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ADVANCED SUBSIDIARY (AS)
General Certificate of Education
2017

English Literature
Assessment Unit AS 1
assessing

The Study of Poetry 1900 – Present
and Drama 1900 – Present

[CODE]
SPECIMEN PAPER
TIME
2 hours.
INSTRUCTIONS TO CANDIDATES
Write your Centre Number and Candidate Number on the Answer Booklets provided.
Answer two questions. Answer one question from Section A on your chosen pair of poets and
one question from Section B on your chosen dramatist.
Section A is open book.
Section B is closed book.
INFORMATION FOR CANDIDATES
The total mark for this paper is 100.
Both sections carry equal marks, i.e. 50 marks for each question.
Quality of written communication will be assessed in all questions.
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SECTION A: THE STUDY OF POETRY 1900 – PRESENT

In Section A you will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using
appropriate concepts and terminology, and coherent, accurate written expression
(AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

demonstrate understanding of the significance and influence of the contexts in
which literary texts are written and received (AO3)

•

explore connections across literary texts (AO4)

5

Answer one question on your chosen pair of poets.
1

Frost
Heaney
This question is about self-discovery.
Read again Birches by Frost and Personal Helicon by Heaney.
By close analysis of the poetic methods used, and drawing upon relevant external
biographical information, compare and contrast how these poets write about selfdiscovery.
N.B. Equal marks are available for your treatment of each poem.		

2

[50]

Hughes
Plath
This question is about nature.
Read again Blackberrying by Plath and Roe-Deer by Hughes.
By close analysis of the poetic methods used, and drawing upon relevant external
biographical information, compare and contrast how these poets write about nature.
N.B. Equal marks are available for your treatment of each poem.		

3

[50]

Jennings
Larkin
This question is about failing human relationships.
Read again One Flesh by Jennings and Talking In Bed by Larkin.
By close analysis of the poetic methods used, and drawing upon relevant external
biographical information, compare and contrast how these poets write about failing human
relationships.
N.B. Equal marks are available for your treatment of each poem.		

4

[50]

Boland
Bleakney
This question is about transforming the ordinary into the extraordinary.
Read again Amethyst Beads by Boland and Consolidation by Bleakney.
By close analysis of the poetic methods used, and drawing upon relevant external
biographical information, compare and contrast how these poets write about transforming
the ordinary into the extraordinary.
N.B. Equal marks are available for your treatment of each poem.		
6

[50]

SECTION B: THE STUDY OF DRAMA 1900 – PRESENT

In Section B you will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using
appropriate concepts and terminology, and coherent, accurate written expression
(AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

demonstrate understanding of the significance and influence of the contexts in
which literary texts are written and received (AO3)

•

explore literary texts informed by different interpretations (AO5)

7

Answer one question on your chosen drama text.
1

Friel: Translations
Answer (a) or (b)
(a) Translations is a play about the death of a language long ago, an event which is of
little interest to a modern audience.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

(b) Maire brings about change in the play.
		

2

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.
[50]

Beckett: Waiting for Godot
Answer (a) or (b)
(a) The words and actions of Vladimir and Estragon are without meaning.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

(b) Waiting for Godot is a tragi-comedy.
		

3

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

Williams: A Streetcar Named Desire
Answer (a) or (b)
(a) Class differences lie behind the conflict in the play.  

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

(b) Blanche is a victim of the fact she is female.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		

8

4

Miller: The Crucible
Answer (a) or (b)
(a) The Crucible is about little more than religious intolerance.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external information, show to what extent you agree with the statement above.
[50]

(b) The Crucible tells us little about seventeenth-century witchcraft.
		

5

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

Stewart: Men Should Weep
Answer (a) or (b)
(a) Men Should Weep portrays women as strong and independent.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.
[50]

(b) John is a typical head of the family of the 1930s.
		

6

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above.		
[50]

Bolt: A Man for All Seasons
Answer (a) or (b)
(a) Apart from Thomas More, none of the characters in the play is of great interest to the
twenty-first-century audience.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with the
statement above. 		
[50]

(b) In the play, Sir Thomas More is a foolish, rather than a wise man.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external information, show to what extent you agree with the statement above.
		[50]
9

THIS IS THE END OF THE QUESTION PAPER
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ADVANCED SUBSIDIARY (AS)
General Certificate of Education
2017

English Literature
Assessment Unit AS 2
assessing

The Study of Prose Pre 1900

[CODE]
SPECIMEN PAPER
TIME

1 hour.
INSTRUCTIONS TO CANDIDATES
Write your Centre Number and Candidate Number on the Answer Booklet provided.
Answer one question on your chosen novel.
This unit is closed book.
INFORMATION FOR CANDIDATES
The total mark for this paper is 50.
Quality of written communication will be assessed in the question.
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THE STUDY OF PROSE PRE 1900

You will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using
appropriate concepts and terminology, and coherent, accurate written expression
(AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

demonstrate understanding of the significance and influence of the contexts in
which literary texts are written and received (AO3)

•

explore literary texts informed by different interpretations (AO5)

13

Answer one question on your chosen prose text.
1

Hawthorne: The Scarlet Letter
Answer (a) or (b)
(a) The Scarlet Letter is little more than a criticism of attitudes to women.

		

With close reference to Hawthorne’s narrative methods, and relevant external
contextual information, show to what extent you agree with the statement above.		
[50]

(b) Arthur Dimmesdale is the only character in the novel who can be considered a hero.
		

2

With close reference to Hawthorne’s narrative methods, and relevant external
contextual information, show to what extent you agree with the statement above.		
[50]

Shelley: Frankenstein
Answer (a) or (b)
(a) Mary Shelley’s Frankenstein is little more than a science fiction story.

		

With close reference to Shelley’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

(b) The Monster is the real hero of the novel.
		
3

With close reference to Shelley’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

Eliot: Silas Marner
Answer (a) or (b)
(a) Silas Marner presents an entirely negative view of nineteenth-century religion in
England.

		

With close reference to Eliot’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

(b) Silas Marner is a fairy tale.
		

With close reference to Eliot’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

14

4

Brontë: Wuthering Heights
Answer (a) or (b)
(a) Heathcliff is not a hero but an anti-hero in Wuthering Heights.

		

With close reference to Brontë’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

(b) In Wuthering Heights, Brontë tells us little about social conditions in nineteenth-century
England.
		

5

With close reference to Brontë’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

Austen: Emma
Answer (a) or (b)
(a) Emma can be viewed as a Feminist Novel.

		

With close reference to Austen’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

(b) Emma Woodhouse fails to live up to the responsibilities of a nineteenth-century lady.
		
With close reference to Austen’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]
6

Stoker: Dracula
Answer (a) or (b)
(a) In Dracula, Stoker challenges the typical nineteenth-century view of women.

		

With close reference to Stoker’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

(b) Dracula is no more than a horror story.
		

With close reference to Stoker’s narrative methods, and relevant external contextual
information, show to what extent you agree with the statement above.		
[50]

15

THIS IS THE END OF THE QUESTION PAPER
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ADVANCED
General Certificate of Education
2018

English Literature
Assessment Unit A2 1
assessing

Shakespearean Genres

[CODE]
SPECIMEN PAPER
TIME

1 hour 30 minutes.
INSTRUCTIONS TO CANDIDATES
Write your Centre Number and Candidate Number on the Answer Booklet provided.
Answer the question on your chosen play.
The extract referred to in the questions, can be found in the Resource Booklet provided.
This unit is closed book.
INFORMATION FOR CANDIDATES
The total mark for this paper is 50.
Quality of written communication will be assessed in the question.
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Shakespearean Genres

You will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using appropriate
concepts and terminology, and coherent, accurate written expression (AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

demonstrate understanding of the significance and influence of the contexts in which
literary texts are written and received (AO3)

•

explore connections across and within literary texts (AO4)

•

explore literary texts informed by different interpretations (AO5)

19

Answer the question on your chosen Shakespeare text.
1

Othello
Throughout the tragedy as a whole, Iago has no motive for the evil he does.
By referring closely to Extract 1, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Tragedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

2

King Lear
The sub-plot involving Edmund, Gloucester and Edgar adds little to the tragedy.
By referring closely to Extract 2, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Tragedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

3

The Taming of the Shrew
Throughout the comedy as a whole, men are presented as the real winners in the battle of
the sexes.
By referring closely to Extract 3, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Comedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

20

4

As You Like It
Throughout the comedy as a whole, Rosalind’s main function is to satirise ideas of love.
By referring closely to Extract 4, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespearean Comedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

5

Measure for Measure
Isabella is presented as being passive in the face of pressure from men.
By referring closely to Extract 5, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespeare’s Problem Plays.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

6

The Winter’s Tale
Leontes is presented as being as loving as he is jealous.
By referring closely to Extract 6, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comment on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespeare’s Last Plays.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.		
[50]

21

THIS IS THE END OF THE QUESTION PAPER

22

ADVANCED
General Certificate of Education
2018

English Literature
Assessment Unit A2 1
assessing

Shakespearean Genres

[CODE]
SPECIMEN

RESOURCE
BOOKLET
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Extract 1: Othello
(Extract to go with Question 1)
IAGO

Call up her father,
Rouse him: make after him, poison his delight,
Proclaim him in the streets, incense her kinsmen,
And, though he in a fertile climate dwell,
Plague him with flies! Though that his joy be joy,
Yet throw such changes of vexation on’t,
As it may lose some colour.

RODERIGO

Here is her father’s house, I’ll call aloud.

IAGO

Do, with like timorous accent and dire yell
As when, by night and negligence the fire
Is spied in populous cities.

RODERIGO

What, ho! Brabantio, Signior Brabantio, ho!

IAGO

Awake, what ho, Brabantio! Thieves! Thieves! Thieves!
Look to your house, your daughter and your bags!
Thieves! Thieves!

BRABANTIO

(BRABANTIO appears above at a window)

What is the reason of this terrible summons?
What is the matter there?

RODERIGO

Signior, is all your family within?

IAGO

Are your doors locked?

BRABANTIO

Why, wherefore ask you this?

IAGO

Zounds, sir, you’re robbed, for shame, put on your gown;
Your heart is burst, you have lost half your soul,
Even now, now, very now, an old black ram
Is topping your white ewe! Arise, arise,
Awake the snorting citizens with the bell,
Or else the devil will make a grandsire of you,
Arise, I say.

BRABANTIO

What, have you lost your wits?
24

RODERIGO

Most reverend signior, do you know my voice?

BRABANTIO

Not I what are you?

RODERIGO

My name is Roderigo.

BRABANTIO

The worser welcome!
I have charged thee not to haunt about my doors:
In honest plainness thou hast heard me say
My daughter is not for thee; and now, in madness,
Being full of supper and distempering draughts,
Upon malicious bravery dost thou come
To start my quiet.

RODERIGO

Sir, sir, sir –

BRABANTIO

But thou must needs be sure
My spirit and my place have in them power
To make this bitter to thee.

RODERIGO

Patience, good sir.

BRABANTIO

What tell’st thou me of robbing? This is Venice:
My house is not a grange.

RODERIGO

Most grave Brabantio,
In simple and pure soul I come to you –

IAGO

Zounds, sir, you are one of those that will not
serve God, if the devil bid you. Because we come to
do you service and you think we are ruffians, you’ll
have your daughter covered with a Barbary horse;
you’ll have your nephews neigh to you; you’ll have
coursers for cousins and gennets for germans!

