
Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Title: Stealing
Read the poem ‘Stealing’ by Carol Ann Duffy. 

Tasks: 
1. Work out what you think the poem is about. 
2. Decide if you like the poem. Why do you like it or not like it?

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry

Assessment Criteria: 1.1/1.2  

The poem is about:

I know this because

I like/do not like the poem because

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Exemplar responses:

Level 1 exemplar response:

The writer says that life is tough. I know this because she stole a snowman and thought it was funny. The 
children will cry but she does not care. 

I don’t like the poem. Stealing is not nice.

Level 2 exemplar response: 

The poem is about a person who steals all sorts of things but it is mostly about the snowman. I know this 
because the writer is bored and steals for no reason. 

This is not my favourite poem because it is about a sad topic but it is a funny one. 

Level 3 exemplar response: 

It sounds like the writer is bragging about stealing. I know this because she knows it is wrong and she even 
says that it seems daft but can’t seem to stop. I think the writer is lonely. There is also some humour in the 
poem too.

I like the poem because it is clever. There are examples of descriptive words and it is interesting to read. There 
are also other poetic techniques used too.

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry (Level 1/2/3)

Please insert the poem ‘Stealing’ by Carol Ann Duffy.
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Provide learners with a copy of Carol Ann Duffy’s poem ‘Stealing’ available here: 
 http://www.bbc.co.uk/schools/gcsebitesize/english_literature/poetduffy/stealingrev1.shtml 

 There are additional resources and analysis available on this ‘Bitesize’ section of the BBC website.

• For level 1: Learners will give a simple response (Assessment Criterion 1.1) and show a simple awareness of  
 what the poem is about (Assessment Criterion 1.2). This can be demonstrated through any means of  
 communication.
 
• For level 2: Learners will be able to express an opinion (Assessment Criterion 1.1) and show some  
 understanding of the main points of the poem (Assessment Criterion 1.2).

• For level 3: Learners will be able to express a sustained personal response (Assessment Criterion 1.1) and  
 demonstrate an overall understanding of the poem with reasons (Assessment Criterion 1.2).

• EXTENDED LEARNING: To meet Assessment Criteria 3.1, 3.2, 3.3, 3.4 and 3.5, learners could use the generic  
 poetry response sheet to provide an extended response to the poem.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Title: Stealing
Read the poem ‘Stealing’ by Carol Ann Duffy. 

Enjambment is a fancy word for when a sentence starts mid-way through a line and carries on, ending  
mid-way in another line. Sometimes writers make their poems look really confusing because the topic or  
tone is a bit muddled up too. 

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1  

Normal line: This is called an ‘end-stopped’ line

The most unusual thing I ever stole? A snowman.

Capital letter at the start

These are not 
capital letters

Full stops in the 
middle of a line

Full stop at the end of the line

The end of these lines is not 
the end of the sentence

Enjambment: 

It took some time. Reassembled in the yard,
he didn’t look the same. I took a run
and booted him. Again. Again. My breath ripped out

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Pick out sentences that are enjambed:

(Level 1/2/3)

Please insert the poem ‘Stealing’ by Carol Ann Duffy.
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Provide learners with a copy of Carol Ann Duffy’s poem ‘Stealing’ available here: 
 http://www.bbc.co.uk/schools/gcsebitesize/english_literature/poetduffy/stealingrev1.shtml 

 There are additional resources and analysis available on this ‘Bitesize’ section of the BBC website.

• Another great way to show learners enjambment is to enlarge the poem and have them cut it up into  
 sentences. They will see how the sections do not form straight lines.

• For level 1: Learners will identify an example or two of enjambment from the poem to meet Assessment  
 Criterion 2.1. Learners can pick out additional examples in their copy of the poem as an  
 extension exercise.

• For level 2: Learners will recognise the feature of enjambment in the poem by highlighting examples  
 (Assessment Criterion 2.1).

• For level 3: Learners will recognise the poetic feature of enjambment as well as any others they can identify  
 from other poems they have studied to meet Assessment Criterion 2.1. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Title: Stealing
Read the poem ‘Stealing’ by Carol Ann Duffy. 

What stands out to you in the poem? Underline words you see that tell you what the writer’s attitude is. 

Words that tell you about the writer’s attitude is called the tone.

There are lots of different attitudes you can find in poetry. Can you think of more attitudes?

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1/2.2  

Tone (attitudes)

joyful anxious scared

happy foolish angry

content bored worried

Task: Circle one or two tones that you think is in ‘Stealing’.

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Pick out words that tell you about the tone (the writer’s attitude):

(Level 1/2/3)

Please insert the poem ‘Stealing’ by Carol Ann Duffy.
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Provide learners with a copy of Carol Ann Duffy’s poem ‘Stealing’ available here: 
 http://www.bbc.co.uk/schools/gcsebitesize/english_literature/poetduffy/stealingrev1.shtml 

 There are additional resources and analysis available on this ‘Bitesize’ section of the BBC website.

• For level 1: Learners will identify a tone or two from the list provided to meet Assessment Criterion 2.1.  
 Learners can additionally pick out words in their copy of the poem that back up their ideas as an extension.

• For level 2: Learners will recognise the feature of tone in the poem (Assessment Criterion 2.1) and highlight  
 words that indicate tone to meet Assessment Criterion 2.2.

• For level 3: Learners will recognise the poetic feature of tone as well as any others they can identify from  
 other poems they have studied to meet Assessment Criterion 2.1. To meet Assessment Criterion 2.2, learners  
 should highlight words that indicate tone in their copy of the poem.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Title: ‘Dreams’
Read the poem ‘Dreams’ by Langston Hughes. There are two pictures Hughes describes: the bird and the field. 
These are examples of imagery. 

Underline the words that describe what Hughes is trying to say about the bird and the field.  

Then, draw a picture of the image described.

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
2: Identify features of a poem
3: Provide a creative response

Assessment Criteria: 1.1/1.2/2.1/2.2/3.1/3.2/3.3/3.4/3.5

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry (Level 1/2/3)

Please insert the poem ‘Dreams’ by Langston Hughes.
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 1/2:

1. What is the poem about?

I think the poem is about:

2. What is your opinion about this poem?

Tick the box that you AGREE with:

birds dreams snow

hopes fields flying

I do not like this poem at all.

I am not sure how I feel about this poem.

I like this poem a little bit.

