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About this Thematic Unit
This Thematic Unit is linked to the Years 6 and 7 Ideas for Connected
Learning (ICLs) Needs and Wants. Within this unit, pupils have the
opportunity to think critically about the world, explore the UN Convention
on the Rights of the Child and consider the world’s interdependent nature.
They also think about the food choices available to them and those
available to countries affected by famine.
Northern Ireland
Curriculum Objective

To develop the young person as a contributor to society

Key Element

Global Awareness

Thinking Skills and
Personal Capabilities
(TSPC)

This Thematic Unit focuses on Managing Information.
Pupils have opportunities to:
• examine evidence and make links between possible causes and
effects;
• examine options and weigh up pros and cons;
• suggest possible solutions to problems;
• develop methods for collating and recording information; and
• classify, compare and evaluate information.

Cross-Curricular Skills

Where appropriate, learning intentions that relate to the Cross-Curricular
Skills are signposted. These Cross-Curricular Skills are:
• Communication;
• Using Mathematics; and
• Using ICT (UICT).

Connecting the
Learning

This Thematic Unit gives teachers the opportunity to connect learning
across the following Areas of Learning:
• Language and Literacy;
• Mathematics and Numeracy;
• Personal Development and Mutual Understanding (PD&MU);
• The World Around Us (WAU); and
• The Arts.

Aim

The aim of this Thematic Unit is to encourage pupils to:
• develop awareness of world hunger and contributing factors;
• understand the role of relief in supporting countries affected by
famine; and
• consider how they themselves can make a difference.
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Section 01 Famine

Activity One
Food for Thought (see Resource A)
Suggested Learning Intentions
Pupils will:
• make links between cause and effect (TSPC); and
• be able to rank information (TSPC).

Suggested Learning and
Teaching Activities
Explain to the pupils that they are going to explore the
need for food and how food shortage can affect people.
Ask them to think about the following questions:
• Why do we need food?
• What are some of the main food types?
• Which, if any, of the food types are the most
important and why?
Ask the pupils to discuss and record the information.
This could be in the form of a mind map or spider
diagram. Divide the class into small groups of four
to six and distribute a copy of the Eatwell Guide (see
Resource A) to each group. Ask the pupils to make
notes on the following questions:
• What does the Eatwell Guide tell us?
• Think of a highly developed country and a
developing country. Do you think the Eatwell Guide
would be different for each country and if so, in
what way?
Refer back to the first task and the brainstormed
ideas on why we need food. Ask the pupils questions
such as ‘What would be some of the consequences of
not having enough food?’ Ask them to take the words
they found when answering ‘Why do we need food?’
and to suggest words that are the opposite of these.

5

Famine

Activity Two
The Same for Everyone? (see Resources B and C)
Suggested Learning Intentions
Pupils will:
• be able to work creatively in small groups (TSPC);
• be able to rank information (TPSC); and
• understand the concept of inequality as it relates
to food and hunger (PD&MU).

Suggested Learning and
Teaching Activities
Put the pupils into pairs. Read a number of
statements to the pupils (see Resource B). Ask the
pupils to identify the key word in each statement.
Ask them to decide on the importance of each key
word and how much it affects living a healthy life.
Ask them to rank these key words using a Diamond
Ranking* strategy (see Resource C).
Instruct each pair to join with another pair and
compare their rankings. Ask each group of four to
combine their rankings, report back to the rest of the
class and justify their ranking to the rest of the class.
Read the statements in Resource B to the pupils
again. Ask them to calculate the percentages given
for the number of pupils in the class (for example in
a class of 30, four pupils would be without food).

* See Active Learning and Teaching Methods for Key Stages 1 & 2
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Follow-Up Activity

Ask the pupils in their groups of four to create a
poster showing all the statements, reflecting their
diamond ranking. Display these posters in the
classroom.

Section 01 Famine

Activity Three
The Big Question (see Resource D)
Suggested Learning Intentions
Pupils will:
• be able to express their own views and opinions
(Communication); and
• investigate a geographical and social issue from
different perspectives (TSPC).