BRABANTIO

What profane wretch art thou?

IAGO

I am one, sir, that comes to tell you your daughter
and the Moor are now making the beast with two backs.

BRABANTIO

Thou art a villain!

(Act 1, Scene 1)
25

Extract 2: King Lear
(Extract to go with Question 2)
(Enter EDMUND, with a letter)

EDMUND

Thou, nature, art my goddess; to thy law
My services are bound. Wherefore should I
Stand in the plague of custom, and permit
The curiosity of nations to deprive me?
For that I am some twelve or fourteen moonshines
Lag of a brother? Why bastard? Wherefore base?
When my dimensions are as well compact,
My mind as generous, and my shape as true,
As honest madam’s issue? Why brand they us
With base? With baseness, bastardy? Base, base?
Who, in the lusty stealth of nature, take
More composition and fierce quality
Than doth within a dull stale tired bed
Go to the creating a whole tribe of fops
Got ’tween a sleep and wake? Well, then,
Legitimate Edgar, I must have your land.
Our father’s love is to the bastard Edmund
As to the legitimate. Fine word, ‘legitimate’!
Well, my legitimate, if this letter speed
And my invention thrive, Edmund the base
Shall top the legitimate. I grow, I prosper:
Now, gods, stand up for bastards!
(Enter GLOUCESTER)

GLOUCESTER

Kent banished thus? and France in choler parted?
And the King gone tonight? Prescribed his power,
Confined to exhibition? All this done
Upon the gad? – Edmund, how now, what news?

EDMUND
(Pockets the letter)

So please your lordship, none.

GLOUCESTER

Why so earnestly seek you to put up that letter?

EDMUND

I know no news, my lord.

GLOUCESTER

What paper were you reading?

EDMUND

Nothing, my lord.

GLOUCESTER

No? What needed then, that terrible dispatch of it
into your pocket? The quality of nothing hath not
such need to hide itself. Let’s see. – Come, if it be
nothing, I shall not need spectacles.
26

EDMUND

I beseech you, sir, pardon me. It is a letter from
my brother, that I have not all o’er-read;
and for so much as I have perused, I find it not
fit for your o’er-looking.

GLOUCESTER

Give me the letter, sir.

EDMUND

I shall offend, either to detain or give it. The contents,
as in part I understand them, are to blame.

GLOUCESTER

Let’s see, let’s see.

EDMUND

I hope, for my brother’s justification, he wrote
this but as an essay or taste of my virtue.

GLOUCESTER
(Reads) ‘This

policy, and reverence of age, makes
the world bitter to the best of our times, keeps our
fortunes from us till our oldness cannot relish them.
I begin to find an idle and fond bondage in the
oppression of aged tyranny, who sways not as it hath
power, but as it is suffered. Come to me, that of this I
may speak more. If our father would sleep till I waked
him, you should enjoy half his revenue for ever, and live the
beloved of your brother, Edgar.’ Hum – conspiracy!

						

(Act 1, Scene 2)
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Extract 3: The Taming of the Shrew
(Extract to go with Question 3)
PETRUCHIO

Katherine, I charge thee tell these headstrong women
What duty they do owe their lords and husbands.

WIDOW

Come, come, you’re mocking: we will have no telling.

PETRUCHIO

Come on, I say, and first begin with her.

WIDOW

She shall not.

PETRUCHIO

I say she shall: and first begin with her.

KATHERINE

Fie, fie! unknit that threatening unkind brow,
And dart not scornful glances from those eyes,
To wound thy lord, thy king, thy governor.
It blots thy beauty as frosts do bite the meads,
Confounds thy fame as whirlwinds shake fair buds
And in no sense is meet or amiable.
A woman moved is like a fountain troubled,
Muddy, ill-seeming, thick, bereft of beauty
And while it is so, none so dry or thirsty
Will deign to sip or touch one drop of it.
Thy husband is thy lord, thy life, thy keeper,
Thy head, thy sovereign: one that cares for thee
And for thy maintenance; commits his body
To painful labour both by sea and land,
To watch the night in storms, the day in cold,
Whilst thou liest warm at home, secure and safe,
And craves no other tribute at thy hands
But love, fair looks and true obedience –
Too little payment for so great a debt.
Such duty as the subject owes the prince,
Even such a woman oweth to her husband;
And when she is froward, peevish, sullen, sour,
And not obedient to his honest will,
What is she but a foul contending rebel
And graceless traitor to her loving lord?
I am ashamed that women are so simple
To offer war where they should kneel for peace,
Or seek for rule, supremacy and sway
When they are bound to serve, love and obey.
Why are our bodies soft, and weak, and smooth,
Unapt to toil and trouble in the world,
But that our soft conditions and our hearts
Should well agree with our external parts?
Come, come, you froward and unable worms,
28

My mind hath been as big as one of yours,
My heart as great, my reason haply more,
To bandy word for word and frown for frown.
But now I see our lances are but straws,
Our strength as weak, our weakness past compare,
That seeming to be most which we indeed least are.
Then vail your stomachs, for it is no boot,
And place your hands below your husband’s foot:
In token of which duty, if he please,
My hand is ready, may it do him ease.
PETRUCHIO

Why, there’s a wench! Come on, and kiss me, Kate.
(Act 5, Scene 2)

29

Extract 4: As You Like It
(Extract to go with Question 4)
ROSALIND

O, my dear Orlando, how it grieves me to see thee wear thy heart
in a scarf!

ORLANDO

It is my arm.

ROSALIND

I thought thy heart had been wounded with the claws of a lion.

ORLANDO

Wounded it is, but with the eyes of a lady.

ROSALIND

Did your brother tell you how I counterfeited to swoon when he
showed me your handkerchief.

ORLANDO

Ay, and greater wonders than that.

ROSALIND

O, I know where you are. Nay,’tis true. There was never anything
so sudden but the fight of two rams and Caesar’s thrasonical brag
of ‘I came, saw, and overcame’. For your brother and my sister
no sooner met but they looked; no sooner looked but they loved;
no sooner loved but they sighed; no sooner sighed but they asked
one another the reason; no sooner knew the reason but they
sought the remedy – and in these degrees have they made a pair
of stairs to marriage, which they will climb incontinent, or else be
incontinent before marriage. They are in the very wrath of love,
and they will together. Clubs cannot part them.

ORLANDO

They shall be married tomorrow; and I will bid the Duke to the
nuptial. But, O, how bitter a thing it is to look into happiness
through another man’s eyes! By so much the more shall I
tomorrow be at the height of heart-heaviness, by how much I shall
think my brother happy in having what he wishes for.

ROSALIND

Why, then, tomorrow I cannot serve your turn for Rosalind?

ORLANDO

I can live no longer by thinking.

ROSALIND

I will weary you, then, no longer with idle talking. Know of me
then – for now I speak to some purpose – that I know you are a
gentleman of good conceit. I speak not this that you should bear
a good opinion of my knowledge, insomuch I say I know you are;
neither do I labour for a greater esteem than may in some little
30

measure draw a belief from you, to do yourself good, and not
to grace me. Believe then, if you please, that I can do strange
things. I have, since I was three year old, conversed with a
magician, most profound in his art and yet not damnable. If you
do love Rosalind so near the heart as your gesture cries it out,
when your brother marries Aliena shall you marry her. I know into
what straits of fortune she is driven; and it is not impossible to me,
if it appear not inconvenient to you, to set her before your eyes
tomorrow, human as she is, and without any danger.
ORLANDO

Speak’st thou in sober meanings?

ROSALIND

By my life, I do; which I tender dearly, though I say I am a
magician. Therefore put you in your best array, bid your friends;
for if you will be married tomorrow, you shall; and to Rosalind, if
you will.
			

(Act 5, Scene 2)

31

Extract 5: Measure for Measure
(Extract to go with Question 5)
ISABELLA

We cannot weigh our brother with ourself.
Great men may jest with saints: ’tis wit in them,
But in the less, foul profanation.

LUCIO (aside to ISABELLA)

Thou’rt i’ th’ right, girl, more o’that.

ISABELLA

That in the captain’s but a choleric word
Which in the soldier is flat blasphemy.

LUCIO (aside to ISABELLA)

Art avised o’that? More on’t.

ANGELO

Why do you put these sayings upon me?

ISABELLA

Because authority, though it err like others,
Hath yet a kind of medicine in itself
That skins the vice o’th’top. Go to your bosom,
Knock there, and ask your heart what it doth know
That’s like my brother’s fault; if it confess
A natural guiltiness such as is his,
Let it not sound a thought upon your tongue
Against my brother’s life.

ANGELO (aside)

She speaks, and ’tis
Such sense that my sense breeds with it. (To her) Fare you well.

ISABELLA

Gentle my lord, turn back.

ANGELO

I will bethink me. Come again tomorrow.

ISABELLA

Hark how I’ll bribe you. Good my lord, turn back.

ANGELO

How? Bribe me?

ISABELLA

Ay, with such gifts that heaven shall share with you.

LUCIO (aside to ISABELLA)

You had marred all else.

32

ISABELLA

Not with fond shekels of the tested gold,
Or stones whose rate are either rich or poor
As fancy values them; but with true prayers
That shall be up at heaven and enter there
Ere sunrise: prayers from preservèd souls,
From fasting maids whose minds are dedicate
To nothing temporal.

ANGELO

Well, come to me tomorrow.

LUCIO (aside to ISABELLA)

Go to, ’tis well; away.

ISABELLA

Heaven keep your honour safe.

ANGELO (aside)

Amen.
For I am that way going to temptation,
Where prayers cross.

ISABELLA

At what hour tomorrow
Shall I attend your lordship?

ANGELO

At any time fore noon.

ISABELLA

God save your honour.
		

(Exeunt ISABELLA, LUCIO, and PROVOST)

ANGELO

From thee: even from thy virtue!
What’s this, what’s this? Is this her fault or mine?
The tempter or the tempted, who sins most, ha?
Not she, nor doth she tempt; but it is I
That, lying by the violet in the sun
Do as the carrion does, not as the flower,
Corrupt with virtuous season. Can it be
That modesty may more betray our sense
Than woman’s lightness? Having waste ground enough,
Shall we desire to raze the sanctuary
And pitch our evils there? O, fie, fie, fie!
What dost thou? Or what art thou, Angelo?
Dost thou desire her foully for those things
That make her good?
(Act 2, Scene 2)
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Extract 6: The Winter’s Tale
(Extract to go with Question 6)
CAMILLO

But beseech your grace
Be plainer with me, let me know my trespass
By its own visage. If I then deny it,
’Tis none of mine.

LEONTES

Ha’ not you seen, Camillo –
But that’s past doubt; you have, or your eye-glass
Is thicker than a cuckold’s horn – or heard –
For, to a vision so apparent, rumour
Cannot be mute – or thought – for cogitation
Resides not in that man that does not think –
My wife is slippery? If thou wilt confess –
Or else be impudently negative
To have nor eyes, nor ears, nor thought – then say
My wife’s a hobby-horse, deserves a name
As rank as any flax-wench that puts to
Before her troth-plight. Say’t, and justify’t.

CAMILLO

I would not be a stander-by to hear
My sovereign mistress clouded so without
My present vengeance taken. ’Shrew my heart,
You never spoke what did become you less
Than this; which to reiterate were sin
As deep as that, though true.