I like this poem a lot. It is one the best poems I have learned about so far.

(Level 1/2)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

2. What is your opinion about this poem?

I like/do not like this poem because 

One other thing that it says is: 

Level 2/3:

1. What is the poem about?

I think the poem is about:

I think this because it says:

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

One other reason I think this is because 

The poem makes me feel  

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 1:

The poem uses imagery to communicate Langston Hughes’ opinion about dreams. What did Langston Hughes 
think about dreams? Put a tick beside all the statements that you agree with.

Dreams are only important 
if they are hard to achieve.

Dreams are like birds; you must 
look after them carefully.

Dreams are like a field. 
If you lose something 
important in a field, it is 
very hard to find again.

Dreams are very important.

Dreams are like birds with 
broken wings. If you do not 
go after your dream, it will 
not fly without you. 

(Level 1)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 2/3:

Hughes uses wounded birds to describe broken dreams. How is a bird with a broken wing like a broken dream? 
Finish the sentence below. Can you explain your ideas? Do you like the way Hughes uses imagery? Why or 
why not?

Hughes uses a bird with a broken wing to describe a broken dream. This shows   

I like/do not like the way that Hughes uses imagery because…    

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Teachers can access the poem ‘Dreams’ by Langston Hughes here: 
 http://www.poemhunter.com/poem/dreams-2/ 

• For level 1 learners: 
 –  complete the first page by annotating, highlight or pointing to descriptive words to meet Assessment  
  Criterion 2.2. 
 –  Then, draw or find pictures to represent the images in poem to meet Assessment Criterion 2.1. 
 –  To meet Assessment Criterion 1.1 and 1.2, question 1 (what is the poem about?) choosing from the word   
  bank and question 2 (what is your opinion about this poem?) by ticking the appropriate response. 
 –  To meet Assessment Criterion 3.1, learners will need to answer the question ‘What did Langston Hughes  
  think about dreams?’ by choosing all the statements they agree with. 

• For level 2 learners: 
 –  complete the first page by annotating, or highlighting descriptive words to meet Assessment Criterion 2.2. 
 –  Then, draw or find pictures to represent the images in the poem to meet Assessment Criterion 2.1. 
 –  To meet Assessment Criterian 1.1 and 1.2, question 1 (what is the poem about?) and question 2 (what is  
  your opinion about this poem?) by completing the sentences (or selecting from the word bank if learners  
  need additional support). 
 –  To meet Assessment Criterian 3.1, 3.2, 3.3 and 3.4, learners will need to explain how Hughes used the  
  image of a bird to communicate his ideas about dreams. Learners must also say whether or not they like  
  the way Hughes uses imagery. Learners should be careful to spell some common words correctly, try to  
  use full stops and capital letters and make sure their writing makes sense.

• For level 3 learners: 
 –  complete the first page by annotating, or highlighting descriptive words to meet Assessment Criterion 2.2. 
 –  Then, draw or find pictures to represent the images in poem to meet Assessment Criterion 2.1. 
 –  To meet Assessment Criterian 1.1 and 1.2, question 1 (what is the poem about?) and question 2 (what is  
  your opinion about this poem?) by completing the sentences (or selecting from the word bank if learners  
  need additional support). 
 –  To meet Assessment Criterian 3.1, 3.2, 3.3, 3.4 and 3.5, learners will need to explain how Hughes used  
  the image of a bird to communicate his ideas about dreams. Learners must also say whether or not they  
  like the way Hughes uses imagery. Learners should be careful to spell common words correctly, use full  
  stops and capital letters, attempt to use commas and other types of punctuation correctly and structure  
  writing appropriately.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Title: Choices
Include a copy of the student’s chosen song and notes of documentation of the student’s choice of creative 
response. 

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
3: Provide a creative response

Assessment Criteria: 1.1/1.2/3.1

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes: 

• The title has been left blank because this task is all about your learners! The title should be their song of  
 choice.

• Learners are always surprised to learn that popular songs are poems too. Learners can choose a song that  
 they like. This could be a song that they know from home or they could listen to a list of songs in class and  
 choose one that they like best. 

• Ask learners to communicate if they like the song (Assessment Criterion 1.1) and what it is about  
 (Assessment Criterion 1.2). This could be by saying, signalling, writing or showing facial expressions about  
 how they feel about the song. Learners can point out words from the lyrics or otherwise communicate the  
 main topic of the song. The teacher’s or student’s notes should document this in the task sheet.

• Assessment Criterion 3.1 is all about the student communicating a creative response to the song. This  
 can be documented in many ways, for example: a collage of pictures related to the song, illustrated lyrics,  
 a PowerPoint presentation or poster, physical items the student selects to represent the song, or any other  
 way that the student can demonstrate and be documented (e.g. the teacher documents and summarises the  
 presentation, a copy of the presentation or photographic evidence is included in the portfolio). 
    



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
3: Provide a creative response

Assessment Criteria: 1.1/1.2/3.1/3.2/3.3/3.4/3.5

Key words:
* palpitations: the way your heart beats really fast
* rapparee: an Irish soldier from the 17th century
* Jabberwock: a monster from Lewis Carol’s Jabberwocky poem 
* recourse: option or choice 
* colonized: populated or gone to live somewhere

Title: Fear
Please insert the poem ‘Fear’ by Ciaran Carson

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 1: 

How does the poem ‘Fear’ make you feel? Tick the symbol that best represents your feelings.

What is the poem about? Tick the word and symbol that you think is correct.

List some words that you like in the poem?

Sadness Joy Fear

(Level 1)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 2/3: 

1. How does the poem ‘Fear’ make you feel?

2. Why does the poem make you feel this way? 

4. What words are repeated over and over in the poem?

5. What does the poem make you think about?

3. What are three things that Ciaran Carson is afraid of?

1. _________________          2. _________________          3. _________________

The poem makes me feel 

I feel ________________ because when I hear/read the poem. It reminds me of 

Some words that are repeated are:  

The poem ‘Fear’ makes me think about   

I think about this when I read the words  

I think this because   

I think the writer does this because   

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Listen to Ciaran Carson reading the poem here: 
 http://www.poetryarchive.org/poet/ciaran-carson 

• For level 1 learners: to meet Assessment Criterion 1.1, learners must be able to give a simple personal  
 response. To meet Assessment Criterion 1.2, learners must be able to show some simple awareness of what  
 the poem is about. Level 1 learners only need to complete the level 1 answer sheet. To meet Assessment  
 Criterion 3.1, learners must respond creatively. Drawing a picture or communicating a response that is  
 documented by the teacher would meet this Assessment Criterion.