Suggested Learning and
Teaching Activities

Follow-Up Activity

After the Walking Debate, divide the class into
small groups (four to six per group). Ask each group
to come up with a definition of famine by completing
the sentence ‘Famine is…’ on a Post-it note.
Ask each group to read out their completed
sentence and stick their Post-it on the whiteboard.
Using each group’s suggestion as a starting point,
lead a discussion with the goal of creating a
collaborative definition.

Distribute to the pupils a series of statements
about famine (see Resource D). Read through each
statement to begin.
Develop the activity using the Walking Debate*
method. Clear the room for this part of the activity.
Explain that one side of the room will represent
agree and the other side of the room will represent
disagree. Reread each statement and give the pupils
time to consider their opinion. Then ask them to
move to the side of the room that describes how they
feel about the statement. Ask them to explain why
they moved to that side of the room.

Illustration © thinkstock.com

* See Active Learning and Teaching Methods for Key Stages 1 & 2
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Activity Four
How and Why? (see Resources E and F)
Suggested Learning Intentions

Pupils will:
• be aware of how place affects plant and animal life
(WAU);
• be able to listen attentively and take turns in a
group discussion (Communication);
• make links between cause and effect (TSPC); and
• select, classify and evaluate information (TSPC).

Suggested Learning and
Teaching Activities
Refer to the collaborative definition of famine
developed during Activity Three.
Explain to the pupils that, having defined famine,
they will now be looking in more detail at the causes
and consequences of famine.
Show the pupils a range of videos exploring the
causes of famine in different parts of the world
(for example potato blight in Ireland, drought in
Ethiopia and the earthquake in Haiti).
Divide the class into small groups of four to six.
Distribute a template of a hunger tree (see
Resource E) to each group and a template of a leaf
(see Resource F) to each child. Explain that the
roots of the tree represent the causes of famine
and hunger, and the trunk and branches of the tree
represent the effects of famine and hunger. Ask
the pupils to write possible causes of famine and
hunger on the roots, and to label the trunk and
branches with the effects of famine and hunger. The
leaves that the pupils will put on the tree represent
the solutions to famine and hunger. Ask the pupils
to write solutions on their leaves, using the videos
shown earlier as a stimulus, and to stick their leaves
on their group’s tree.
(Note: Teachers may like to photocopy and enlarge the
tree or just ask pupils to draw a tree on an A3 page.)

Illustrations © thinkstock.com
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Section 02 Case Studies

Activity Five – Case Study
Ethiopia (see Resources G, H, I and J)
Suggested Learning Intentions

Pupils will:
• interpret evidence and express opinions
(Communication);
• develop structure in writing (Communication);
• develop methods for collating and recording
information (TSPC);
• use ICT to research and present information
(UICT);
• make links between cause and effect (TSPC); and
• listen actively and share opinions (TSPC).

Suggested Learning and
Teaching Activities
Why should we look at Ethiopia?
News reports on the famine in Ethiopia first appeared
in the mid 1980s. A famous musician called Bob
Geldof watched the news footage and, along with
another musician, Midge Ure, wrote a song called ‘Do
They Know It’s Christmas?’ in response. This song
was part of Band Aid, an effort to raise money for the
famine. It was re-recorded a number of times with
many different musicians.
Hand out images depicting life in Ethiopia at times of
famine (see Resource G). Ask the pupils to come up
with adjectives to describe life in Ethiopia as shown
in the pictures. Give the pupils time to compare the
life of an Ethiopian child with their own life.
Organise the pupils into groups of four to six.
Explain that their task is to create a mind map
(see Resource H) using articles reporting on the
famine in Ethiopia as a stimulus, for example Aid
needed as severe drought hits Ethiopia (available at
www.bbc.co.uk/newsround) and the article in
Resource I. Encourage them to also use maps of
Ethiopia in their research, such as a map of areas
affected by famine (available at hornaffairs.com –
see Resource J).
Ask the pupils to think about questions such as:
• When has Ethiopia been affected by famine?
• What factors have contributed to the famine?
• What role has the government played?
• What measures have been taken to deliver aid?
Ask each group to present their mind map to the rest
of the class.