LEONTES

Is whispering nothing?
Is leaning cheek to cheek? Is meeting noses?
Kissing with inside lip? Stopping the career
Of laughter with a sigh? – A note infallible
Of breaking honesty. Horsing foot on foot?
Skulking in corners? Wishing clocks more swift?
Hours, minutes? Noon, midnight? And all eyes
Blind with the pin and web but theirs, theirs only,
That would unseen be wicked – Is this nothing?
Why, then the world and all that’s in’t is nothing,
The covering sky is nothing, Bohemia nothing,
My wife is nothing, nor nothing have these nothings, If this be
nothing.

CAMILLO

Good my lord, be cured
Of this diseased opinion, and betimes,
For ’tis most dangerous.

LEONTES

Say it be, ’tis true.
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CAMILLO

No, no, my lord.

LEONTES

It is – you lie, you lie!
I say thou liest, Camillo, and I hate thee,
Pronounce thee a gross lout, a mindless slave,
Or else a hovering temporizer, that
Canst with thine eyes at once see good and evil,
Inclining to them both. Were my wife’s liver
Infected as her life, she would not live
The running of one glass.

CAMILLO

Who does infect her?

LEONTES

Why, he that wears her like her medal, hanging
About his neck, Bohemia – who, if I
Had servants true about me, that bare eyes
To see alike mine honour as their profits,
Their own particular thrifts, they would do that
Which should undo more doing. Ay, and thou
His cupbearer – whom I from meaner form
Have benched, and reared to worship, who mayst see
Plainly as heaven sees earth and earth sees heaven,
How I am galled – mightst bespice a cup
To give mine enemy a lasting wink;
Which draught to me were cordial.

			

(Act 1, Scene 2)
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Section A: The Study of Poetry Pre 1900

In Section A you will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using
appropriate concepts and terminology, and coherent, accurate written expression
(AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

demonstrate understanding of the significance and influence of the contexts in
which literary texts are written and received (AO3)

•

explore connections within and between literary texts (AO4)
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Answer one question from Section A based on your chosen poetry text.
1

Chaucer: The Wife of Bath’s Prologue and Tale
Answer (a) or (b)
(a) By referring closely to Extract 1(a) printed in the accompanying Resource Booklet
and other appropriately selected parts of the text, and making use of relevant external
contextual information on medieval attitudes to marriage, examine the poetic methods
which Chaucer uses to present the theme of marriage.

		

N.B. Equal marks are available for your treatment of the given extract and other
relevant parts of the text.		

[50]

(b) By referring closely to Extract 1(b) printed in the accompanying Resource Booklet
and other appropriately selected parts of the text, and making use of relevant external
contextual information on medieval ideas about gentillesse, examine the poetic
methods which Chaucer uses to present the idea of gentillesse.
		
2

N.B. Equal marks are available for the treatment of the given extract and other
relevant parts of the text. 		

[50]

Donne
Answer (a) or (b)
(a) By referring closely to The Flea (Poem 2(a)) printed in the accompanying Resource
Booklet and one other appropriately selected poem, and making use of relevant
external contextual information on the nature of Metaphysical poetry, examine the
poetic methods which Donne uses to write about the theme of physical love.

		N.B. Equal marks are available for your treatment of each poem.		

[50]

(b) By referring closely to Death be not proud (Poem 2(b)) printed in the accompanying
Resource Booklet and one other appropriately selected poem, and making use of
relevant external biographical information, examine the poetic methods which Donne
uses to write about the theme of death.
		N.B. Equal marks are available for your treatment of each poem.		
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[50]

3

Blake
Answer (a) or (b)
(a) By referring closely to London (Poem 3(a)) printed in the accompanying Resource
Booklet and one other appropriately selected poem, and making use of relevant
external biographical information, examine the poetic methods which Blake uses to
write about criticisms of society.

		N.B. Equal marks are available for the treatment of each poem.		

[50]

(b) By referring closely to The Chimney Sweeper (Poem 3(b)) printed in the
accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external contextual information on children in eighteenthcentury English society, examine the poetic methods which Blake uses to write about
the theme of childhood.
		N.B. Equal marks are available for your treatment of each poem.		
4

[50]

Keats
Answer (a) or (b)
(a) By referring closely to La Belle Dame sans Merci (Poem 4(a)) printed in the
accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external contextual information on Romantic ideas about the
Medieval World, examine the poetic methods which Keats uses to write about the
Medieval World.

		N.B. Equal marks are available for your treatment of each poem.		

[50]

(b) By referring closely to Ode to a Nightingale (Poem 4(b)) printed in the accompanying
Resource Booklet and one other appropriately selected poem, and making use of
relevant external contextual information on the nature of Romantic poetry, examine the
poetic methods which Keats uses to write about the theme of escape from reality.
		N.B. Equal marks are available for your treatment of each poem.		
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5

Dickinson
Answer (a) or (b)
(a) By referring closely to I felt a Funeral, in my Brain (Poem 5(a)) printed in the
accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external biographical information, examine the poetic methods
which Dickinson uses to write about the experience of mental anguish.

		N.B. Equal marks are available for your treatment of each poem.		

[50]

(b) By referring closely to How the old Mountains drip with Sunset (Poem 5(b)) printed in
the accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external contextual information on nineteenth-century views of
nature, examine the poetic methods which Dickinson uses to write about the theme of
nature.
		N.B. Equal marks are available for your treatment of each poem.		
6

[50]

Elizabeth Barrett Browning
Answer (a) or (b)
(a) By referring closely to Hiram Powers’ Greek Slave (Poem 6(a)) printed in the
accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external contextual information about social and political
conditions in the nineteenth-century, examine the poetic methods which Browning uses
to write about the theme of injustice.

		N.B. Equal marks are available for your treatment of each poem.		

[50]

(b) By referring closely to the Extract from Mother and Poet (Extract 6(b)) printed in the
accompanying Resource Booklet and one other appropriately selected poem, and
making use of relevant external contextual information on the position of women in
nineteenth-century society, examine the poetic methods which Browning uses to write
about the theme of women’s suffering.
		N.B. Equal marks are available for your treatment of each poem.		

42

[50]

Section B: Unseen Poetry

In Section B you will be marked on your ability to:
•

articulate informed, personal and creative responses to literary texts, using
appropriate concepts and terminology, and coherent, accurate written expression
(AO1)

•

analyse ways in which meanings are shaped in literary texts (AO2)

•

explore literary texts informed by different interpretations (AO5)
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Answer the question set in Section B.
In this poem the speaker considers the relationship between humanity and nature.
Analyse the poetic methods used by Wordsworth to explore the thoughts and feelings of the
speaker.
The world is too much with us
The world is too much with us; late and soon,
Getting and spending, we lay waste our powers:
Little we see in Nature that is ours;
We have given our hearts away, a sordid boon!
The Sea that bares her bosom to the moon;
The Winds that will be howling at all hours
And are up-gathered now like sleeping flowers;
For this, for everything, we are out of tune;
It moves us not - Great God! I’d rather be
A Pagan suckled in a creed outworn;
So might I, standing on this pleasant lea,
Have glimpses that would make me less forlorn;
Have sight of Proteus1 rising from the sea;
Or hear old Triton2 blow his wreathed horn.
William Wordsworth

1 Proteus: A Greek sea god
2 Triton: A Greek sea god
44
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Extract 1(a) Chaucer: The Wife of Bath’s Prologue and Tale
(extract to go with Question 1 (a))
Experience, though noon auctoritee
Were in this world, is right ynogh for me
To speke of wo that is in mariage;
For, lordynges, sith I twelve yeer was of age,
Thonked be God that is eterne on lyve,
Housbondes at chirche dore I have had fyve, –
If I so ofte myghte have ywedded bee, –
And alle were worthy men in hir degree.
But me was toold, certeyn, nat longe agoon is,
That sith that Crist ne wente nevere but onis
To weddyng, in the Cane of Galilee,
That by the same ensample taughte he me
That I ne sholde wedded be but ones.
Herkne eek, lo, which a sharp word for the nones,
Biside a welle, Jhesus, God and man,
Spak in repreeve of the Samaritan:
“Thou hast yhad fyve housbondes, quod he,
‘And that ilke man that now hath thee
Is noght thyn housbonde,’ thus seyde he certeyn.
What that he mente therby, I kan nat seyn;
But that I axe, why that the fifthe man
Was noon housbonde to the Samaritan?
How manye myghte she have in mariage?
Yet herde I nevere tellen in myn age
Upon this nombre diffinicioun.
Men may devyne and glosen, up and doun,
But wel I woot, expres, withoute lye,
God bad us for to wexe and multiplye;
That gentil text kan I wel understonde.
Eek wel I woot, he seyde myn housbonde
Sholde lete fader and mooder, and take to me.
But of no nombre mencion made he,
Of bigamye, or of octogamye;
Why sholde men thanne speke of it vileynye?
Lo, heere the wise kyng, daun Salomon;
I trowe he hadde wyves mo than oon.
As wolde God it were leveful unto me
To be refresshed half so ofte as he!
Which yifte of God hadde he for alle his wyvys!
No man hath swich that in this world alyve is.
God woot, this noble kyng, as to my wit,
The firste nyght had many a myrie fit
With ech of hem, so wel was hym on lyve.
Yblessed be God that I have wedded fyve!
Welcome the sixte, whan that evere he shal.
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Extract 1(b) Chaucer: The Wife of Bath’s Prologue and Tale
(extract to go with Question 1 (b))
But, for ye speken of swich gentillesse
As is descended out of old richesse,
That therfore sholden ye be gentil men,
Swich arrogance is nat worth an hen.
Looke who that is moost vertuous alway,
Pryvee and apert, and moost entendeth ay
To do the gentil dedes that he kan;
Taak hym for the grettest gentil man.
Crist wole we clayme of hym oure gentillesse,
Nat of oure eldres for hire old richesse.
For thogh they yeve us al hir heritage,
For which we clayme to been of heigh parage,
Yet may they nat biquethe, for no thyng,
To noon of us hir vertuous lyvyng,
That made hem gentil men ycalled be,
And bad us folwen hem in swich degree.
Wel kan the wise poete of Florence,
That highte Dant, speken in this sentence.
Lo, in swich maner rym is Dantes tale:
‘Ful selde up riseth by his branches smale
Prowesse of man, for God, of his goodnesse,
Wole that of hym we clayme oure gentillesse;
For of oure eldres may we no thyng clayme
But temporel thyng, that man may hurte and mayme.
Eek every wight woot this as wel as I,
If gentillesse were planted natureelly
Unto a certeyn lynage doun the lyne,
Pryvee and apert, thanne wolde they nevere fyne
To doon of gentillesse the faire office;
They myghte do no vileynye or vice.
Taak fyr, and ber it in the derkeste hous
Bitwix this and the mount of Kaukasous,
And lat men shette the dores and go thenne;
Yet wole the fyr as faire lye and brenne
As twenty thousand men myghte it biholde;
His office natureel ay wol it holde,
Up peril of my lyf, til that it dye.
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Poem 2(a) Donne: The Flea
(poem to go with Question 2 (a))
Mark but this flea, and mark in this,
How little that which thou deny’st me is;
Me it sucked first, and now sucks thee,
And in this flea, our two bloods mingled be;
Confess it, this cannot be said
A sin, or shame, or loss of maidenhead,
Yet this enjoys before it woo,
And pampered swells with one blood made of two,
And this, alas, is more than we would do.
Oh stay, three lives in one flea spare,
Where we almost, nay more than married are.
This flea is you and I, and this
Our marriage bed, and marriage temple is;
Though parents grudge, and you, we’ are met,
And cloistered in these living walls of jet.
Though use make you apt to kill me,
Let not to this, self murder added be,
And sacrilege, three sins in killing three.
Cruel and sudden, hast thou since
Purpled thy nail, in blood of innocence?
In what could this flea guilty be,
Except in that drop which it sucked from thee?
Yet thou triumph’st, and say’st that thou
Find’st not thyself, nor me the weaker now;
‘Tis true, then learn how false, fears be;
Just so much honour, when thou yield’st to me,
Will waste, as this flea’s death took life from thee.
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Extract 2 (b) Donne: Death be not proud
(poem to go with Question 2 (b))
Death be not proud, though some have called thee
Mighty and dreadful, for, thou art not so,
For, those, whom thou think’st, thou dost overthrow,
Die not, poor death, nor yet canst thou kill me:
From rest and sleep, which but thy pictures be,
Much pleasure, then from thee, much more must flow,
And soonest our best men with thee do go,
Rest of their bones, and soul’s delivery.
Thou art slave to fate, chance, kings, and desperate men,
And dost with poison, war, and sickness dwell,
And poppy, or charms can make us sleep as well,
And better then thy stroke; why swell’st thou then?
One short sleep past, we wake eternally,
And death shall be no more, Death thou shalt die.
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Extract 3(a) Blake: London
(poem to go with Question 3 (a))
I wander thro’ each charter’d street
Near where the charter’d Thames does flow,
And mark in every face I meet
Marks of weakness, marks of woe.
In every cry of every Man,
In every Infant’s cry of fear,
In every voice, in every ban,
The mind-forg’d manacles I hear:
How the Chimney-sweeper’s cry
Every black’ning Church appalls,
And the hapless Soldier’s sigh
Runs in blood down Palace walls;
But most thro’ midnight streets I hear
How the youthful Harlot’s curse
Blasts the new born Infant’s tear,
And blights with plagues the Marriage hearse.
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Poem 3(b) Blake: The Chimney Sweeper
(poem to go with Question 3 (b))
When my mother died I was very young,
And my father sold me while yet my tongue
Could scarcely cry ʻ ʼweep! ʼweep! ʼweep! ʼweep!’
So your chimneys I sweep, & in soot I sleep.
There’s little Tom Dacre, who cried when his head,
That curl’d like a lamb’s back, was shav’d; so I said,
‘Hush, Tom, never mind it, for when your head’s bare,
You know that the soot cannot spoil your white hair.’
And so he was quiet, & that very night,
As Tom was asleeping, he had such a sight,
That thousands of sweepers, Dick, Joe, Ned, & Jack,
Were all of them lock’d up in coffins of black.
And by came an Angel who had a bright key,
And he open’d the coffins & set them all free;
Then down a green plain leaping, laughing they run,
And wash in a river and shine in the Sun.
Then naked & white, all their bags left behind,
They rise upon clouds, and sport in the wind;
And the Angel told Tom, if he’d be a good boy,
He’d have God for his father & never want joy.
And so Tom awoke; and we rose in the dark,
And got with our bags & our brushes to work.
Tho’ the morning was cold, Tom was happy & warm;
So if all do their duty, they need not fear harm.
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Poem 4(a) Keats: La Belle Dame sans Merci
(poem to go with Question 4 (a))
O WHAT can ail thee, knight-at-arms,
Alone and palely loitering?
The sedge is wither’d from the lake,
And no birds sing.