• For level 2 learners: to meet Assessment Criterion 1.1, learners must be able to express an opinion. Level 1  
 questions can help learners form opinions and gather ideas. To meet Assessment Criterion 1.2, learners  
 should show an understanding of the poem’s main points (question 3). To meet Assessment Criteria  
 3.1/3.2/3.3/3.4, learners should communicate a response in the given form noting their thoughts and  
 feelings, structuring their writing and with some correct spellings, capital letters and full stops.  

• For level 3 learners: to meet Assessment Criterion 1.1, learners must be able to express an opinion. Level 1  
 questions can help learners form opinions and gather ideas. To meet Assessment Criterion 1.2, learners  
 should show an understanding of the poem’s main points (question 3). To meet Assessment Criteria  
 3.1/3.2/3.3/3.4, learners should write a response in the given form noting their thoughts and feelings,  
 structuring their writing appropriately and with common words spelled correctly and correct basic  
 punctuation. Sentence starters could be removed for learners if able to write without the additional support.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
2: Identify features of a poem

Assessment Criteria: 1.2/2.1/2.2

Title: Onomatopoeia
Onomatopoeia means a word that mimics a sound, words like moo, bang, snap or yawn.

Tasks:

1. In the poem ‘Jumping into Snow’, underline any words that describe snow. 

2. Circle words that have an onomatopoeic effect. Some words might both describe snow and have an  
 onomatopoeic effect!

3. What is the poem about? Explain your ideas. 

(Level 1/2/3)

*iridescent – shiny and shimmery 
*ecstatic – very happy and joyous

Jumping into Snow by Jennifer Stockford 

There is nothing better than jumping in freshly fallen snow!
When the first snowflakes from the fluffy, lumpy clouds 
Start to fall from the dark, twilight sky under a silver,
Crescent moon, I can hear it! What does it sound like?
At first it sounds very quiet like a child whispering very early 
In the morning. Then, as the iridescent* crystals begin to 
Swirl and swoosh in chilly air, they hum and buzz with ecstatic* 
Delight. The perfect, fragile flakes whir, tinkling through the trees 
Like a bell…Until the whole ground is covered in a thick 
Blanket of pearl. Then… THUMP 
    THUMP 
     THUMP! 
There is nothing better than jumping in freshly fallen snow!
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 1/2/3:

Circle  the word from the sentence below that tells you what the poem is going to be about: 

‘There is nothing better than jumping in freshly fallen snow!’

Level 1/2/3:

Tick the following statements that are true about the poem?

      The poem is about snow and the sounds that it can make.

      The poem is about a child watching snowfall during the day.

      The poem is about the way snowflakes are really small.

Level 2/3:

Which of the following statements are true about the poem? Please tick.

First the snow sounds…

like a thud like a child whispering tinkling through the trees like a bell

Then the snow sounds…

swirl and swoosh in chilly air, 
they hum and buzz

whooshing and whining like a 
stray cat meowing

creaking and groaning like an old 
door

Finally the snow sounds…

crunching as the child stomps 
through the snow

roaring through the trees like  
a lion

tinkling through the trees like a bell

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 3: 

Explain what the poem is about using quotations from the poem to explain your ideas. 

I think the poem is about 

I know this because it says  

This suggests that   

(Level 3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• PRE-LEARNING ACTIVITY: Teachers, go through the poem with your learners line by line to find fun  
 descriptive and onomatopoeic words. Alternatively, you can enlarge each line and place them around the  
 room. Armed with post-it notes or different colours, learners can select various words that describe or  
 make sounds. 

• PRE-LEARNING ACTIVITY: Another great idea for teaching onomatopoeic poetry is to come up with a list of  
 onomatopoeic words and descriptive words around a theme like the beach or a forest, for example. Then from  
 a student-created word bank, they can form their own poems to analyse! 

• For level 1 learners: 
 –  learners should identify an example of onomatopoeia as a key feature of the selected poem to meet  
  Assessment Criterion 2.1. 
 –  Learners can show their understanding of the poem by circling their idea in question 1 and ticking the box  
  in question 2 to meet Assessment Criterion 1.2

• For level 2 learners: 
 –  learners should identify a few examples of onomatopoeia to partially meet Assessment Criterion 2.1  
  (and show an awareness of a range of other features to fully meet the criterion). 
 –  To meet Assessment Criterion 2.2, learners will need to identify some words that describe. To meet  
  Assessment Criterion 1.2, the student will need to answer questions 1, 2 and 3 to show some  
  understanding of the poem.

• For level 3 learners: 
 – learners should identify examples of onomatopoeia to partially meet Assessment Criterion 2.1  
  (and other features to fully meet the criterion). 
 – To meet Assessment Criterion 2.2, learners will need to identify some words that describe. To meet  
  Assessment Criterion 1.2, the student will need to answer all questions to show an understanding of the  
  poem with at least one reason.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Onomatopoeia

Onomatopoeia:

Please insert the poem ‘Camping’. See Teacher notes 
Highlight or point out all the words below that have onomatopoeic effect.

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Pre-learning activities:

• Here is a website with a few fun onomatopoeic poems: 
 http://www.mywordwizard.com/onomatopoeia-poems.html

• Teachers, bring in a selection of noisy items from home (e.g. paper to crumple and rip, shoes to stomp on the  
 floor, an apple to crunch, a pencil to snap, slam a door, etc.). Ask learners to close their eyes and work out  
 what the noises are to demonstrate onomatopoeia. 

• Choose a fun onomatopoeic poem from any source to paste into the task sheet and have learners point out  
 or highlight words with onomatopoeic effect to meet Assessment Criterion 2.1.  

• For level 1 learners: learners should identify an example of onomatopoeia as a key feature of the selected  
 poem to meet Assessment Criterion 2.1.

• For level 2 and level 3 learners: learners should recognise a range of poetic features and should note  
 examples of onomatopoeia and any other features present in the selected poem to meet Assessment  
 Criterion 2.1. 

(Level 1/2/3)



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
3: Provide a creative response

Assessment Criteria: 1.2/3.1/3.2/3.3/3.4/3.5

Title: Who’s Who
The poem ‘Who’s Who’ by Benjamin Zephaniah is about prejudice. Sometimes we have certain ideas about 
people and sometimes we are wrong about them! 