Illustration © thinkstock.com
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Activity Six – Case Study
The Great Famine (see Resources K and L)
Suggested Learning Intentions

Pupils will:
• be able to justify decisions on a variety of
scenarios and explain them to the rest of the class
(Communication);
• make links between cause and effect (TSPC); and
• suggest possible solutions (TSPC).

Suggested Learning and
Teaching Activities
Why should we look at the Great Famine?

Organise the pupils into groups of four to six. Ask
them to imagine that they live in 1847, are married
and have a family of four children. Give them the
following scenario:
Your crop was affected by famine in 1845 and
you were only able to plant a very small number
of potatoes this year. You are aware that British
people are setting up soup kitchens in some Irish
towns, but you will have to travel to get to one. You
are also aware that diseases such as scurvy and
typhus are spreading quickly in the surrounding
area. You have options, but some of them will
require money and some will require help.
Resource L lists the options that are available to
each group. Ask the pupils to discuss in their groups
the advantages and disadvantages of each option.
Ask each group to tell the rest of the class the option
they chose and justify their selection.

In the 1840s, around eight million people lived in
Ireland. Ireland was a mostly agricultural country
and potatoes were the people’s staple diet. Some
historians say that Sir Walter Raleigh introduced the
potato to Ireland after his travels in North America.
Ask the pupils to think about some of the benefits of
Ireland being a potato-growing country. Suggest that
they think about some of the following:
• Where would you find potatoes on the food
pyramid?
• What are some of the benefits of potatoes in a
diet?
• Is it an easy crop to grow?
Look at the timeline of the Great Famine (see
Resource K). The blight was a fungus spread mainly
by wind. The potatoes turned black and soft and they
smelled very bad. Over one million people died, as
their main food source was destroyed.
Illustration © thinkstock.com
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Activity Seven – Case Study
The Great Famine: Facts and Figures
(see Resource M)

Suggested Learning Intentions

Pupils will:
• know the eight points of a compass
(Using Mathematics);
• organise their work and work systematically
(Using Mathematics);
• investigate patterns and relationships, using their
findings to make predictions (Using Mathematics);
and
• explore change in places over time (WAU).

Suggested Learning and
Teaching Activities
Give the pupils a map depicting the number of people
affected by the Great Famine in Ireland
(see Resource M).
Organise the pupils into pairs. Explain that each pair
will be visiting four counties throughout Ireland to
look at the number of people affected by the Great
Famine. Give the pupils the following tasks:
• Mark your location on the map using a pencil.
• Mark four counties to which you will travel.
• Record the direction you travel as you move from
county to county.
• Record the percentage population increase or
decrease as you travel.
Ask the pupils to answer these questions:
• If you travelled back the same route, in which
direction would you be travelling?
• What do you notice about this direction?
Ask the pupils to discuss in their pairs how best to
present their findings.

13

Illustration © thinkstock.com

SECTION

What Now?

03

Section 03 What now?

Activity Eight
A Helping Hand
Suggested Learning Intention

Pupils will:
• understand the advantages and disadvantages of
using a food bank (TSPC);
• identify their audience and present information
using an appropriate format (Communication);
• work with others to research a project
(Communication);
• use ICT to research information (UICT); and
• use empathy when examining options and
weighing up pros and cons (TSPC).

Suggested Learning and
Teaching Activities
Explain to the class that they are going to look at
food banks as another way to raise awareness of
hunger and as a means of gathering food for those
who need it. Display the term ‘food bank’ at the front
of the classroom and create a mind map to record
the pupils’ understanding of the term. Ask the whole
class to agree on a definition, scaffolding their
thinking with questions such as:
• Why do you think it is called a food bank?
• What sort of items should you collect and why?
• Who would use a food bank?
• Food banks are a short-term solution. What does
this mean?
Arrange the class into groups of four to six. Direct
them to the Trussell Trust website
(www.trusselltrust.org) and tell them to explore
the Real Stories section. Encourage the groups to
research the following in each story:
• the age the person was when they needed a food
bank;
• the items the food bank provided them with; and
• how helpful the food bank was.
Ask each group to give a one minute presentation on
what they found out during their research.