She found me roots of relish sweet,
And honey wild, and manna dew,
And sure in language strange she said –
‘I love thee true!’

O what can ail thee, knight-at-arms,
So haggard and so woe-begone?
The squirrel’s granary is full,
And the harvest’s done.

She took me to her elfin grot,
And there she wept and sigh’d full sore,
And there I shut her wild, wild eyes
With kisses four.

I see a lily on thy brow
With anguish moist and fever dew,
And on thy cheeks a fading rose
Fast withereth too.

And there she lullèd me asleep,
And there I dream’d – ah! woe betide!
The latest dream I ever dream’d
On the cold hill’s side.

I met a lady in the meads,
Full beautiful – a faery’s child,
Her hair was long, her foot was light,
And her eyes were wild.

I saw pale kings and princes too,
Pale warriors, death-pale were they all;
They cried – ‘La Belle Dame sans Merci
Hath thee in thrall!’

I made a garland for her head,
And bracelets too, and fragrant zone,
She look’d at me as she did love,
And made sweet moan.

I saw their starved lips in the gloam,
With horrid warning gapèd wide,
And I awoke and found me here,
On the cold hill’s side.

I set her on my pacing steed,
And nothing else saw all day long,
For sidelong would she bend, and sing
A faery’s song.

And this is why I sojourn here,
Alone and palely loitering,
Though the sedge is wither’d from the lake,
And no birds sing.
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Poem 4(b) Keats: Ode to a Nightingale
(poem to go with Question 4 (b))
My heart aches, and a drowsy numbness pains
My sense, as though of hemlock I had drunk,
Or emptied some dull opiate to the drains
One minute past, and Lethe-wards had sunk:
’Tis not through envy of thy happy lot,
But being too happy in thy happiness, –
That thou, light-wingèd Dryad of the trees,
In some melodious plot
Of beechen green, and shadows numberless,
Singest of summer in full-throated ease.
O for a draught of vintage, that hath been
Cool’d a long age in the deep-delvèd earth,
Tasting of Flora and the country green,
Dance, and Provençal song, and sunburnt mirth!
O for a beaker full of the warm South,
Full of the true, the blushful Hippocrene,
With beaded bubbles winking at the brim,
And purple-stainèd mouth;
That I might drink and leave the world unseen,
And with thee fade away into the forest dim:
Fade far away, dissolve, and quite forget
What thou among the leaves hast never known,
The weariness, the fever, and the fret
Here, where men sit and hear each other groan;
Where palsy shakes a few, sad, last grey hairs,
Where youth grows pale, and spectre-thin, and dies;
Where but to think is to be full of sorrow
And leaden-eyed despairs;
Where Beauty cannot keep her lustrous eyes,
Or new Love pine at them beyond to-morrow.
Away! away! for I will fly to thee,
Not charioted by Bacchus and his pards,
But on the viewless wings of Poesy,
Though the dull brain perplexes and retards:
Already with thee! tender is the night,
And haply the Queen-Moon is on her throne,
Cluster’d around by all her starry Fays;
But here there is no light,
Save what from heaven is with the breezes blown
Through verdurous glooms and winding mossy ways.
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I cannot see what flowers are at my feet,
Nor what soft incense hangs upon the boughs,
But, in embalmèd darkness, guess each sweet
Wherewith the seasonable month endows
The grass, the thicket, and the fruit-tree wild;
White hawthorn, and the pastoral eglantine;
Fast-fading violets cover’d up in leaves;
And mid-May’s eldest child,
The coming musk-rose, full of dewy wine,
The murmurous haunt of flies on summer eves.
Darkling I listen; and for many a time
I have been half in love with easeful Death,
Call’d him soft names in many a musèd rhyme,
To take into the air my quiet breath;
Now more than ever seems it rich to die,
To cease upon the midnight with no pain,
While thou art pouring forth thy soul abroad
In such an ecstasy!
Still wouldst thou sing, and I have ears in vain –
To thy high requiem become a sod.
Thou wast not born for death, immortal Bird!
No hungry generations tread thee down;
The voice I hear this passing night was heard
In ancient days by emperor and clown:
Perhaps the self-same song that found a path
Through the sad heart of Ruth, when sick for home,
She stood in tears amid the alien corn;
The same that oft-times hath
Charm’d magic casements, opening on the foam
Of perilous seas, in faery lands forlorn.
Forlorn! the very word is like a bell
To toll me back from thee to my sole self.
Adieu! the fancy cannot cheat so well
As she is famed to do, deceiving elf,
Adieu! adieu! thy plaintive anthem fades
Past the near meadows, over the still stream,
Up the hill-side; and now ’tis buried deep
In the next valley-glades:
Was it a vision, or a waking dream?
Fled is that music: – do I wake or sleep?
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Poem 5 (a) Dickinson: I felt a Funeral, in my Brain
(poem to go with Question 5 (a))
I felt a Funeral, in my Brain,
And Mourners to and fro
Kept treading – treading – till it seemed
That Sense was breaking through –
And when they all were seated,
A Service, like a Drum –
Kept beating – beating – till I thought
My Mind was going numb –
And then I heard them lift a Box
And creak across my Soul
With those same Boots of Lead, again,
Then Space – began to toll,
As all the Heavens were a Bell,
And Being, but an Ear,
And I, and Silence, some strange Race
Wrecked, solitary, here –
And then a Plank in Reason, broke,
And I dropped down, and down –
And hit a World, at every plunge,
And Finished knowing – then –
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Poem 5 (b) Dickinson: How the old Mountains drip with Sunset
(poem to go with Question 5 (b))
How the old Mountains drip with Sunset
How the Hemlocks burn –
How the Dun Brake is draped in Cinder
By the Wizard Sun –
How the old Steeples hand the Scarlet
Till the Ball is full –
Have I the lip of the Flamingo
That I dare to tell?
Then, how the Fire ebbs like Billows –
Touching all the Grass
With a departing – Sapphire – feature –
As a Duchess passed –
How a small Dusk crawls on the Village
Till the Houses blot
And the odd Flambeau, no men carry
Glimmer on the Street –
How it is Night – in Nest and Kennel –
And where was the Wood –
Just a Dome of Abyss is Bowing
Into Solitude –
These are the Visions flitted Guido –
Titian – never told –
Domenichino dropped his pencil –
Paralyzed, with Gold –
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Poem 6 (a) Elizabeth Barrett Browning: Hiram Powers’ Greek Slave
(poem to go with Question 6 (a))
They say Ideal beauty cannot enter
The house of anguish. On the threshold
stands
An alien Image with enshackled hands,
Called the Greek Slave! as if the artist
meant her
(That passionless perfection which he
lent her,
Shadowed not darkened where the sill
expands)
To, so, confront man’s crimes in different
lands
With man’s ideal sense. Pierce to the
centre,
Art’s fiery finger! – and break up ere long
The serfdom of this world! appeal, fair
stone,
From God’s pure heights of beauty
against man’s wrong!
Catch up in thy divine face, not alone
East griefs but West, – and strike and
shame the strong,
By thunders of white silence, overthrown.
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Extract 6 (b) Elizabeth Barrett Browning: from Mother and Poet
(extract to go with Question 6 (b))
TURIN, AFTER NEWS FROM GAETA, 1861
I
DEAD! One of them shot by the sea in
the east,
And one of them shot in the west by
the sea.
Dead! both my boys! When you sit
at the feast
And are wanting a great song for Italy
free,
Let none look at me!

IV
What art’s for a woman! To hold on
her knees
Both darlings! to feel all their arms
round her throat,
Cling, strangle a little! to sew by
degrees
And ’broider the long-clothes and neat
little coat;
To dream and to dote.

