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The tasks in Units 1-4 listed below are designed to encourage students to explore language 
and dialect and achieve the following learning outcomes: 
 
•Acquire and apply a wide vocabulary, alongside a knowledge and understanding of 
grammatical terminology, and linguistic conventions for reading as well as those for written 
and spoken language. 
•Understand the characteristics of spoken and written language 
•Understand what is meant by Standard English and when to use it most effectively 
•Understand influences on spoken language choices 
•Explore the impact of spoken language choices in the real world 
•Understand how and why language varies in different contexts 
•Listen to and understand spoken language from different varieties of English around the 
world (but particularly within the British Isles) 
 
The materials have been piloted in classroom and home-schooling contexts between 2017 
and 2020. Statistics for the pilot school in Northern Ireland show that more than half of 
their pupils are classed as ‘newcomers’, i.e. “do not have satisfactory language skills to 
participate fully in the school curriculum and do not have a language in common with the 
teacher.” Nevertheless, school feedback such as: “Great foundation for GSCE English 
Language” demonstrated the utility of the materials across the entire student body.  
 
In addition to the support of this school and others in their learning community as well as 
colleagues at CCEA, NI to whom we are very grateful, the development of these materials 
has been supported by grants from various sources. These include the Arts and Humanities 
Research Council for a project called Múin Béarla do na Leanbháin ‘Teach the Children 
English’ (https://research.ncl.ac.uk/ni-language-migration/). There has also been financial 
support from the Economic and Social Research Council 
(https://esrc.ukri.org/collaboration/collaboration-oportunities/impact-acceleration-
accounts/), Language Acts and World-Making (https://languageacts.org/) and Newcastle 
University. We are also grateful for the advice and support of Alyson Henry and Alice 
Rothwell of the British Broadcasting Company with respect to the securing of permissions 
and materials for these units.  
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UNIT 1: Linguistic Diversity: Speech and Writing  
All native speakers make changes to their speech according to context (e.g. relaxing and 
speaking with friends or in formal situations such as a job interview). While in a family 
conversation most of us don’t bother to avoid overtly stigmatized features such as saying 
there’s flies instead of there are flies. In more formal environments, such as giving an 
important presentation to a government minister or when writing a textbook, we 
consciously try to avoid such features. 
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UNIT 2: Linguistic Diversity: Dialect and Idiolect 
Individuals who were born and brought up in different places do not speak the same. Even 
members of the same small community can speak differently according to their age (e.g. 
young, middle-aged or old); educational background (e.g. left school at 16 or obtained a 
Higher Education degree); ethnicity (e.g. White Irish Traveller or Asian or Black Caribbean); 
gender (e.g. male or female) or social status (e.g. working class or middle class).  
 
UNIT 3: Multilingualism 
Some individuals because of where they live or their family backgrounds use more than one 
language in their daily lives (e.g. their mum grew up Arabic-speaking while their dad learned 
Arabic from her and grew up speaking English and Korean). Such people are considered 
bilingual or even multilingual as a result. While it is an important aspiration that ‘all 
languages are born equal’, this is not so in practice. In fact, some languages are singled out 
as special or official getting to be chosen as the language of government and education for 
instance. These choices are often not neutral but can depend on the economic power, 
prestige and status of different languages (and their speakers) within a community. For 
example, before the political changes which caused the break-up of the former Soviet 
Union, Russian was the official language of Latvia, Lithuania and Poland and children in 
these countries had to learn and use it at school and for official purposes. The language was 
viewed very negatively since it was a sign of their occupation by Russia and it was dropped 
as an official language after the fall of the Communist regime in the 1990s and the local 
languages were then reinstated with this function.  
 
UNIT 4: Language, Stereotypes and Discrimination 
In the same way that languages (and the groups which speak them) can be viewed positively 
or negatively, this is also the fate of certain accents and dialects. In fact, individuals have 
been known to be discriminated against on account of the way that they speak. At the 
moment, there is very little that can be done to prevent this as neither accent nor language 
belong to the so-called ‘protected characteristics’ which the UK government recognised 
when they produced the Equality Act in 2010: 
https://www.equalityhumanrights.com/en/equality-act/protected-characteristics.   
 
For queries, please contact the authors who retain copyright of the material: 
 
Professor Karen Corrigan (Newcastle University): k.p.corrigan@ncl.ac.uk 
Dr Frances Kane (Queen’s University, Belfast): F.kane@qub.ac.uk 
Dr Catherine Mairs (Queen’s University, Belfast): clewis01@qub.ac.uk 
 
 
 
 
 
 
 

 