Illustration © thinkstock.com
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Activity Nine
Time to Move (see Resource N)
Suggested Learning Intentions

Pupils will:
• know and understand the role of relief agencies
and how they bring aid to countries in need
(PD&MU);
• be able to manage information (TSPC);
• use a range of problem-solving strategies
(Using Mathematics);
• decide how an activity might be approached (Using
Mathematics); and
• be able to use ICT to access information (UICT).

Suggested Learning and
Teaching Activities
Ask the pupils to carry out research to answer the
following questions:
• Which relief agencies deliver aid to countries
affected by famine?
• How do they transport the food to each country?
Ask the pupils to discuss what they have found
out. Discuss the location of the country and the
factors that might lead the relief agency to choose
a particular method of transport. Record the pupils’
feedback on a board or flipchart. Divide the class into
groups of four to six and ask each group to discuss
the advantages and disadvantages of each form of
transport.
Distribute Resource N. Explain to the pupils that
they have been given the task of organising aid to
be delivered to Senegal. Ask them to answer the
questions in Resource N to enable them to best plan
the relief.

Illustration © thinkstock.com
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Activity Ten
Getting the Message Out There
Suggested Learning Intentions

Pupils will:
• use a range of media for research (UICT);
• use a range of digital methods to communicate
(UICT);
• design a survey, carry it out and interpret the
results appropriately (Using Mathematics);
• use a range of methods for organising, collating,
recording and presenting information (TSPC); and
• plan a question and answer session
(Communication).

Suggested Learning and
Teaching Activities
Explain to the pupils that they are going to explore
ways to raise awareness of famine in school.
The class plays the role of an organisation that
promotes awareness of world hunger and famine.
The organisation has decided to launch a campaign
throughout the school. The culmination of this will be
Activity Eleven. The pupils should work in groups of
four to six to organise the campaign, with each group
focusing on a different task, for example:
• creating posters to draw attention to world hunger
and famine;
• phoning or emailing a famine awareness and relief
organisation (for example Concern or Trócaire) to
arrange for a representative to visit the school;
• chairing a question and answer session with the
representative;
• a digital presentation (for example using
PowerPoint or Keynote) for the school assembly;
• creating a drama to communicate hunger – local
or global;
• creating flyers or information leaflets for parents;
• creating a short information video for the school
website;
• writing a thank you letter to the visitor; and
• creating a survey for the pupils in the school,
analysing the responses and identifying actions
they personally might take in response to the
campaign.
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Activity Eleven
Market Day (see Resource O)
Suggested Learning Intentions

Pupils will:
• understand the importance of managing budgets
(Using Mathematics);
• be able to identify value for money products
(Using Mathematics);
• be able to manage a budget using a spreadsheet
(Using Mathematics);
• understand profit within a business context
(Using Mathematics); and
• be able to produce a plan as part of a group (TSPC).

Suggested Learning and
Teaching Activities
As an introduction, look at the work of Fairtrade
(www.fairtrade.org.uk) and some of the ways in
which the movement generates money for aid and
relief (for example Fairtrade mornings in workplaces
and Fairtrade items in supermarkets).
Discuss the role advertising plays in Fairtrade’s work
using the following questions:
• What kinds of products and services do they certify?
• How do they advertise them?
• What is the content of their advertising?
Divide the class into groups of six to eight. Explain that
an appropriate budget has been set, for example £20.
Ask each group to create a business that will raise
money for a charity on a school market day. Explain
that each business must create a business plan for a
product they are going to make. They must not exceed
the budget. Ask each group to have a discussion about
how they could advertise their product.
Ask each group to use a budget sheet to calculate
the cost of making their product. Ask them to use
the budget sheet to record the cost of the items
they need to create the product (see Resource O).
Explain that they should deduct from the budget the
running total of the cost to ensure that they have not
overspent.
Ask each group to present the name of their
business to the class, along with their business plan.
Ask the other groups to comment on the merits of
each proposal.

