.

Cae, cae hasta la
noche.

Make raindrops
with fingers and
then pretend to
sleep, placing
head on two
hands.

English

French

German

Irish

Spanish

Actions

Rain on my
neck

La pluie
sur mon cou

Regen auf
meinen Hals

Fearthainn ar
mo mhuineál

La lluvia en mi
cuello

Make raindrops
with fingers.

It’s soft, it’s soft

c’est doux,
c’est doux

so weich, so
weich

tá sé bog, tá sé
bog

es suave, es
suave

Use fingers to
stroke neck.

Rain on my
forehead

La pluie sur
mon front

Regen auf meine
Stirn

Fearthainn ar
m’éadan

La lluvia en mi
frente

Use fingers to tap
forehead.

It’s good, it’s
good

c’est bon,
c’est bon

so gut, so gut

tá sé deas, tá sé
deas

es buena, es
buena

Make an action
like snuggling a
blanket.

Rain on my
fingers

La pluie sur
mes doigts

Regen auf meine
Finger

Fearthainn ar
mo mhéara

La lluvia en mis
dedos

It’s cold, it’s
cold!

c’est froid
c’est froid!

so kalt, so kalt!

tá sé fuar, tá sé
fuar!

¡hace frío, hace
frío!

Rub hands
together to get
warm.

Resource G
Rain, Rain, Rain,
Umbrella (continued)
English

French

German

Irish

Spanish

Actions

Brr! Brr! Brr!

Brr! Brr! Brr!

Brr! Brr! Brr!

Brr! Brr! Brr!

¡Yo tirito!
¡Yo tirito!

It’s cold! Cold!
Cold!

Il fait froid!
Froid! Froid!

Es ist kalt! Kalt!
Kalt!

Tá sé fuar! Fuar!
Fuar!

¡Hace frío!
¡Frío! ¡Frío!

Let’s jump to
warm ourselves
up!

Pour nous
réchauffer, nous
allons sauter!

Wärmt euch auf
und springt in
die Höh!

Léimimis le
bheith te!

¡Saltamos y nos
calentamos!

Jump up and
down.

On one foot
(on one foot)

Sur 1 pied
(sur 1 pied)

Mit einem Fuß
(mit einem Fuß)

Ar chos amháin
(ar chos amháin)

Con un pie
(con un pie)

Hop on one foot.

On the other foot
(on the other
foot)

Sur l’autre pied
(sur l’autre pied)

Mit dem anderen
Fuß (mit dem
anderen Fuß)

Ar an chos eile
(ar an chos eile)

Con el otro
(con el otro)

Hop on the other
foot.

Now on both
feet!

Puis sur les
deux pieds!

Mit beiden
Füßen!

Anois ar an dá
chos!

¡Saltamos con
dos pies!

Jump up and
down on both
feet.

Turn, turn, stop.

Tournez,
tournez,
arrêtez.

Dreht
euch herum!
Halt!

Casaigí, casaigí,
stadaigí.

Giramos,
Giramos,
Paramos.

Turn around
twice and stand
still like a
statue.

Now we’re
warm again!

Nous sommes
réchauffés!

Nun sind wir
wieder warm!

Anois tá muid
te arís!

¡Ahora tenemos
calor!

Wipe your brow
with your hand.

Action warming
hands
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HI!
My Name is Hugo.

Resource H
Hugo the Hedgehog
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English

French

German

Hugo the Hedgehog
Today is Sunday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s snowing!

Hugo le hérisson
Aujourd’hui c’est dimanche.
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il neige!

Hugo, der Igel
Heute ist Sonntag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Nein Hugo, es schneit.

Today is Monday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s raining!

Aujourd’hui c’est lundi.
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il pleut!

Heute ist Montag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Nein Hugo, es regnet.

Today is Tuesday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s freezing!

Aujourd’hui c’est mardi!
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il gèle!

Heute ist Dienstag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Nein Hugo, es friert.

Today is Wednesday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s freezing!

Aujourd’hui c’est mercredi!
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il fait du vent!

Heute ist Mittwoch.
Hugo wacht auf.
Mama, Mama darf ich raus?
Nein Hugo, es ist windig.

Today is Thursday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s cold!

Aujourd’hui c’est jeudi!
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il fait froid!