II
Yet I was a poetess only last year,
And good at my art, for a woman,
men said;
But this woman, this, who is agonized
here,
– The East sea and west sea rime
on in her head
For ever instead.

V
To teach them…. It stings there! I
made them indeed
Speak plain the word country. I
taught them, no doubt,
That a country’s a thing men should die
for at need.
I prated of liberty, rights, and about
The tyrant cast out.

III
What art can a woman be good at? Oh,
vain!
What art is she good at, but hurting
her breast
With the milk – teeth of babes, and
a smile at the pain?
Ah boys, how you hurt! you were
strong as you pressed,
And I proud, by that test.

VI
And when their eyes flashed … O my
beautiful eyes!…
I exulted; nay, let them go forth at
the wheels
Of the guns, and denied not. But then
the surprise
When one sits quite alone! – Then one
weeps, then one kneels!
God! how the house feels!
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VII
At first, happy news came, in gay letters
moiled
With my kisses, – of camp-life, and
glory, and how
They both loved me; and, soon coming
home to be spoiled,
In return would fan off every fly from
my brow
With their green laurel-bough.

X
And letters still came, shorter, sadder,
more strong,
Writ now but in one hand, ‘I was
not to faint, –
One loved me for two – would be with
me ere long:
And Viva l’Italia – he died for, our saint,
Who forbids our complaint.’		

VIII
Then was triumph at Turin. ‘Ancona
was free!’
And some one came out of the cheers
in the street,
With a face pale as stone, to say
something to me.
My Guido was dead! I fell down at
his feet,
While they cheered in the street.

XI
My Nanni would add, ‘he was safe,
and aware
Of a presence that turned off the
balls, – was imprest
It was Guido himself, who knew what
I could bear,
And how ’twas impossible, quite dispossessed,
To live on for the rest.

IX

XII

I bore it; friends soothed me; my grief
On which, without pause, up the
looked sublime
telegraph-line
As the ransom of Italy. One boy
Swept smoothly the next news from
remained
Gaeta: – Shot.
To be leant on and walked with,
Tell his mother. Ah, ah, ‘his,’ ‘their’
recalling the time
mother, not ‘mine,’
When the first grew immortal, while both of us
No voice says ‘My mother’ again to
strained
me. What!
To the height he had gained.
You think Guido forgot!
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General Marking Instructions
Introduction
The main purpose of a mark scheme is to ensure that examinations are marked accurately,
consistently and fairly. The mark scheme provides examiners with an indication of the nature
and range of candidates’ responses likely to be worthy of credit. It also sets out the criteria
which they should apply in allocating marks to candidates’ responses.
Assessment objectives
Below are the assessment objectives for GCE English Literature
Candidates should be able to:
AO1:

Articulate informed, personal and creative responses to literary texts, using associated
concepts and terminology, and coherent, accurate written expression.

AO2:

Analyse ways in which meanings are shaped in literary texts.

AO3:

Demonstrate understanding of the significance and influence of the contexts in which
literary texts are written and received.

AO4:

Explore connections across literary texts.

AO5:

Explore literary texts informed by different interpretations.

Quality of candidates’ responses
In marking the examination papers, examiners should be looking for a quality of response
reflecting the level of maturity which may reasonably be expected of a 17 or 18 year old which is
the age at which the majority of candidates sit their GCE examinations.
Flexibility in marking
Mark schemes are not intended to be totally prescriptive. No mark scheme can cover all the
responses which candidates may produce. In the event of unanticipated answers, examiners
are expected to use their professional judgement to assess the validity of answers. If an
answer is particularly problematic, then examiners should seek the guidance of the Supervising
Examiner.
Positive marking
Examiners are encouraged to be positive in their marking, giving appropriate credit for what
candidates know, understand and can do rather than penalising candidates for errors or
omissions. Examiners should make use of the whole of the available mark range for any
particular question and be prepared to award full marks for a response which is as good as
might reasonably be expected of a 17 or 18 year old GCE candidate.
Awarding zero marks
Marks should only be awarded for valid responses and no marks should be awarded for an
answer which is completely incorrect or inappropriate.
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Bands of response
In deciding which band of response to award, examiners should look for the ‘best fit’ bearing in
mind that weakness in one area may be compensated for by strength in another. In deciding
which mark within a particular band to award to any response, examiners are expected to use
their professional judgement.
The following guidance is provided to assist examiners.
•
•
•

Threshold performance: Response which just merits inclusion in the band and
should be awarded a mark at or near the bottom of the range.
Intermediate performance: Response which clearly merits inclusion in the band and
should be awarded a mark at or near the middle of the range.
High performance: Response which fully satisfies the band description and should
be awarded a mark at or near the top of the range.

Quality of written communication
Quality of written communication is taken into account in assessing candidates’ responses to all
tasks and questions and is assessed under AO1.
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ADVANCED SUBSIDIARY (AS)
General Certificate of Education
2017

English Literature
Assessment Unit AS 1
assessing

The Study of Poetry 1900 – Present
and Drama 1900 – Present

[CODE]
SPECIMEN

MARK
SCHEME
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‘Increasingly purposeful/Competent’: a
fairly developed and controlled response to the
key terms and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects
of the task

‘Coherent and secure’: a response to the
key terms which demonstrates clarity and
integration in the handling of literary material

Band 4
31–40
Coherent, secure and consistent

‘Perceptive’: creative

‘Excellent’: highly developed literary skills

coherent and secure analysis of methods
linked clearly to the key terms
coherent and secure comments on external
context
makes secure connections

AO2
AO3
AO4
•
•
•

increasingly purposeful comments
on methods with explanations linked
competently to the key terms
increasingly purposeful comments on external
context
makes competent connections

AO1

AO2

AO3
AO4

competent knowledge and understanding
competent sense of order
competent level of expression

•
•
•

secure knowledge and understanding
secure sense of order
coherent level of expression

makes connections in an assured way

AO1

AO4

assured and perceptive comments on external
context

AO3

excellent knowledge and understanding
excellent sense of order
excellent level of expression

assured analytical exploration of methods
linked convincingly to the key terms

•
•
•

General characteristics

AO2

AO1

Band 5
41–50
Assured, excellent, perceptive

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience
and purpose

AO

Mark

AS Unit 1 Poetry Component (SEL12)
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At the top of the band, responses will make some
purposeful and relevant attempts to connect with the key
terms (these attempts may not be sustained or consistent).

At the bottom of the band, responses will connect with
the key terms in a mostly relevant way, showing secure
understanding of the text and clarity of expression.

At the top of the band, responses will connect with the key
terms in a consistently relevant way, showing articulacy and
a well-developed understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark
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makes limited connections

AO4

Band 0
0

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

‘Mostly irrelevant’: general comments about
the text but without conscious identification of
the task

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/
Mostly inaccurate

‘A little awareness’: a vague/simplistic sense
of the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness

may make basic connections

AO4

very little understanding of methods
very little understanding of external context
very little ability to make connections

AO2
AO3
AO4

No attempt to respond

•
•
•
•

AO1

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

a little awareness of external context

AO3

basic identification of methods
straightforward/undeveloped attempt to
relate these to the key terms

•
•

basic knowledge and understanding of the
text(s)
basic sense of order
basic level of expression

AO2

•
•

•

limited comments on external context

AO3

AO1

limited attempt to relate comments on
methods to key terms

AO2

‘Limited’: a more deliberate engagement with
the key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

At the bottom of the band, responses will have no
connection with the text; the writing will be hard to follow
and irrelevant.

At the top of the band, responses will make some
unconnected points in relation to the text; the response will
lack clarity.

At the bottom of the band, responses will make reference
to the key terms with a little understanding. The writing will
be occasionally relevant.

At the top of the band, responses will make basic attempts
to connect with the key terms; the response will be
expressed with basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development
and understanding.

How to arrive at the mark

Section A: The Study of Poetry 1900 – Present
1

Frost
Heaney
This question is about self-discovery.
Read again Birches by Frost and Personal Helicon by Heaney. By close analysis of
the poetic methods used, and drawing upon relevant external biographical information,
compare and contrast how these poets write about self-discovery.
N.B. Equal marks are available for your treatment of each poem.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology
a response that connects the poems in a logical fashion
a sense of personal understanding focused on the key term (self-discovery)

AO2: Analyse ways in which meanings are shaped in literary texts
Candidates should identify and explore aspects of form, structure, language (including
imagery) and tone in considering the poems in relation to the question’s key term (selfdiscovery):
•
•
•
•

the presentation of the narrators and the contemplative narrative voice of each “I
rhyme to see myself”, “I’d like to go by climbing a birch tree”
adjectives emphasising the introspective tone: “dank moss”, “old pumps”, “darker
trees”, “pathless wood”, “black branches”; tone as appropriate to the inwardness of
these poems
the verse form and the quatrain form and how each adds to the contemplative tone,
through enjambment and caesura: “to finger slime/To stare” “snatch me away/Not to
return”
central symbols (wells and trees) as images of personal discovery: “Others had
echoes”, “To stare..into some well”

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
•
•

biographical links to the settings of each poem, drawing on sometimes solitary
agricultural backgrounds and activities
Heaney’s use of myth (Narcissus) as symbol of self-discovery
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AO4: Explore connections across literary texts
•
•
•

the thematic links between the poems of self-discovery is strong; both poems involve
solitude, first-person narrative, childhood
the settings may be linked and their tones connected. Images of “darkness”, “decay”,
“danger” link themes of inner exploration and discovery
the endings may be linked and their tones compared. How the conclusions reflect on
self-discovery may be contrasted		
[50]
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2

Hughes
Plath
This question is about nature.
Read again Blackberrying by Plath and Roe-Deer by Hughes. By close analysis of
the poetic methods used, and drawing upon relevant external biographical information,
compare and contrast how these poets write about nature.
N.B. Equal marks are available for your treatment of each poem.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology
a response that connects the poems in a logical fashion
a sense of personal understanding focused on the key term (nature)

AO2: Analyse ways in which meanings are shaped in literary texts
Candidates should identify and explore aspects of form, structure, language (including
imagery) and tone in considering the poems in relation to the question’s key term (nature):
•
•
•
•

the presentation of the narrators and the contemplative narrative voice of each in
expressing a response to nature
the poetic techniques used to evoke solitude, magnificence and power of nature, using
memories (a day of blackberry picking/coming upon two deer in the snow)
the verse form
the central symbolic concerns (nature, transformation, harvest and fecundity in
Blackberrying, nature, transformation, winter, silence and solitude in Roe-Deer

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
•
•

Plath’s life in Devon as a housewife and mother, her failing marriage, the inspiration
of the natural world but the conflict between her achievements as a poet and her
domestic responsibilities which underlie Plath’s nature poetry
Hughes’ acclaim as a nature poet – while Plath left Court Green, the poets’ shared
home in Devon, in 1962, Hughes continued to live there for the rest of his life. Hughes
is often described as a “nature poet”, although he wrote poems on a wide variety of
themes, but natural/animal imagery permeates much of his work
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AO4: Explore connections across literary texts
•