Please insert the poem ‘Who’s Who’ by Benjamin Zephaniah. See Teacher notes. 
What do you think Benjamin Zephaniah was trying to say about poets in this poem? 

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 1/2:

Why do you think Benjamin 
Zephaniah wrote this poem?

What is another example 
of prejudice?

Are all police men?

Are all nurses women?

What does this poem make you think about?

(Level 1/2)

Please insert the poem ‘Who’s Who’, by Benjamin Zephaniah. See Teacher notes.
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Level 2/3:

What do you think the 
poem is about? Why?

Why do you think Benjamin Zephaniah wrote 
this poem? Why do you think this?

What does this poem make you think about  
or feel?

(Level 2/3)

Please insert the poem ‘Who’s Who’, by Benjamin Zephaniah. See Teacher notes.



 4

Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• The poem ‘Who’s Who’ by Benjamin Zephaniah is short and simple, a great way to introduce learners to  
 poetry. The poem can be accessed here: http://benjaminzephaniah.com/rhymin/talking-turkeys-5/ 

• For level 1 learners: show simple awareness of what the poem is about (Assessment Criterion 1.2) and  
 respond creatively to the poem by using symbols, pictures, or another appropriate method (Assessment  
 Criterion 3.1). Learners can communicate answers to the questions using any means, which should be  
 documented or scribed on the sheet.

• For level 2 learners: show some awareness of what the poem is about (Assessment Criterion 1.2) and respond  
 to the poem in a given form (Assessment Criterion 3.1) considering what they thing/feel (Assessment  
 Criterion 3.2), structuring their writing (Assessment Criterion 3.3), and spell some common words correctly  
 (Assessment Criteria 3.4). 

• For level 3 learners: show some awareness of what the poem is about (Assessment Criterion 1.2) and respond  
 to the poem in a given form (Assessment Criterion 3.1) considering what they thing/feel (Assessment  
 Criterion 3.2), structuring their writing (Assessment Criterion 3.3), using a range of correctly capital letters,  
 full stops (and other punctuation like commas (Assessment Criterion 3.4) and spell common words correctly  
 (Assessment Criteria 3.5).



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1

Learning Outcomes:

The learner will 

3: Provide a creative response

Assessment Criteria: 3.1

Title: Haikus
Find pictures on the Internet, in a magazine, take a photograph or draw a picture that shows what each Haiku 
poem is about.

Winter

November evening
A cold puddle of water 
Makes its own rainbow.

Spring

Tiny daffodils
Bursting through tough soil to pop
Faces toward the sun.

(Level 1)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Summer

Melting ice cream drips
The sun stays up late tonight
Warming the playground.

Autumn

Crisp, crunching of red,
Orange, yellow piles of leaves,
Time for hot cocoa.

(Level 1)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Haiku is a traditional form of Japanese poetry. They are made up of three lines. Each line has a certain  
 number of syllables.
    Line 1 = 5 syllables
   Line 2 = 7 syllables
    Line 3 = 5 syllables

• Practise syllables with learners: can learners clap their hands to the number of syllables in their names?

• Haikus are normally about an aspect of nature. Print out different seasonal haikus. Can learners work out  
 which haiku is about which season?

• Find pictures on the Internet or in magazines that show the image in the haiku (e.g. images of a dark, cold  
 scene/ water or rain/ a rainbow/things that are associated with coldness or winter). Learners could also take  
 their own photographs or bring in an item(s) from home that represent what is in the poem. 

• Teachers, bring in a selection of hot and cold weather items. Ask learners to select appropriate items that  
 relate to the poem and describe on the task sheet what items the learners chose to meet Assessment  
 Criterion 1.2.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Haiku

A haiku is a poem with a certain number of syllables. Count out and record how many syllables are in each line 
to work out this key feature of poetry.

Haiku number 1 Number of syllables

Clouds float slowly by

Fluffy, lumpy, cotton balls

Silver, grey and white

Haiku number 2 Number of syllables

Bursting in bright hues

Splashing colours all about

Spring flowers must bloom

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Haiku is a traditional form of Japanese poetry. They are made up of three lines. Each line has a certain  
 number of syllables.
    Line 1 = 5 syllables
   Line 2 = 7 syllables
    Line 3 = 5 syllables

• Practise syllables with learners: can learners clap their hands to the number of syllables in their names?

• Haikus are normally about an aspect of nature. Print out different seasonal haikus. Can learners work out  
 which haiku is about which season?

• Find pictures on the Internet or in magazines that show the image in the haiku (e.g. images of a dark, cold  
 scene/water or rain/a rainbow/things that are associated with coldness or winter). Learners could also take  
 their own photographs or bring in an item(s) from home that represent what is in the poem. 

• Assessment Criteria 2.1 requires learners to identify a key feature of poetry, here working out the syllables is  
 an important way to show their awareness. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Rhyme

Limerick poetry is usually a short, funny story with a rhyme. 

What does ‘rhyme’ mean?

Please insert the Limerick from website. See Teacher notes. 
Use colours to show which words rhyme in the Limerick poem(s) below:

(Level 1/2/3)
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Teacher notes: 

• There are many, fun and appropriate Limerick poems that can be found here: 
 http://www.brownielocks.com/kidlimericks.html

• For level 1 learners: picking out rhymes in Limerick poetry is one way to evidence Assessment Outcome 2.1  
 by showing an awareness of and naming a key feature in poetry. Highlight the words that rhyme by using  
 the same colours or rhyming words. 

• For level 2 learners: Learners at level 2 must recognise some features in poetry like rhymes and others.  
 Learners should identify rhyming words and any other features present (simile, stanza, syllables, etc) to fully  
 evidence Assessment Objective 2.1. 

• For level 3 learners: learners must be able to recognise a range of poetic features, one of which can be  
 evidenced here by picking out correct rhymes. Learners should also identify any other features present  
 (simile, stanza, syllables, etc) to fully evidence Assessment Objective 2.1. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Similes and Metaphors

What is a simile?

What is a metaphor?

Colour Key:

A simile is…

A metaphor is…

‘Mt coat is like my blanket in Winter’

Simile

Metaphor

(Level 1/2/3)
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Colour Key:

Simile

Metaphor

‘Love is like a butterfly, floating way up in the sky’

‘The cotton wool floated across the sky, softly, swiftly...’