Heute ist Donnerstag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Nein Hugo, es ist kalt.

Today is Friday.
Hugo wakens up.
Mummy, mummy, can I go out?
No, Hugo, it’s stormy!

Aujourd’hui c’est vendredi.
Hugo se réveille.
Maman, maman, je peux sortir?
Non, Hugo! Il fait de l’orage!

Heute ist Freitag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Nein Hugo, es stürmt.

Today is Saturday.
Hugo wakens up.
Mummy, mummy, can I go out?
Yes, Hugo, it’s warm and it’s sunny!

Aujourd’hui c’est samedi.
Hugo se réveille.
Maman, maman, je peux sortir?
Oui, Hugo! Il fait chaud, il fait du
soleil!

Heute ist Samstag.
Hugo wacht auf.
Mama, Mama, darf ich raus?
Ja Hugo, es ist warm und sonnig.

Hugo goes out. He is very, very happy!

Hugo sort. Il est super content!

Hugo geht raus.
Er ist sehr, sehr glücklich.

HI!
My Name is Hugo.

Resource H
Hugo the Hedgehog
(continued)

Irish

Spanish

Gearóid an ghráinneog
Inniu an Domhnach
Musclaíonn Gearóid.
A Mhamai, a Mhamaí, an féidir liom dul amach?
Ní féidir, a Ghearóid! Tá sé ag cur sneachta!

Enrique el erizo
Hoy es domingo
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡nieva!

Inniu an Luan
Musclaíonn Gearóid
A Mhamaí, a Mhamaí, an féidir liom dul amach?
Ní féidir, a Ghearóid! Ta sé ag cur báistí!

Hoy es lunes
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡llueve!

Inniu an Mháirt
Musclaíonn Gearóid
A Mhamaí, a Mhamaí, an féidir liom dul amach?
Ní féidir, a Ghearóid! Tá sé ag sioc!

Hoy es martes
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡hay helada!

Inniu an Chéadaoin
Musclaíonn Gearóid
A Mhamaí, a Mhamaí, an feidir liom dul amach?
Ní féidir, a Ghearóid! Tá sé gaofar!

Hoy es miércoles
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡hace viento!

Inniu an Déardaoin
Musclaíonn Gearóid
A Mhamaí, a Mhamaí, an féidir liom dul amach?
Ní féidir, a Ghearóid! Ta sé fuar!

Hoy es jueves
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡hace frío!

Inniu an Aoine
Musclaíonn Gearóid
A Mhamaí, a Mhamaí, an féidir liom dul amach?
Ní féidir, a Ghearóid! Tá sé stoirmiúil!

Hoy es viernes
Enrique se despierta
Mamá Mamá quiero salir
No Enrique, ¡hay tormenta!

Inniu an Satharn
Musclaíonn Gearóid
A Mhamaí, a Mhamai, an féidir liom dul amach?
Is féidir, a Ghearóid! Lá breá gréine atá ann!

Hoy es sábado
Enrique se despierta
Mamá Mamá quiero salir
Sí Enrique, ¡hace calor y hace sol!

Téann Gearóid amach. Tá áthas an domhain air!

Enrique sale. ¡Está contentísimo!
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Resource I
Valentin Knows Best
English
Valentin Knows Best
It’s autumn.

It’s winter and Patrice is going skiing. It’s
snowing.

Patrice wants to play outside. It is raining.
Valentin tells him he should wear a coat, a hat
and Wellington boots. But Patrice doesn’t want
to.
He says: “I don’t want to wear a coat,
I don’t want to wear a hat,
I don’t want to wear boots.”

Valentin tells him “You will have to wear a ski
jacket, a woolly hat, some gloves, thick socks,
warm trousers and some snow boots.” But
Patrice doesn’t want to.
He says: “I don’t want to wear a ski jacket,
I don’t want to wear a woolly hat,
I don’t want to wear gloves,
I don’t want to wear thick socks,
I don’t want to wear warm trousers,
I don’t want to wear some snow boots.”