Illustration © thinkstock.com
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*You may like to enlarge this to A3.

www.nhs.uk/Livewell/Goodfood/Pages/the-eatwell-guide.aspx

Resource A
Eatwell Guide
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Resource B
Statements for Diamond Ranking
Read the following statements to the pupils or search online for equivalent
up-to-date statistics:
1. Food – 13% of the world’s population are hungry.

2. Water – 10% of the world’s population do not have clean water.

3. Internet – 60% of the world’s population do not have the internet.

4. Electricity – 25% of the world’s population do not have electricity.

5. Television – 21% of the world’s population do not have a television.

6. Hygiene – 60% of the world’s population do not have access to a flushing toilet.

7. Money – 50% of the world’s population live on less than £2 a day.

8. Education – 25% of the world’s population are unable to read.

9. Heating – 19% the world’s population are without heating.
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Resource C
Diamond Ranking
Identify the most important words from each statement in Resource B.
Your task is to diamond rank each key word below.

25

Resource D
Statements for Walking Debate
Famine is a natural disaster.

Famine affects children
most severely.

The government must play
a big role in famine relief.

Famine affects the
developing world only.

Countries affected by famine
need only more education.

The media play an
important role in creating
awareness of famine.

Climate change can
contribute to famine.

We can help tackle famine
by buying products from
charities.

Countries need to work
together to prevent famine.
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Resource E
Hunger Tree Template

Illustration © thinkstock.com
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Resource F
Leaf Template

Illustration © thinkstock.com
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Resource G
Images of Famine in Ethiopia

Dead crops (Photo © Mike Goldwater / Alamy Stock Photo)

Woman with malnourished child
(Photo © Mike Goldwater / Alamy Stock Photo)

Boy ploughing a field (Photo © Mike Goldwater / Alamy Stock Photo)
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Resource H
Mind Map
Causes

When?

Famine

Responses
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Impact

Resource I
Newspaper Report on Famine

MILLIONS FACING FAMINE
IN ETHIOPIA AS RAINS FAIL
International aid agencies fear that the levels of death and starvation last
seen 24 years ago, are set to return to the Horn of Africa.
Paul Rodgers reports
The spectre of famine has returned
to the Horn of Africa nearly a
quarter of a century after the
world’s pop stars gathered to
banish it at Live Aid, raising £150m
for relief efforts in 1985. Millions of
impoverished Ethiopians face the
threat of malnutrition and possibly
starvation this winter in what is
shaping up to be the country’s
worst food crisis for decades.

already in doubt, aid agencies fear
the worst is still to come. “We’re
extremely worried,” said Howard
Taylor, who heads the Department
for International Development’s
office in Ethiopia. DfID has given
£54m in aid to the country this year,
and Britain has also contributed
through the EU. “This is exactly the
time when we shouldn’t turn away
from the people in need,” he said.

Estimates of the number of people
who need emergency food aid have
risen steadily this year from 4.9
million in January to 5.3 million
in May and 6.2 million in June.
Another 7.5 million are getting aid
in return for work on community
projects, as part of the National
Productive Safety Net Program for
people whose food supplies are
chronically insecure, bringing the
total being fed to 13.7 million.

“Critical water shortages” were
reported in some areas by the
UN’s Office for the Co-ordination
of Humanitarian Affairs last week
with water-borne diseases such
as acute diarrhoea spreading as
communities resort to drinking
from insanitary wells and ponds.
Unicef said that the outbreaks are
putting extra pressure on its OutPatient Therapeutic Programme,
which provides healthcare in some
of the most needy areas.