 ‘The tree is like a giant towering over our house’

(Level 1/2/3)

Songs with similes and metaphors
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• Here is a great song to help introduce figurative language. If able, learners could try to pick out the  
 definitions and/or examples that come up in the song: https://www.youtube.com/watch?v=uoSBVNUO2LU 

• For level 1 learners: highlight the examples of simile in the examples provided in the task sheet. Learners  
 need to only complete either similes or metaphors, not both to meet the Assessment Criterion.

• For level 2 learners: learners at level 2 must recognise some features in poetry, like similes and/or  
 metaphors. Learners should identify some similes and some metaphors (and/or any other features present)  
 to fully evidence Assessment Criterion 2.1.

• For level 3 learners: learners must be able to recognise a range of poetic features so similes and metaphors  
 should be correctly identified to fully evidence Assessment Criterion 2.1. 

• Extend learning by illustrating the metaphor or simile from one of the lyrics on the task sheet. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Similes and Metaphors

Katy Perry’s song ‘Firework’ is full of similes and metaphors. Find a simile or metaphor from the poem and 
illustrate your choice(s).

Do you ever feel like a plastic bag, drifting  
through the wind?

Do you ever feel… like a house of cards?

(Level 1/2/3)
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you’re a firework

let your colours burst

like a lightning bolt, your heart will glow

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher Notes:

• PRE-LEARNING GAME: A great way to engage learners and get them thinking about figurative language is  
 through fun games. To play, you will need lots of nouns, one per slip of paper and mixed up into a hat. Have  
 some ready, but invite learners to contribute some too. Model the game by selecting two random nouns from  
 the hat and find as many connections as possible (i.e. ‘phone’ and ‘mouse’: both are small, both have 5  
 letters, both end in ‘e’, both have an ‘o’, both can fit in your pocket, both make little noises, both can die).  
 Now it’s the learners’ turn to select a pair of words and make their own connections. This game works  
 well individually, in pairs or in groups depending on ability. This way, learners are creating connections and  
 actually creating figurative language themselves! 

• For level 1 learners: learners should illustrate at least one example of either simile or metaphor to meet the  
 Assessment Criterion.

• For level 2 learners: learners at level 2 must recognise some features in poetry, like similes and/ 
 or metaphors. Learners should identify one simile and one metaphor or several of one to fully evidence  
 Assessment Criterion 2.1.

• For level 3 learners: learners must be able to recognise a range of poetic features so similes and metaphors  
 should be correctly illustrate at least one simile and one metaphor to fully evidence Assessment  
 Criterion 2.1. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Similes and Metaphors
Please insert second stage of the poem ‘Phenomenal Woman’ by Maya Angelou. See Teacher notes. 

Here is a famous poem from Maya Angelou called ‘Phenomenal Woman’. Find a simile or metaphor from  
the poem and illustrate your choice(s). 

(Level 1/2/3)
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Entry Level English:  
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Teacher Notes:

• PRE-LEARNING GAME: A great way to engage learners and get them thinking about figurative language is  
 through fun games. To play, you will need lots of nouns, one per slip of paper and mixed up into a hat. Have  
 some ready, but invite learners to contribute some too. Model the game by selecting two random nouns from  
 the hat and find as many connections as possible (i.e. ‘phone’ and ‘mouse’: both are small, both have 5  
 letters, both end in ‘e’, both have an ‘o’, both can fit in your pocket, both make little noises, both can die).  
 Now it’s the learners’ turn to select a pair of words and make their own connections. This game works  
 well individually, in pairs or in groups depending on ability. This way, learners are creating connections and   
 actually creating figurative language themselves! 

• For level 1 learners: learners should illustrate at least one example of either simile or metaphor to meet the  
 Assessment Criterion.

• For level 2 learners: learners at level 2 must recognise some features in poetry, like similes and/ 
 or metaphors. Learners should identify one simile and one metaphor or several of one to fully evidence  
 Assessment Criterion 2.1.

• For level 3 learners: learners must be able to recognise a range of poetic features so similes and metaphors  
 should be correctly illustrate at least one simile and one metaphor to fully evidence Assessment 
 Criterion 2.1.  



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem
3:  Provide a creative response

Assessment Criteria: 2.1

Title: Mother o’ Mine

Repetition means:

(Level 1/2/3)

What is repetition?

Read the poem ‘Mother o’ Mine’ by Rudyard Kipling. Highlight or underline the phrases you see that are 
repeated (Assessment Criterion 2.1).

How many times does Kipling repeat the phrase ‘mother o’ mine’?
Please insert the ‘Mother o’ Mine’ poem by Rudyard Kipling. See Teacher notes.
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Yes No

1. I like the poem ‘Mother o’ Mine’.

2. I like the words the writer uses.

3. The poem makes me think about my parent, carer and/or family members.

4. I agree that no matter what a child does, a mother will still love her child.

5. What does the poem ‘Mother o’ Mine’ make you think about? 

6. How does the poem ‘Mother o’ Mine’ make you feel? 

7. What words or phrases stand out to you in the poem? Why? 

Tick the relevant box:

(Level 1/2/3)
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8. It sounds like Rudyard Kipling’s mother might be very important to him. Do you agree or disagree? Why? 

9. In the poem, the phrase ‘mother o’ mine’ is repeated and italicised too! Why do you think the writer, Rudyard 
Kipling, has done this? Do you think it makes the phrase stand out? 

(Level 1/2/3)

Please insert the ‘Mother o’ Mine’ poem by Rudyard Kipling. See Teacher notes.
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Task Sheet
Entry Level English:  
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Teacher Notes:

• For level 1 learners: picking out repetition in poetry is one way to evidence Assessment Criterion 2.1 by  
 showing an awareness of and naming a key feature. Point out, highlight or colour in the words that repeat.  
 To meet Assessment Criterion 3.1, learners should respond to the questions 1–4 on the second page,  
 reflecting on their thoughts and feelings about the poem.

• For level 2 learners: learners at level 2 must recognise some features in poetry like onomatopoeia, simile and  
 repetition. Learners should identify repeating phrases and any other features present (simile, stanza,  
 syllables, etc) to fully evidence Assessment Criterion 2.1. To meet Assessment Criterion 3.1, 3.2, 3.3 and 3.4,  
 learners should work out what they think and how they feel about the poem, responding to questions 1–7,  
 checking spelling and basic punctuation of capital letters and full stops.