•
•

both poems contemplate converging worlds – Roe-Deer considers the overlap
between the natural world and the human world, Blackberrying considers the
convergence of the world of domestic responsibilities and the freedom offered by the
sea/death/escape
both poems invoke light/dark/colour imagery – ‘blue dark’, ‘dawn’s early light’, ‘tree
dark’, ‘ebon’, ‘blue-red juices’, ‘green meadows are glowing’, ‘black, cacophonous
flocks’, ‘bluegreen bellies’, ‘orange rock’
both poems in their response to nature convey movement, hesitation, impatience
and the move towards freedom and/or enlightenment: ‘arriving’, ‘hesitated’, ‘blown’,
‘ducked’, ‘rode’, ‘eddy and glide and fly away’, ‘going’, ‘heaving’, ‘wheeling’, ‘hanging’,
‘funnels’, ‘slapping’, ‘Beating and beating’		
[50]
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3

Jennings
Larkin
This question is about failing human relationships.
Read again One Flesh by Jennings and Talking In Bed by Larkin. By close analysis of
the poetic methods used, and drawing upon relevant external biographical information,
compare and contrast how these poets write about failing human relationships.
N.B. Equal marks are available for your treatment of each poem.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology
a response that connects the poems in a logical fashion
a sense of personal understanding focused on the key term (failing human
relationships)

AO2: Analyse ways in which meanings are shaped in literary texts
Candidates should identify and explore aspects of form, structure, language (including
imagery) and tone in considering the poems in relation to the question’s key term (failing
human relationships):
•
•
•
•

the gentle tones of despair mixed with humanity as a failing relationship is confronted
symbolism: the contrast between the separate beds (Jennings) and the lovers
together yet silent (Larkin)
rhyme used by Jennings, not by Larkin: the effect of each poetic decision
imagery: Jennings fire/cool contrast; Larkin’s use of cloud, wind, urban landscape

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
•
•

biographical links to the themes of each poem, drawing on the backgrounds of each
poem (the Jennings poem is seemingly autobiographical)
biographical significance of The Movement and its interest in themes of diminishment
and the urban
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AO4: Explore connections across literary texts
•
•
•

the settings are clearly linked and may also be usefully contrasted
the endings may be contrasted
the contrast between the autobiographical narrator of One Flesh and the less directly
involved voice in the Larkin poem may be explored; both poems do, though, offer
a humane perspective on the characters they describe and on the theme of failing
human relationships		
[50]
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4

Boland
Bleakney
This question is about transforming the ordinary into the extraordinary.
Read again Amethyst Beads by Boland and Consolidation by Bleakney. By close analysis
of the poetic methods used, and drawing upon relevant external biographical information,
compare and contrast how these poets write about transforming the ordinary into the
extraordinary.
N.B. Equal marks are available for your treatment of each poem.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology
a response that connects the poems in a logical fashion
a sense of personal understanding focused on the key term (transforming the ordinary
into the extraordinary)

AO2: Analyse ways in which meanings are shaped in literary texts
Candidates should identify and explore aspects of form, structure, language (including
imagery) and tone in considering the poems in relation to the question’s key term
(transforming the ordinary into the extraordinary):
•
•
•
•

the presentation of the narrators and the contemplative narrative voice of each
the techniques used to evoke imagination, memory, dreams and emotion using
mundane objects (beads/shells)
the verse form
the central symbolic concerns (the amethyst beads and cowrie shells) should be
addressed and related to the transformation of the ordinary into the extraordinary

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
•
•

the dedication of Consolidation to Bleakney’s children and the reference to the ‘sick
child’ in Amethyst Beads may lead candidates to explore biographical contexts of each
poet, as a female poet and as a mother
Boland’s experiences as a young wife and Bleakney’s interest in horticulture influence
their choice of language
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AO4: Explore connections across literary texts
•

•
•

both poems contemplate motherhood (Bleakney’s is dedicated to her two grown
children and the speaker in the poem addresses the grown children directly, Boland’s
mentions a sick child soothed with beads to play with and a mythological mother figure
bargaining with a king)
both poems invoke the natural world (Boland – violets, herbs, season, Bleakney –
seashells, beach, countryside)
both poems reflect on memory and the passage of time, and the inevitability of
forgetting and loss (Boland – “Who will never remember this/Who will never remember
this”; Bleakney – “now that none of us remembers”, “They are the unstrung beads/of a
frayed timeline”, “this late thought”)		
[50]
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assured and sophisticated reasoning/
interpretation in relation to the key terms

AO5

AO1

‘Perceptive’: creative

Band 4
31–40
Coherent, secure and consistent

‘Increasingly purposeful/Competent’: a fairly
developed and controlled response to the key terms
and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects of the
task

‘Coherent and secure’: a response to the key
terms which demonstrates clarity and integration in
the handling of literary material

•
•
•

increasingly purposeful comments on methods with
explanations linked competently to the key terms
icreasingly purposeful comments on context
competent attempts at reasoning/interpretation
with competent sense of relevance to the key
terms

AO1

AO2
AO3
AO5

competent knowledge and understanding
competent sense of order
competent level of expression

coherent and consistent attempts at reasoning/
interpretation with clear sense of relevance to the
key terms

coherent and secure comments on context

AO3
AO5

coherent and secure comments on methods linked
clearly to the key terms

secure knowledge and understanding
secure sense of order
coherent level of expression

AO2

•
•
•

assured and perceptive comments on context

AO3

‘Excellent’: highly developed literary skills

assured and perceptive comments on methods linked
convincingly to the key terms

AO2

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience and
purpose

excellent knowledge and understanding
excellent sense of order
excellent level of expression

•
•
•

AO1

Band 5
41–50
Assured, excellent, perceptive

General characteristics

AO

Mark

AS Unit 1 Drama component (SEL13)
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At the top of the band, responses will make some purposeful and
relevant attempts to connect with the key terms (these attempts
may not be sustained or consistent).

At the bottom of the band, responses will connect with the key
terms in a mostly relevant way, showing secure understanding of
the text and clarity of expression.

At the top of the band, responses will connect with the key terms
in a consistently relevant way, showing articulacy and a welldeveloped understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark
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limited attempts at reasoning/interpretation
with limited sense of relevance to the key
terms

AO5

Band 0
0

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

‘Mostly irrelevant’: general comments about
the text but without conscious identification of
the task

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/
Mostly inaccurate

‘A little awareness’: a vague/simplistic sense
of the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness

•
•
•
•
very little understanding of methods
very little understanding of context

very little ability to engage with the key
terms

AO2
AO3
AO5

At the bottom of the band, responses will have no
connection with the text; the writing will be hard to follow
and irrelevant.

At the top of the band, responses will make some
unconnected points in relation to the text; the response will
lack clarity.

At the bottom of the band, responses will make reference
to the key terms with a little understanding. The writing will
be occasionally relevant.

At the top of the band, responses will make basic attempts
to connect with the key terms; the response will be
expressed with basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development
and understanding.

How to arrive at the mark

No attempt to respond

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

basic attempt at reasoning with basic sense
of relevance to the key terms

a little awareness of context

a little awareness of methods

basic knowledge and understanding of the
text
basic sense of order
basic level of expression

AO1

AO5

AO3

AO2

•
•

•

limited comments on context

AO3

AO1

limited attempt to relate comments on
methods to key terms

AO2

‘Limited’: a more deliberate engagement with
the key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

Section B: The Study of Drama 1900 – Present
1

Friel: Translations
Answer (a) or (b)
(a) Translations is a play about the death of a language long ago, an event which is of
little interest to a modern audience.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•

		

staging methods are used to further the audience’s understanding of the language
issue, in particular, under the convention that although the play is written in
English, some characters are speaking Irish
themes/motifs/symbols in the play are used to further the audience’s
understanding of language as political – naming of places, significance of mapping
different languages in the play/lack of understanding evident

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•

Field Day project – their aims, ‘Fifth Province’. Translations was Field Day’s first
production
Friel’s preoccupation with concepts of Irish identity and continuing attempts to
revive the Irish language

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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(b) Maire brings about change in the play.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•
•

		

staging methods are used to further the audience’s understanding of the character
of Maire
themes/motifs/symbols in the play are used to further the audience’s
understanding of the character of Maire and how she brings about change
characterisation of Maire – ‘I don’t want Greek. I don’t want Latin. I want English,
I want to speak English…’ She is powerful, especially in her relationship with
Manus
use of contrast between Maire and other inhabitants of Ballybeg

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•

historical context to play – play is set in 1833. Widespread change is about to
come to Ireland – Irish language dying out, The Famine of 1845–1852, emigration,
agricultural change, move to the cities and towns

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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2

Beckett: Waiting for Godot
Answer (a) or (b)
(a) The words and actions of Vladimir and Estragon are without meaning.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•
•
•

staging methods are used in the presentation of the two characters, for example
the similarities of their costumes, symbolic contrasts between the two (head and
feet imagery, for example) and how each reacts to Lucky and Pozzo’s entrances
the characters are presented as a pair, emphasizing the symbiotic nature of their
relationship – meaningless as individuals?
the characters have similarities and differences, for example Vladimir may be seen
as the more mature, perhaps compared with the weaker, forgetful Estragon
circular, static conversations which “go nowhere”
use in their language of repetition without explanation or illumination

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•
•
•

usually tragi-comic
influenced by slap-stick and early twentieth-century comedians (Chaplin, Keaton)
events drained of significance
use of banality, cliché and repetition in dialogue
presents the hopelessness of the human situation
presents the break-down of communication
social condition at the time of the appearance of Absurdist Drama may be referred
to (the despair of the Atomic Age)
84

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]

(b) Waiting for Godot is a tragi-comedy.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•

		

the play’s bipartite structure exasperates but also amuses the audience – in
accord with comic practice?
the language of the characters is sometimes tragic in its tone, at other times
defiant, even humorous
is the ending of the play cathartic or ambiguous?

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•

use of term in classical times to denote a drama with a serious action and a happy
ending
a mixed form, which over-rode or ignored the distinctions of classical drama,
incorporating many disparate elements
a prevalent mode in twentieth-century drama, which is ready to mix existential
seriousness with dark humour

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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3

Williams: A Streetcar Named Desire
Answer (a) or (b)
(a) Class differences lie behind the conflict in the play.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

		
		

AO2: Analyse ways in which meanings are shaped in literary texts
Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

setting: contrast in the apartment of Stanley and Stella to where Stella and
Blanche grew up
class difference is underlined through clothes characters wear, how they speak,
and the underlying question of money
the theme of conflict in the play is related to class differences, pride, money and
ambition. It underpins relationships between many of the play’s main characters
use of language and staging to suggest other forms of conflict – sexual conflict?