Patrice goes outside and plays with his friends.
But soon Patrice is wet. Valentin said: “You didn’t
wear your coat, your hat and your Wellington
boots.”
It’s the summer and Patrice is on holidays.
Patrice wants to go to the beach as the sun
is shining. Valentin tells him “You will have to
wear a sun hat, a tee-shirt, shorts, and some
sunscreen”. But Patrice doesn’t want to.
He says: “I don’t want to wear a sun hat,
I don’t want to wear a tee-shirt,
I don’t want to wear sunscreen.”
Then he goes to play at the beach. It’s great. But
soon Patrice is all hot and pink. Valentin says:
“You didn’t wear your hat, your tee–shirt and
your sunscreen.”
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Then he goes skiing. It’s great. But soon Patrice
is very cold. Valentin says: “You didn’t wear a ski
jacket, a woolly hat, some gloves, thick socks,
warm trousers and some snow boots.”
It is springtime. Patrice is going to pick flowers.
It is windy.
Valentin tells him, “You will have to wear a
jumper, a hat, some gloves and a scarf.”
And… Patrice does it!

Resource I
Valentin Knows Best
(continued)

French
Valentin Sait Mieux
C’est l’automne.
Patrice veut jouer dehors, mais il pleut. Valentin
lui dit: «Il faut mettre un imperméable, un
chapeau et des bottes.» Mais Patrice ne veut
pas.
Il dit: «Je ne veux pas mettre un imperméable,
Je ne veux pas mettre un chapeau,
Je ne veux pas mettre des bottes.»
Patrice sort, quand même, et il joue avec ses
copains. Mais bientôt il est mouillé.
Valentin lui dit : «Tu n’as pas mis un
imperméable, un chapeau et des bottes.»
Tant Pis!
C’est l’été et Patrice est en vacances.
Patrice veut aller à la plage. Il fait du soleil.
Valentin lui dit: «Il faut mettre une casquette, un
tee-shirt, et de la crème solaire.» Mais Patrice
ne veut pas.
Il dit: «Je ne veux pas mettre une casquette,
je ne veux pas mettre un tee-shirt,
et je ne veux pas mettre de la crème solaire.»

C’est l’hiver et Patrice va au ski. Il neige.
Valentin lui dit: «Il faut mettre un blouson de ski,
un bonnet, des gants, des grosses chaussettes,
une combinaison de ski et des bottes.» Mais
Patrice ne veut pas.
Il dit: «Je ne veux pas mettre un blouson,
je ne veux pas mettre un bonnet,
je ne veux pas mettre des gants,
je ne veux pas mettre des grosses chaussettes,
je ne veux pas mettre une combinaison de ski,
je ne veux pas mettre des bottes.»
Il part quand même au ski. C’est merveilleux.
Mais bientôt Patrice a très froid. Valentin lui
dit: «Tu n’as pas mis un bonnet, des gants, des
grosses chaussettes, une salopette, des bottes.»
Tant Pis!!
C’est le printemps et Patrice va cueillir des
fleurs. Il fait du vent. Valentin lui dit: «Il faut
mettre un pull, un bonnet, et une écharpe.»
Et… Patrice le fait!

Il va jouer à la plage. C’est fantastique! Mais
bientôt Patrice a très chaud et il est tout rouge.
Valentin lui dit «Tu n’as pas mis une casquette,
un tee-shirt, et de la crème solaire.»
Tant pis!
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Resource I
Valentin Knows Best
(continued)

German
Valentin weiß es am besten
Es ist Herbst.

Es ist Winter und Peter ist in den Bergen. Er
möchte Skifahren. Es liegt Schnee.

Peter möchte draußen spielen. Es regnet.
Valentin sagt: „Ziehe einen Mantel an! Setze
einen Hut auf! Ziehe Gummistiefel an! Aber
Peter möchte nicht.
Er sagt: „Ich ziehe keinen Mantel an!
Ich setze keinen Hut auf!
Ich ziehe keine Stiefel an!“

Valentin sagt: „Ziehe einen Anorak an! Ziehe
eine Skihose an! Ziehe Handschuhe an! Ziehe
dicke Socken an! Setze eine Mütze auf!“ Aber
Peter möchte nicht.
Er sagt: „Ich ziehe keinen Anorak an!
Ich ziehe keine Skihose an!
Ich ziehe keine Handschuhe an!
Ich ziehe keine dicken Socken an!
Ich setze keine Mütze auf!“