• For level 3 learners: learners must be able to recognise a range of poetic features, one of which can be  
 evidenced here by picking out correct repetition. Learners should also identify any other features present  
 (simile, stanza, syllables, etc) to fully evidence Assessment Criterion 2.1. To meet Assessment Criterion 3.1,  
 3.2, 3.3, 3.4 and 3.5, learners should work out what they think and how they feel about the poem, responding  
 to questions 1–9, being careful to check spelling, punctuation and form. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1

Learning Outcomes:

The learner will 

1: Engage with a range of poetry

Assessment Criteria: 1.1

Title: Firework
Task: Play Katy Perry’s song ‘Firework’. 

While you listen very carefully to the song, draw a line to the face that shows how the song makes you feel. 

Can you explain your choice?

‘Firework’ by Katy 
Perry makes me 

think about or feel…

(Level 1)
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Entry Level English:  
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Teacher Notes:

• Make sure your learners know a range of emotions by practising faces and body language. Can learners  
 guess the emotion another student is pretending to feel?

• Print out a large copy of the lyrics, cut them up and ask learners to choose their favourite part of the song.  
 Illustrate a picture of what it is showing. 

• Do learners already know the song? Can learners point out parts of the song lyrics that they like the best? 

• Can learners explain or have transcribed for them why the song makes them feel a certain way? There is no  
 wrong answer to the personal response that a student has. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2

Learning Outcomes:

The learner will 

1: Engage with a range of poetry

Assessment Criteria: 1.1

Title: Firework
Task: Play Katy Perry’s song ‘Firework’. 

While learners listen very carefully to the song, draw a line to the emotions that you feel or ideas that the song 
makes you think about. If you feel or think about something that is not listed, write or ask your teacher to write 
it down. 

Can you explain why?

‘Firework’ by Katy 
Perry makes me 

think about or feel…

excitement

sadinspiration

fear

confident

surprise

joy

anger

happiness

(Level 1/2)
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Teacher Notes:

• Make sure your learners know a range of emotions by practising faces and body language. Can learners  
 guess the emotion another student is pretending to feel?

• Print out a large copy of the lyrics, cut them up and ask learners to choose their favourite part of the song.  
 Illustrate a picture of what it is showing. 

• Do learners already know the song? Can learners point out parts of the song that they like the best? 

• Can learners explain or have transcribed for them why the song makes them feel a certain way? There is no  
 wrong answer to the personal response that a student has. 

• For level 2, the learners need to express an opinion. Note down any reasons a student might give for why  
 they made their selections. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry

Assessment Criteria: 1.1

Title: Firework
Listen to Katy Perry’s song ‘Firework’.

What does the song make you think about or feel? 

Explain your choice in the box below in a paragraph.

‘Firework’ by Katy 
Perry makes me 

think about or feel…

anger

surprisesad

fear

excitement

happiness confident

inspirationjoy

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Pre-learning/Extension ideas:

• Make sure your learners know a range of emotions by practising faces and body language. Can learners  
 guess the emotion another student is pretending to feel?

• Do learners already know the song? Can learners point out parts of the song that they like the best? 

• Print out a large copy of the lyrics, cut them up and ask learners to choose their favourite part of the song.  
 Illustrate a picture of what it is showing. 

• Can learners explain or have transcribed for them why the song makes them feel a certain way? There is no  
 wrong answer to the personal response that a student has. 

• For level 2, the learners need to express an opinion. Note down any reasons a student might give for why  
 they made their selections. 

• For level 3, the student will need to show a sustained response. A complete paragraph that fully explains  
 their reason(s) will meet level 3 criteria. 

(Level 2/3)



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1

Learning Outcomes:

The learner will 

1: Engage with a range of poetry

Assessment Criteria: 1.1/1.2

Title: About a Brother
Read the poem ‘About a Brother’ by Jennifer Stockford. 

Decide what your opinion is on the poem. Tick the relevant box:

Assessment Criterion 1.1 Yes   No

1. I like the poem ‘About a Brother’.
2. I like the words the writer uses.
3. The poem makes me think about my family members.
4. I think it is okay to not get along with a sibling sometimes and still love them.

Assessment Criterion 1.2

1. I think the poem is about a brother and sister or two brothers who have grown 
up and live apart but still love each other.

2. The writer shares jokes with his/her brother.
3. The writer thinks that growing up and changing is normal and that is okay.
4. The writer sometimes misses his/her brother.

(Level 1)
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About a Brother by Jennifer Stockford

Nobody understands you like a brother,
A little one that you could not beat up
(But you acted like you could). One, who let you 
Convince (once, when he was four) that wearing
A dress was a good idea. One, who was your first friend.

Nobody walks through life with you like a brother,
Whose invisible footsteps trail alongside yours;
And when you have not seen each other in two years it is
Nothing. Except you cut your hair, he got a tattoo 
And you both found jobs to fill up the mean time. It was mean, 
Being apart, but together again you can face the world.

Nobody understands you like a brother,
Who will mention the odd catch phrase you thought you forgot,
And will laugh at your jokes (even if they were not funny). 
When it is time to return to your grown up life you will wish 
For one more hour. And he will smile in a way that you understand 
But could never explain to anybody else, not even to yourself.
 
Nobody understands you like your brother 
Because he is one who watched you grow up. 
And you watch over him still.

(Level 1)
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Teacher notes: 

• The poem uses simple language and form so learners can relate to the ideas to understand the main  
 message of sibling love and the inevitability of growing up and growing apart. Ask your learners to think  
 about their families to engage them with the poem. 

• The simple yes/no tick boxes will clearly display simple personal responses for Assessment Criterion 1.1  
 (which has no right or wrong answer) and additional statements to meet Assessment Criterion 1.2 to show  
 some simple awareness of what the poem is about. 

• A great way to engage learners is by reading the poem to them, or if learners are able, to read it to each  
 other. Learners can think about what each stanza is about and why it is split up into different sections. What  
 is the same and what is different in each section?

• If learners have brothers or sisters, do they feel the same as the writer feels? When they grow up, will they  
 miss their brothers or sisters if they live apart?



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

1: Engage with a range of poetry
3: Provide a creative response

Assessment Criteria: 1.1/1.2/3.1/3.2/3.3/3.4/3.5

Title: About a Brother
Read the poem ‘About a Brother’ by Jennifer Stockford. 