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•

strong and long-enduring class-system in the plantation South
historical context of the decaying gentility of The South, represented by Blanche
(concept of southern belle), versus the brash new world order, represented by
Stanley

		AO5: Explore literary texts informed by different interpretations
		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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(b) Blanche is a victim of the fact she is female.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•

		

interactions of Blanche with Stanley, Mitch, the Doctor which show her treatment
by men
staging methods are used to further the audience’s understanding of Blanche’s
vulnerability – distorted polka music, grotesque menacing shapes, jungle noises
and distorted music
use of contrast in language used by Blanche (refined, genteel) – and that used by
her antagonist Stanley (coarse, earthy)

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•
•

taboo of miscegenation in plantation South
excessive protection accorded to white women
concept of the southern belle allowed an extended period of formalised admiration
and flattery prior to marriage
concept of the southern belle associated with an elaborate and expensive social
life

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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4

Miller: The Crucible
Answer (a) or (b)
(a) The Crucible is about little more than religious intolerance.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external information, show to what extent you agree with this statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•
•

		

the characterisation of Danforth and the staging of the court scene – ‘a person is
either with this court or he must be counted against it’
the presentation of the community/parochial snobbery in the context of theocracy
the characterisation of the Rev Hale
language used in exposure of the motivation of e.g. Proctor, Abigail

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•
•

Miller’s researches into original court documents
Miller’s confrontation with the HUAC committee
the political atmosphere in which Miller lived, exacerbated by McCarthyism
the effect on Miller’s personal relationships or his experiences during this period

		AO5: Explore literary texts informed by different interpretations
		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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(b) The Crucible tells us little about seventeenth-century witchcraft.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•

Abigail’s interaction with her friends and the staging of scenes involving them
the staging of court scenes involving Abigail

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•

Salem Witch Trials
witchcraft often appeared as ‘epidemics’ rather than in isolated cases
historically, witchcraft scenes were often driven by particular nameable individuals
folk lore elements of witchcraft: familiars, covens, broomsticks, inversion of
parody of religious ritual, bodily marks, link of witch with Satan
witchcraft – a potent idea where people live in a condition of fear – belief in a real
and terrifying Hell – common in seventeenth century

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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5

Stewart: Men Should Weep
Answer (a) or (b)
(a) Men Should Weep portrays women as strong and independent.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•

		

the presentation of female characters and strength/independence shown through
language and actions – ‘Who earned that money? You or me?’ ‘He’ll dae whit I
tell him, that’s mair than you can say. I can twist him roon ma little finger’
the presentation of old age through the Granny – her humour but total
dependence on Maggie and John ‘I’m jist an aul nuisance takin up room’
the character of Lily

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•

1930s Glasgow, social context of poverty, slum housing, limited opportunities for
men and women alike, but particularly for women. Play was written some years
later in 1947
tenement life as a shaping force in family life generally, and particularly for women
play was rewritten for revival. 1947 original version was much bleaker, particularly
for female characters in the play – Isa killed by Alec, Maggie dead in childbirth,
Granny is forced into the poorhouse. It was rewritten with more positive/
ambiguous endings for the female characters, perhaps reflecting how far women’s
role in society has progressed from 1947 to 1982

		

AO5: Explore literary texts informed by different interpretations

		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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(b) John is a typical head of the family of the 1930s.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•

•
•

		

the themes of poverty and unemployment in the play, in the context of 1930s
Glasgow, pre-welfare state in relation to the presentation of John’s character.
John experiences shame and frustration at not being able to provide for his family,
because he cannot secure employment, and, due to a lack of education, he only
has very limited options open to him. ‘Every time I’ve had tae say “no” tae you an
the weans it’s doubled me up like a kick in the stomach’
the presentation of family relationships reflect on John’s lack of practical or
emotional support for his wife and children. ‘There ye are! That’s whit ma feyther
thinks o me. Ye’ve aye been the same tae me. Despisin…Despisin’
John is insistent on his role as patriarch and its presentation can make him
unreasonable and judgemental in trying to maintain this. ‘You can take that back
tae yir fancy man’

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•
		
		

traditional gender roles – women only received right to vote in 1928. Patriarchy
still exists in 1930s
1930s Glasgow, social context of poverty, slum housing, limited opportunities for
men and women alike, but particularly for women. Play was written some years
later in 1947
the heavy obligations that came with the position of head of the family

AO5: Explore literary texts informed by different interpretations
Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
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6

Bolt: A Man for all Seasons
Answer (a) or (b)
(a) Apart from Thomas More, none of the characters in the play is of great interest to the
twenty-first century audience.

		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external contextual information, show to what extent you agree with this
statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•
•
•

presentation of More, seen against a variety of settings – domestic, with the King,
courtroom, prison cell – gives a rounded and interesting portrait
use of language for More – dignified, layered, eloquent
staging: use of the Common Man – for entertainment and exposition
use of contrast: calm and agitation (More and his wife); integrity and venality
(More and Rich) – dramatic presentation likely to appeal to any audience

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

the context of historical drama: the development of historical figures into
engaging, complex dramatic characters by a dramatist who must appeal to his
contemporary public
twenty-first century audience interested in questions of conscience and the
rights of the individual vis-à-vis the state; such issues may indeed be considered
universal
twenty-first century audience accustomed to Brechtian techniques and to the
debunking tradition in which the ‘Common Man’ takes his place
twenty-first century audience interested in political corruption and those embroiled
in it
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•
•
		
		

twenty-first century audience interested in power and those who wield it
twenty-first century audience interested in the private lives of great public figures

AO5: Explore literary texts informed by different interpretations
Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]

(b) In the play, Sir Thomas More is a foolish, rather than a wise man.
		

Through close analysis of the dramatic methods used in the play, and drawing upon
relevant external information, show to what extent you agree with this statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore aspects of structure, staging, characterisation
and language (including imagery) and tone in considering the play in relation to the
question:
•
•

use of structure – the alternation between the public and the domestic – to stress
the repercussions of More’s actions
use of juxtaposition of the principled More and other corrupt or foolish characters

		AO3: Demonstrate understanding of the significance and influence of the
context in which literary texts are written and received
		E.g.
•
•
•

unconventionality of some of More’s ideas e.g. regarding the abilities and
education of women
More’s ideas as set out in Utopia – wise, or foolish, or both
More’s long-lasting friendships with some of the best minds of his day

		AO5: Explore literary texts informed by different interpretations
		

Candidates should show an awareness of other interpretations of the stimulus
statement.		[50]
Total: 100
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95

assured and sophisticated reasoning/
interpretation in relation to the key terms

AO5

AO1

‘Perceptive’: creative

Band 4
31–40
Coherent, secure and consistent

‘Increasingly purposeful/Competent’: a fairly
developed and controlled response to the key terms
and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects of the
task

‘Coherent and secure’: a response to the key
terms which demonstrates clarity and integration in
the handling of literary material

•
•
•

increasingly purposeful comments on methods with
explanations linked competently to the key terms
increasingly purposeful comments on context
competent attempts at reasoning/interpretation
with competent sense of relevance to the key
terms

AO1

AO2
AO3
AO5

competent knowledge and understanding
competent sense of order
competent level of expression

coherent and consistent attempts at reasoning/
interpretation with clear sense of relevance to the
key terms

coherent and secure comments on context

AO3
AO5

coherent and secure analysis of methods linked
clearly to the key terms

secure knowledge and understanding
secure sense of order
coherent level of expression

AO2

•
•
•

assured and perceptive comments on context

AO3

‘Excellent’: highly developed literary skills

assured and perceptive comments on methods linked
convincingly to the key terms

AO2

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience and
purpose

excellent knowledge and understanding
excellent sense of order
excellent level of expression

•
•
•

AO1

Band 5
41–50
Assured, excellent, perceptive

General characteristics

AO

Mark

AS Unit 2 Prose (SEL21)
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At the top of the band, responses will make some purposeful and
relevant attempts to connect with the key terms (these attempts
may not be sustained or consistent).

At the bottom of the band, responses will connect with the key
terms in a mostly relevant way, showing secure understanding of
the text and clarity of expression.

At the top of the band, responses will connect with the key terms
in a consistently relevant way, showing articulacy and a welldeveloped understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark
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limited attempts at reasoning/interpretation
with limited sense of relevance to the key
terms

AO5

Band 0
0

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

‘Mostly irrelevant’: general comments about
the text but without conscious identification of
the task

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/
Mostly inaccurate

‘A little awareness’: a vague/simplistic sense
of the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness

•
•
•
•
very little understanding of methods
very little understanding of context

very little ability to engage with the key
terms

AO2
AO3
AO5

At the bottom of the band, responses will have no
connection with the text; the writing will be hard to follow
and irrelevant.

At the top of the band, responses will make some
unconnected points in relation to the text; the response will
lack clarity.

At the bottom of the band, responses will make reference
to the key terms with a little understanding. The writing will
be occasionally relevant.

At the top of the band, responses will make basic attempts
to connect with the key terms; the response will be
expressed with basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development
and understanding.

How to arrive at the mark

No attempt to respond

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

basic attempt at reasoning with basic sense
of relevance to the key terms

a little awareness of context

a little awareness of methods

basic knowledge and understanding of the
text
basic sense of order
basic level of expression

AO1

AO5

AO3

AO2

•
•

•

limited comments on context

AO3

AO1

limited attempt to relate comments on
methods to key terms

AO2

‘Limited’: a more deliberate engagement with
the key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

1

Hawthorne: The Scarlet Letter
Answer (a) or (b)
(a) The Scarlet Letter is little more than a criticism of attitudes to women.

		

With close reference to Hawthorne’s narrative methods, and relevant external
contextual information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. References should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•

•

•
		

the contrast in presentation of female/male characters – Dimmesdale and
Chillingworth represent hypocrisy, weakness, Hester is a strong and honest
character
Hawthorne’s less subtle criticism of society in The Custom House may be
considered; reference to the scene in the Governor’s House, the forest and
the scaffold scene may be discussed in detail as examples of direct criticism of
Puritan society
the characterisation of Hester and how she is accepted by the people of the town
as time goes on; the fact that the ‘A’ symbolises something different by the end of
the novel showing Hawthorne’s portrayal of Hester as worthy of reader sympathy
and therefore women in general as victimised for freedom of thought
development and change in attitudes of towns-people – including women – to the
guilty Hester

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•

the history of the Puritans and the laws and rules governing their society,
especially the attitudes to male/female relationships, illegitimacy, adultery
religious basis of attitudes to women, Eve as bringer of sin into the world, and
women generally as the "weaker vessel"
98

		AO5: Explore literary texts informed by different interpretations
		

Candidates may consider that the novel is much more than just a polemical text;
awareness of the novel as an allegorical romance may be demonstrated. They may
consider the novel as a criticism of many aspects of Puritan society as well as just
attitudes to women; they may refer to The Custom House and the male characters in
this argument.		
[50]

(b) Arthur Dimmesdale is the only character in the novel who can be considered a hero.
		

With close reference to Hawthorne’s narrative methods, and relevant external
contextual information, show to what extent you agree with the above statement.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		

AO2: Analyse ways in which meanings are shaped in literary texts

		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

		

physical description of Dimmesdale which conveys both power and vulnerability
the use of leech symbolism and mining imagery in the presentation of his
relationship with Chillingworth to suggest persecution
juxtaposition of Hester’s bravery with Dimmesdale’s cowardice

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•
•

the hero often associated with action, courage, decisiveness
other types of hero – the moral hero
heroism in the fight against one's own weakness (e.g. St Thomas Becket)
the students own working definition of the term 'hero'

		AO5: Explore literary texts informed by different interpretations
		

Candidates should show an awareness of other interpretations of the stimulus
statement, e.g. that this is a novel without a hero.		
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[50]

2

Shelley: Frankenstein
Answer (a) or (b)
(a) Mary Shelley’s Frankenstein is little more than a science fiction story.