Donor countries provided
sustenance to 12 million Ethiopians
last year, more than half of it
through the UN’s World Food
Programme (WFP). Having passed
that total only eight months into
this year, and with the main harvest

In Somali, the hardest hit region
with a third of the humanitarian
caseload and complications
caused by a low-intensity
insurgency, the mortality rate for
infants has risen above two per

10,000 per day according to a
regional nutrition survey, which
gives newborns roughly a onethird chance of dying before their
fifth birthdays. While there is no
clear definition, one widely used
threshold for famine is four infant
deaths per 10,000 per day.
Declaring a famine is a political
decision. While it can galvanise
public opinion and bring millions
into aid programmes, it is widely
seen as a political failure. President
George Bush challenged his
officials to avoid the word, a
policy known as “No famine on
my watch”. Ethiopia’s Disaster
Prevention and Preparedness
Commission is charged with
preventing famines of the
1984-85 type, the sort that bring
down governments, argued Tufts
University academics Sue Lautze
and Angela Raven-Roberts in a
2004 paper.

Newspaper article © The Independent (Newspaper)
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Resource J
East Africa Map

Map of Ethiopia (© FEWS NET)
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Resource K
The Great Famine–Timeline
1845
Blight spreads across potato crop.

One third of potato crop is ruined.

1846
Britain sends Indian corn but the poor
cannot afford it. Blight reappears. Large Three quarters of potato crop is ruined.
numbers emigrate.

1847
Worst year of famine. Small harvest, as
fewer potatoes were planted.

Many die from diseases rather than
hunger.
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Resource L
Great Famine Scenario Options
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Option 1 – Workhouse

Option 2 – Soup Kitchen

You could go to a workhouse. You
would have to work for 10 hours a
day and would be split from your
family. There are many strict rules,
such as no talking during meal
times. Once you are there, you
cannot leave, but food is provided.
You hear that people hate it when
they are there.

You could use a soup kitchen. You
would have to travel there and you
would need to carry your young
children. The soup costs one penny
and you don’t have any money. You
hope that you could get some free
soup when the paying customers
have been served. The worry is
whether you and your family would
be strong enough for the journey.

Option 3 – Stay Put

Option 4 – Begging

You have very little food and very
little money. You know help is on the
way, so your best hope is to remain
where you are. Your crop might yield
a better harvest next year.

You could rely on local charity such
as churches. Many of the families
near you have gone begging on the
streets of local villages and towns
and have got some food that way.
But people are getting tired of
beggars asking for food and money
and they are now turning beggars
away.

Resource M
Population Fall in Ireland during the Great Famine

Reprinted with permission from Encyclopædia Britannica, © 2012 by Encyclopædia Britannica Inc.
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Resource N
Time to Move
A long distance lorry travels at 60 km per hour.

A horse and cart travels at 5 km per hour.

A helicopter flies at 50 km per hour.

A train travels at 80 km per hour

A food aid ship has just docked in Dakar in the
west of Senegal and the relief aid team must
deliver the food to Matam in the east. The
distance is 260 km. Calculate approximately how
long it would take to deliver the food using the
following methods of transport:

If an emergency supply was needed within four
hours and the team had just docked at Dakar,
what transport options does the team have to
deliver the food on time?

a) ........................................................................
a) long distance lorry...........................................

b) ........................................................................
c) ........................................................................

b) horse and cart.................................................

c) helicopter.........................................................

d) train..................................................................

If the train could travel only 120 km and the
helicopter needed to travel the rest of the way,
approximately how long would the journey take?

..............................................................................
36

Resource O
Budget Sheet
Budget Sheet
Item

Quantity

Unit Price

Total Price

Running Total
of Cost

Budget
Remainder
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Suggested Additional Resources
Some references teachers may find useful:
Book
Under the Hawthorn Tree
Conlon-McKenna, Marita
O’Brien Press, (First published 1990)
ISBN: 978-0862782061
Websites
Websites mentioned in the text:
www.bbc.co.uk
www.fairtrade.org.uk
www.concern.net
hornaffairs.com
www.nhs.uk
www.trusselltrust.org
Some other websites which may be of use:
www.tearfund.org
www.trocaire.org
www.oxfam.org

CCEA accepts no responsibility or liability for any
material supplied by or contained in any of the
linked websites and does not necessarily endorse
the views expressed within them. We cannot
guarantee that these links will work all of the time
and we have no control over availability of the linked
38
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