Er geht raus und spielt mit seinen Freunden.
Aber bald hat Peter nasses Haar, nasse Füße
und nasse Kleidung. Er fühlt sich schrecklich.
Valentin sagt: „Du hattest keinen Mantel an. Du
hattest keinen Hut auf. Du hattest keine Stiefel
an.
Es ist Sommer und Peter ist im Urlaub.
Die Sonne scheint. Peter möchte an den Strand.
Valentin sagt: „Ziehe ein T-Shirt an! Setze einen
Hut auf! Creme dich ein!“ Aber Peter möchte
nicht.
Er sagt: „Ich ziehe kein T-Shirt an!
Ich setze keinen Hut auf!
Ich creme mich nicht ein!“
Er geht raus und spielt am Strand. Aber bald ist
Peter feuerrot. Er hat einen Sonnenbrand. Er
fühlt sich schrecklich. Valentin sagt: „Du hattest
kein T-Shirt an. Du hattest keinen Hut auf. Du
hattest dich nicht eingecremt.“
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Er geht raus und geht Skifahren. Aber bald
ist Peter eiskalt und friert. Er fühlt sich
schrecklich. Valentin sagt: „Du hattest keinen
Anorak an. Du hattest keine Skihose an. Du
hattest keine Handschuhe an. Du hattest keine
dicken Socken an. Du hattest keine Mütze auf.“
Es ist Frühling und Peter möchte Blumen
pflücken. Es ist windig.
Valentin sagt: „Ziehe einen Pullover an! Ziehe
Handschuhe an! Setze eine Mütze auf“
Und… Peter macht es!

Resource I
Valentin Knows Best
(continued)

Irish
Is fearr a fhios ag Eibhlín
An Fómhar atá ann.
Ba mhaith le Pádraig súgradh taobh amuigh. Tá
sé ag cur fearthainne. Deireann Eibhlín leis gur
chóir dó a chóta, a hata agus a buataisí rubair
a chur air. Ach níor mhaith le Pádraig sin a
dhéanamh.
Deireann sé: “níor mhaith liom cóta a
chaitheamh,
níor mhaith liom hata a chaitheamh,
níor mhaith liom buataisí rubair a chaitheamh.”
Mar sin, téann Pádraig taobh amuigh le
súgradh lena chairde. Ach roimh i bhfad tá
a chuid gruaige fliuch, a chosa fliuch agus a
chuid éadaí fliuch. Mothaíonn sé fliuch agus
míchompordach. Deireann Eibhlín “níor chaith
tú do chóta, do hata agus do bhuataisí rubair.”
An Samhradh atá ann. Tá Pádraig ar laethanta
saoire.
Ó tharla go bhfuil an ghrian ag soilsiú ba mhaith
le Pádraig dul go dtí an trá. Deireann Eibhlín leis
go mbeidh air a hata, T léine agus bríste gairid a
chaitheamh agus uachtar gréine a thabhairt leis.
Ach níor mhaith le Pádraig sin a dhéanamh.
Deireann sé: “níor mhaith liom hata gréine a
chaitheamh,
níor mhaith liom T léine a chaitheamh,
níor mhaith liom uachtar gréine a thabhairt
liom.”

Ansin téann sé chuig an trá le súgradh.
Baineann sé sult as. Ach roimh i bhfad tá
Pádraig iontach te agus tá dath na gréine air.
Deireann Eibhlín: “níor chaith tú do hata agus do
T léine, agus níor thug tú d’uachtar gréine leat.”
An Geimhreadh atá ann, agus tá Pádraig ag dul
ag sciáil. Bhí sneachta ar na sléibhte.
Deireann Eibhlín leis go mbeidh air seaicéad
sciála, hata, lámhainní, stocaí tiubha, bríste
trom agus buataisí sneachta a chaitheamh. Ach
níor mhaith le Pádraig sin a dhéanamh.
Deireann sé: “níor mhaith liom seaicéad sciála a
chaitheamh,
níor mhaith liom hata a chaitheamh,
níor mhaith liom lámhainní a chaitheamh,
níor mhaith liom stocaí tiubha a chaitheamh,
níor mhaith liom bríste trom a chaitheamh,
níor mhaith liom buataisí sneachta a
chaitheamh.”
Ansin téann sé ag sciáil. Baineann sé sult as.
Ach roimh i bhfad tá Pádraig an-fhuar. Deireann
Eibhlín: “níor chaith tú seaicéad sciála, hata
olla, lámhainní, stocaí tiubha, bríste trom agus
buataisí sneachta.”
An t-Earrach atá ann. Tá sé ar intinn ag Pádraig
bláthanna a phiocadh.
Tá sé gaofar. Deireann Eibhlín leis go mbeidh
air geansaí, hata, lámhainní agus scairf a
chaitheamh, rud a rinne sé.
49

Resource I
Valentin Knows Best
(continued)

Spanish
Valentín lo sabe mejor
Es otoño.