Do you like the poem? Complete the sentence below.
Highlight the bits of the poem that you like (or do not like). 

I like/do not like the poem because…

The poem is about

What is the poem about? Complete the sentence below.
Highlight in a different colour the bits of the poem that tell you the main points. 

(Level 1/2/3)
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About a Brother by Jennifer Stockford

Nobody understands you like a brother,
A little one that you could not beat up
(But you acted like you could). One, who let you 
Convince (once, when he was four) that wearing
A dress was a good idea. One, who was your first friend.

Nobody walks through life with you like a brother,
Whose invisible footsteps trail alongside yours;
And when you have not seen each other in two years it is
Nothing. Except you cut your hair, he got a tattoo 
And you both found jobs to fill up the mean time. It was mean, 
Being apart, but together again you can face the world.

Nobody understands you like a brother,
Who will mention the odd catch phrase you thought you forgot,
And will laugh at your jokes (even if they were not funny). 
When it is time to return to your grown up life you will wish 
For one more hour. And he will smile in a way that you understand 
But could never explain to anybody else, not even to yourself.
 
Nobody understands you like your brother 
Because he is one who watched you grow up. 
And you watch over him still.

(Level 1/2/3)
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Teacher notes: 

• For level 1: learners will give a simple response (Assessment Outcome 1.1) and show a simple awareness of  
 what the poem is about (Assessment Outcome 1.2). This might be simple communication by pointing to the  
 title, showing that they like it or not. A note of the student’s response by the teacher would be a great way to  
 document the student’s engagement with the poem.

• For level 2: learners will express an opinion of the poem (Assessment Criterion 1.1) and show some  
 understanding of what the poem is about (Assessment Criterion 1.2). This can be a few words or phrases or  
 happy or sad faces. A colour key for highlighting the words that stand out to them is a great visual way to  
 break up the poem and showcase their personal response. This can be a whole paragraph or more (if so, it  
 could also meet Assessment Criteria 3.1, 3.2, 3.3, and 3.4!)!

• For level 3: learners will express a sustained opinion (Assessment Criterion 1.1) and show an overall  
 understanding of what the poem is about (Assessment Outcome 1.2). This can be a whole paragraph or more  
 (if so, it could also meet Assessment Criteria 3.1, 3.2, 3.3, 3.4 and 3.5!). A colour key for highlighting the  
 words that stand out to them is a great visual way to break up the poem and showcase their personal  
 response. To fully meet Assessment Criterion 1.2, learners should indicate the main points in each stanza of  
 the poem by highlighting or explaining their ideas. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2

Learning Outcomes:

The learner will 

3: Provide a creative response

Assessment Criteria: 3.1/3.2/3.3/3.4

Title: My Response
Read the poem on the next page and share your response. 

What do you think about or feel when you read the poem?

Remember to check spelling, punctuation and explain your ideas.

The poem,                           , by                           makes me think about

The poem makes me feel

(Level 1/2)
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My favourite part of the poem is

If I could add one thing to the poem it would be

(Level 1/2)
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Teacher Notes:

• This is a generic form that can be adapted to meet the needs of your learners. Given a poem that  
 learners have become familiar with, learners should respond to the poem to show that they can use a  
 structured response to communicate how they feel or what they think about any poem. The main aspects of  
 differentiation in this task are by outcome. 

• For more able learners, the sentence starters could be added and adapted to include a ‘because’ clause to  
 prompt learners to explain their ideas.

• Learners working to level 1 are encouraged to respond creatively and could even include picture, illustration  
 or recorded communication to meet the Assessment Criterion 3.1.

• For level 1 learners: 
 –  learners must communicate a response to a poem to meet Assessment Criterion 3.1;

• For level 2 learners: 
 –  learners must write a response in the given form to meet Assessment Criterion 3.1;
 –  comment on what they think or how they feel about the poem or topics in the poem to meet  
     Assessment Criterion 3.2;
 –  structure writing with some sense of coherence to meet Assessment Criterion 3.3; and, 
 –  spell some common and familiar words correctly to fully meet Assessment Criterion 3.4. 



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 2/3

Learning Outcomes:

The learner will 

3: Provide a creative response

Assessment Criteria: 3.1/3.2/3.3/3.4/3.5

Title: My Response
Read the poem on the next page and write your response. 

What do you think about or feel when you read the poem?

Remember to check spelling, punctuation and explain your ideas.

The poem,                           , by                           makes me think about

The words in the poem that make me think this are

The poem makes me feel

(Level 2/3)
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The words in the poem that make me feel this are

My favourite part of the poem is

I also think

If I could add one thing to the poem it would be 

(Level 2/3)
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Teacher Notes:

• This is a generic form that can be adapted to meet the needs of your learners. Given a poem that  
 learners have become familiar with, learners should respond to the poem to show that they can use a  
 structured response to communicate how they feel or what they think about any poem. The main aspects of  
 differentiation in this task are by outcome. 

• For more able learners, the sentence starters could be adapted to include specific poetic devices, language or  
 imagery or even a ‘because’ clause to prompt learners to explain their ideas.

• For level 2 learners: 
 –  learners must write a response in the given form to meet Assessment Criterion 3.1;
 –  comment on what they think or how they feel about the poem or topics in the poem to meet  
     Assessment Criterion 3.2;
 –  structure writing with some sense of coherence to meet Assessment Criterion 3.3; and, 
 –  spell some common and familiar words correctly to fully meet Assessment Criterion 3.4. 

• For level 3 learners:
 –  learners must write appropriately in the given form to meet Assessment Criterion 3.1;
 –  comment on what they think or how they feel about the poem or topics in the poem and make their  
     writing interesting to the reader to meet Assessment Criterion 3.2;
 –  structure writing appropriately Assessment Criterion 3.3; 
 –  use capital letters, full stops and some other punctuation correctly (e.g. commas, dash, hyphen, colon,  
     semi-colon, numbers, quotation marks for titles, and/or lists) to fully meet Assessment Criterion 3.4; and,
 –  spell common and familiar words correctly to fully meet Assessment Criterion 3.5. 
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 1

Name:

Level 2/3

Learning Outcomes:

The learner will 

3: Provide a creative response

Assessment Criteria: 3.1/3.2/3.3/3.4/3.5

Title: Exemplar Response (Level 3)
Learners can read the response on the following page. Here are some important guiding questions to help 
learners read the response:

• What is good about the response? 