Es invierno y Pepe va a esquiar. Hay mucha nieve
en las montañas.

Pepe quiere jugar fuera aunque llueve. Valentín
le dice - Debes ponerte el abrigo, el sombrero y
las botas de goma. - Pero Pepe no quiere.
Dice - No quiero ponerme el abrigo,
no quiero ponerme el sombrero,
no quiero ponerme las botas de goma.

Valentín le dice - debes ponerte el anorak de ski,
el gorro, los guantes, los calcetines de lana, los
pantalones de abrigo, y las botas de nieve. Pepe
no quiere.
Dice - no quiero ponerme el anorak de ski,
no quiero ponerme el gorro,
no quiero ponerme los guantes,
no quiero ponerme los calcetines de lana,
no quiero ponerme los pantalones de abrigo,
no quiero ponerme las botas de nieve.

Pues sale y juega con sus amigos. Sin embargo
pronto están mojados su pelo, sus pies y su
ropa. Está mojado y triste. Valentín le dice - No
llevaste puesto el abrigo, ni el sombrero ni las
botas.
Es verano y Pepe está de vacaciones.
Quiere ir a la playa. Hace sol. Valentín le dice
- Debes ponerte el sombrero la camiseta, los
pantalones cortos y el bronceador. Pepe no
quiere.
Dice - no quiero ponerme el sombrero,
no quiero ponerme la camiseta,
no quiero ponerme los pantalones cortos,
no quiero ponerme el bronceador.
Pues va a jugar en la playa. Lo pasó bomba. Sin
embargo pronto tiene mucho calor y empieza a
ponerse colorado. Valentín le dice - No llevaste
puesto el sombrero, ni la camiseta, ni el
bronceador.
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Va a esquiar. Lo pasó bomba. Sin embargo
pronto tiene mucho frío. Valentín le dice no llevaste puesto el anorak, ni el gorro, ni
los guantes, ni los calcetines de lana, ni los
pantalones de abrigo, ni las botas de nieve.
Es primavera. Pepe va a recoger unos flores.
Hace viento.
Valentín le dice - Debes ponerte el suéter, el
gorro, los guantes y la bufanda.
Y… ¡se los pone!

Suggested Additional Resources

Websites

Television

The Commissioners of Irish Lights (lighthouses)
www.cil.ie

Stop, Look, Listen: Famous People: Grace Darling,
Channel 4 Learning (SELB A/V service ref: TK1102)

Maritime and Coastguard Agency
www.mcga.gov.uk

See You See Me: Weather – People and Place,
BBC television programme
(SELB A/V service ref: TN0583, TN0588)

RNLI
www.rnli.org.uk
Irish Coastguard
(including photos of the coastguard)
www.transport.ie/marine
Met Office
www.metoffice.gov.uk
Met Éireann
(produces a monthly weather bulletin for Ireland
recording the weather)
www.met.ie

Books

What? Where? When? Why?
Things We Wear, Weather,
BBC television programme
(SELB A/V service ref: TN0442)
Singing in the Rain (1952)

Radio
One Potato, Two Potato: In Tune With the Weather,
BBC Northern Ireland radio programme, 2001
(SELB A/V service ref: RJ0159)
One Potato, Two Potato – Weather
(SELB A/V service ref: RN0142, RN0143)

‘Keep Going Brenda’
by Liz Weir
Publisher: CCEA, Wise Up and Th!nk
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CCEA accepts no responsibility or liability for any material supplied by or contained in any
of the linked websites and does not necessarily endorse the views expressed within them.
We cannot guarantee that these links will work all of the time and we have no control over
accountability of the linked pages.
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