• What is not so good about the response?

• Are the responses appropriate (Assessment Criterion 3.1)?

• Has the learner mentioned what they think or feel (Assessment Criterion 3.2)?

• Is it structured appropriately (Assessment Criterion 3.3)? Is it interesting to read?

• Does the learner use capital letters, full stops and commas appropriately (Assessment Criterion 3.4)?  
 Are there any other examples of good punctuation?

• Are common words spelled correctly (Assessment Criterion 3.5)?

(Level 2/3)
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The poem, ‘Stealing’ by Carol Ann Duffy makes me think about who the person is that is talking and the things 
they have stolen like the snowman or the guitar.

The words in the poem that make me think this are ‘The most unusual thing I ever stole? A snowman’ and 
‘Sometimes I steal things I don’t need’. 

The poem makes me feel sad. I feel sad because the writer sounds really sad and what they are stealing. It 
sounds like they are not even sure why they did it. 

The words in the poem that make me feel this are ‘Life’s tough’, ‘It seems daft now’, ‘Boredom. Mostly I’m so 
bored I could eat myself’. 

My favourite part of the poem is where the writer says ‘I took a run and booted him. Again. Again. My breath 
ripped out in rags’. It sounds like the writer is out of breath and this is really interesting to read.

I also think it is really sad that the writer has done something on purpose to make children cry. 

If I could add one thing to the poem it would be for the writer to go back to where the snowman was stolen 
and rebuild a new one with the children. Then he or she would not be so bored anymore and maybe not lonely 
either. 

Teacher Notes:

• Using this generic form, learners can get an idea of what type and detail of writing they should be aiming  
 for at level 3. A great way for learners to work through the form is to copy this onto an A3 page so learners  
 have space either side to label, annotate, make notes or highlight things they like or could improve.

(Level 2/3)
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 1

Name:

Level 2/3

Learning Outcomes:

The learner will 

2: Features of a poem

Assessment Criteria: 2.1

Title: Descriptive Words
Please insert the poem ‘August’ by Francis Ledwidge. See Teacher notes. 
As you read the poem, colour in words that describe August.

(Level 2/3)
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Draw a picture of what you think August looks like based on the words from the poem:

Her odd eyes fall, one May-blue, one November-grey.

She shall be beautiful and strong. Tan on her ankles in the hay.

Tall above the crickets of the hay. I’ll watch her from the red barn wall 
take down her rusty scythe, and call

(Level 2/3)
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Teacher Notes:

• The poem, along with many other wonderful works can be accessed here: 
 https://archive.org/stream/songsoffields00ledwiala#page/68/mode/2up 

• For level 2 learners: identify some descriptive words in a poem. Use the provided quotations to illustrate  
 a depiction of the student’s understanding of August. This can be from selecting appropriate clips from  
 magazines or drawing a picture.

• For level 3 learners: identify descriptive words in a poem. Use the guided questions to write short responses  
 or draw a picture to communicate a response. Use the provided quotations to illustrate a depiction of the  
 student’s understanding of August. This can be from selecting appropriate clips from magazines or drawing 
 a picture.
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Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.1

Title: Descriptive Words
Please insert first stage of the poem ‘August’ by Francis Ledwidge. See Teacher notes. 

Use bullet points to answer the questions below.

August by Francis Ledwidge (1887–1917)

What words describe how ‘August’ 
the woman looks?

What words describe the weather?

What words describe how ‘August’ 
behaves?

(Level 2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

What words tell you about the place that is being described?

What words tell you about the colours? What do you think this poem is about?

(Level 2/3)

Please insert second stage of the poem ‘August’ by Francis Ledwidge. See Teacher notes. 
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher’s Notes:

• The poem, along with many other wonderful works can be accessed here: 
 https://archive.org/stream/songsoffields00ledwiala#page/68/mode/2up 

• For level 2 learners: identify some descriptive words in a poem. Use the guided questions to write short  
 responses or draw a picture to communicate a response.

• For level 3 learners: identify descriptive words in a poem. Use the guided questions to write short responses  
 or draw a picture to communicate a response.



Task Sheet
Entry Level English:  
Unit 2 English through Poetry

 1

Name:

Level 1/2/3

Learning Outcomes:

The learner will 

2: Identify features of a poem

Assessment Criteria: 2.2

Title: Colour
Please insert the poem ‘Colour’ by Christina Rossetti. See Teacher notes. 

Poems use all sorts of language in interesting ways to make the reader (you) think about what they are saying. 

Pick out the most interesting words you see in the poems below.

(Level 1/2/3)
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Task Sheet
Entry Level English:  
Unit 2 English through Poetry

Teacher notes:

• The Language in ‘Color’ can be a fun activity for all levels of learners. The poem is available here: 
 http://www.poetryfoundation.org/poem/171954 

• PRELEARNING ACTIVITY: This is a multi-sensory task that can engage all learners by mixing colours with  
 smells, images, tastes and kinaesthetic sensations. A pre-learning activity might be to give learners an item  
 in a bag and try to work out what colour they think it is (i.e. an apple might be red or green or a mixture of  
 warm colours). Then ask learners to predict taste, smell, etc. 

• PRELEARNING ACTIVITY: Another pre-learning activity is to give learners (or let them select) a colour and  
 then mindmap all sorts of ideas associated with that colour (e.g. purple could be associated with grapes,  
 juice, flowers, royalty, butterflies, gem stones, the Northern Lights, Dairy Milk, a beautiful silk dress, etc).  
 Then create sentences using all of the ideas to create fun and varied poetry. An extension could be to try to  
 use all the senses (taste, touch, sight, smell and sound)… what sound could ‘purple’ make? A soft, quiet  
 whisper or is purple a loud raging yelp?

• For level 1: learners should pick out some descriptive words to meet Assessment Criterion 2.2.

• For level 2: learners should pick out some descriptive words that stand out to them in each stanza  
 (Assessment Criterion 2.2). This can be underlining, highlighting or creating a mindmap. It can be for part of  
 the poem or the whole poem.

• For level 3: learners should pick out descriptive words that stand out to them (Assessment Criterion 2.2).  
 Learners might be able to pick out different sensory words associated with each colour. Learners should try  
 to pick out descriptive words by underlining, highlighting or mindmapping from the whole poem.