		

With close reference to Shelley’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. References should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

language of science used in connection with the genesis of the Monster
complex framed narrative is uncharacteristic of science fiction
use of language in descriptions of the Monster as alien, 'other'

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•
•

deals with imagined or as yet unrealised worlds
often displays interest in technologies
interest in parallels (doppelgänger) and simulacra (robots, androids)
long-standing moralising strain in science fiction (Ray Bradbury)
usually avoids the supernatural and posits an explanation in terms of real or
imagined science (time travel, symbiotics)
often used for social criticism (Brave New World)

		AO5: Explore literary texts informed by different interpretations
		Candidates may consider that the novel is a moral parable, basing an argument on the
sub-title "The Modern Prometheus".		
[50]
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(b) The Monster is the real hero of the novel.
		

With close reference to Shelley’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

		

the characterisation of the Monster, considering how he is ‘malicious’ because he
is ‘miserable’. They may analyse how the character develops from ‘birth’ and is a
victim of violence and scorn among everyone he meets
the framed narrative structure which ensures the reader only hears the Monster’s
narrative through the unreliable narration of Walton and Frankenstein. They may
explore how this affects the response of the reader; lack of a voice
the use of allusion, referring to Paradise Lost, Rosseau’s Emile, possibly
suggesting the Monster too is a ‘fallen angel’ or a ‘noble savage’ deserving of our
sympathy

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		E.g.
•
•
•
•

the Promethean hero as overreacher and/or benefactor
the Romantic hero – mysterious, suffering, alienated, solitary
more conventional views of the hero as courageous, decisive, protective
the students' own working definition of the term "hero"

		AO5: Explore literary texts informed by different interpretations
		

Candidates may consider the Monster’s violent nature – consideration may be given to
some of his more heinous crimes such as the killing of an innocent child or the fact he
allowed an innocent woman to be executed. They may consider whether his anger at
Victor Frankenstein and his extreme revenge is deserved and discuss the devastating
effect this has on Victor. There may be consideration of Victor as hero of the novel.
				
[50]
101

3

Eliot: Silas Marner
Answer (a) or (b)
(a) Silas Marner presents an entirely negative view of nineteenth-century religion in
England.

		

With close reference to Eliot’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

Eliot’s presentation of key characters, and their religious significance: for
example, Dolly’s more personal, social, Christian faith; Nancy’s strict morality;
Silas’s spiritual development
allegorical readings: for example, Eppie’s arrival at Christmas and other Christian
motifs
the use of omniscient narrative voice: neutral? authorial?

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•

biographical influences on the novel based on Eliot’s own views and experiences
of religion
philosophical and intellectual developments regarding religion during the
nineteenth century e.g. in archaeology and philology
regional prevalence of small Calvinist and other non-conformist sects and
conventicles in nineteenth-century England
the locating and activity of these mainly in areas of poverty and deprivation
religion in nineteenth-century England often determined by and a determinant of
social class
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		AO5:

		

Explore literary texts informed by different interpretations

Candidates may consider that the novel goes further than simple criticism of religion,
offering a possibly more community-based, humanistic understanding of faith

(b) Silas Marner is a fairy tale.
		

With close reference to Eliot’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.
		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

the structure of the novel: for example Silas’s move from miser to good father and
the moralistic ending may be discussed
the contrasting outcomes for each character, based on the morality of their
behaviour
the narrative voice: neutral? moral?

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

the common phrase "fairy-tale ending" hints at improbability and contrivance
plot usually far-fetched
two strands: improbable and supernatural
assumption that fairy tales are for an audience of children has only gradually come
into being

		AO5: Explore literary texts informed by different interpretations
		

Candidates may consider that the novel goes further than the fairy tale genre, for
example by offering a realist presentation of nineteenth-century England.
[50]
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Brontë: Wuthering Heights
Answer (a) or (b)
(a) Heathcliff is not a hero but an anti-hero in Wuthering Heights.

		

With close reference to Brontë’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

narrative structure, voice and viewpoint; Nelly as confidant to Heathcliff affects our
response to him; initial viewpoint from Lockwood
characterisation – uncertain background, mystery, ‘gipsy brat’, ‘black haired
child’, ‘a gift from God’; contradicting attitudes; reflecting the moral ambivalence
surrounding the character
animal imagery, ‘mad dog’, savage beast’, wolfish man’/supernatural imagery,
‘demon’, ghoul’

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•
•

literary context – qualities of a hero, the tragic hero, Byronic hero
the class divisions of the time; mysterious origins, his lack of education – literary
expectation that the hero would be from the upper classes
anti-hero reverses many of the qualities of the hero, but not all
anti-hero common in Gothic literature
anti-hero often embodies qualities of rebelliousness
student's working definition of hero and 'anti-hero'

		

AO5: Explore literary texts informed by different interpretations

		

Candidates may consider that Heathcliff is more villain than anything else regardless
of his motives.		
[50]
104

(b) In Wuthering Heights, Brontë tells us little about social conditions in nineteenth-century
England.
		

With close reference to Brontë’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

use of detailing in descriptions of Wuthering Heights and Thrushcross Grange –
rooms, furniture and fittings etc.
modes of language corresponding to characters' social class
contrasting attitudes to religion (Joseph, Heathcliff)

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

rigid social stratification along class lines
while the Church of England represented established interests (e.g. land, property,
wealth), a severe non-conformism was often found among the lower classes
a rudimentary transport system meant that some areas were difficult of access
and primitive living conditions were common
many areas were still pre-industrial

		AO5: Explore literary texts informed by different interpretations
		

Candidates may argue that although the picture given in the novel of social conditions
is limited and narrow in range, it is remarkably vivid and detailed.		
[50]
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Austen: Emma
Answer (a) or (b)
(a) Emma can be viewed as a Feminist Novel.

		

With close reference to Austen’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•

•

•

narrative voice; the omniscient narrator/use of free indirect speech creates
situational and dramatic irony which allows Austen to satirise the opinions
expressed in the novel including those of the heroine
characterisation: Emma as strong, independent, intelligent character; Emma’s
own assertion that she is different; ‘I have none of the usual inducements of
women to marry…’; however she does get married in the end; is this a reward for
becoming more mature and self-aware?
use of contrast in presentation of female characters e.g. between Emma and
Jane could allow a critique of the expectations of/opportunities for women; Jane
compares being a governess (the only acceptable position for a women of her
class) to being a slave; ‘human flesh…the slave trade’
language used of and by Miss Bates mixes ridicule and pathos, perhaps a rather
uneasy mixture for a feminist

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

features strong female characters
presents women as agents of change
demonstrates a concern to criticise "patriarchy"
in dealing with family, concern for children may eclipse concern for men
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		AO5: Explore literary texts informed by different interpretations
		

Candidates may consider that the novel is little more than escape literature, romantic
fiction; they may argue that the female characters do get married, living up to the
society’s expectations of women and therefore the novel cannot make a polemical
comment on the situation of women`		
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(b) Emma Woodhouse fails to live up to the responsibilities of a nineteenth-century lady.
		

With close reference to Austen’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•

•
•

characterisation of Emma herself in interactions with her father, Mr Knightly,
Harriet right from our first impressions, ‘the real evils of Emma’s situation were the
power of having rather too much of her own way, and a disposition to think a little
too well of herself’
use of narrative voice; omniscient narrator yet use of free indirect speech allows
the reader to feel ‘knowing’ about Emma’s motives and misunderstandings
the irony/dramatic irony caused by the narrative voice creates disapproval/
sympathy for the character in the reader

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

to
to
to
to

set the moral tone for those of lower rank
fulfil public religious observances
organise and dispense charity
entertain and extend appropriate hospitality

		AO5: Explore literary texts informed by different interpretations
		

Candidates may consider that Emma is a product of her society and upbringing, she
has redeeming qualities and that she develops into a more ‘lady-like’ character at the
end.		[50]
107

6

Stoker: Dracula
Answer (a) or (b)
(a) In Dracula, Stoker challenges the typical nineteenth-century view of women.

		

With close reference to Stoker’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

Dracula's treatment of Mina, contrasting charm with cruelty, parallels with sexual
power, ‘spurts blood’
his relationship with the female vampires of the castle; ‘Yes, I too can love; you
yourselves can tell it from the past’
Stoker's use of contrasting heroines

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•

elevation of women's moral and spiritual natures e.g. The Angel of the House
women viewed as playing little or no part in public, professional or economic
spheres
women's sexual nature ignored or treated with disapprobation
women's sphere accepted as the domestic

		AO5: Explore literary texts informed by different interpretations
		

Candidates may argue that the female characters in the novel allow for a range of
attitudes to women.		
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(b) Dracula is no more than a horror story.
		

With close reference to Stoker’s narrative methods, and relevant external contextual
information, show to what extent you agree with the above statement.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
		

Candidates should identify and explore the author’s use of methods such as
characterisation, structure, language and narrative voice:
•
•
•

characterisation of Dracula – his castle, his manner, gradual revelation of his
nature
use of language at heightened moments of the narrative e.g. the description of the
three female vampires
use of mixed narrative techniques – unusual in a horror story?

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		E.g.
•
•
•
•
•

a fiction with the intention to frighten or shock or disturb
usually there is a supernatural element
focus on after-life, suspended life, half-life, or death
usually based around the idea of intrusion of malign forces into the quotidian world
may tap into deep-seated fears of a society e.g. invasion, out-of control scientific
advance

		

AO5: Explore literary texts informed by different interpretations

		

Candidates may consider that the vampire story is now a genre on its own, or that it
transcends the horror story because of its popularity and the accumulating richness of
its traditional and shared detailing.		
[50]
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111

112

assured and perceptive comments on external
context
makes connections in an assured way

AO3
AO4

‘Increasingly purposeful/Competent’: a fairly
developed and controlled response to the key terms
and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects of the
task

‘Coherent and secure’: a response to the key
terms which demonstrates clarity and integration in
the handling of literary material

Band 4
31–40
Coherent, secure and consistent

‘Perceptive’: creative

‘Excellent’: highly developed literary skills

coherent and secure comments on methods linked
clearly to the key terms
coherent and secure comments on external context
makes secure connections
coherent and consistent attempts at reasoning/
interpretation with clear sense of relevance to the
key terms

AO2
AO3
AO4
AO5

•
•
•

increasingly purposeful comments on methods with
explanations linked competently to the key terms
icreasingly purposeful comments on external context
makes competent connections
competent attempts at reasoning/interpretation
with competent sense of relevance to the key
terms

AO1

AO2
AO3
A04
AO5

competent knowledge and understanding
competent sense of order
competent level of expression

•
•
•

secure knowledge and understanding
secure sense of order
coherent level of expression

assured and sophisticated reasoning/
interpretation in relation to the key terms

AO1

AO5

assured and perceptive comments on methods linked
convincingly to the key terms

AO2

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience and
purpose

excellent knowledge and understanding
excellent sense of order
excellent level of expression

•
•
•

AO1

Band 5
41–50
Assured, excellent, perceptive

General characteristics

AO

Mark

A2 Unit 1 Shakespeare (AEL11)

At the top of the band, responses will make some purposeful and
relevant attempts to connect with the key terms (these attempts
may not be sustained or consistent).

At the bottom of the band, responses will connect with the key
terms in a mostly relevant way, showing secure understanding of
the text and clarity of expression.

At the top of the band, responses will connect with the key terms
in a consistently relevant way, showing articulacy and a welldeveloped understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark

113

limited attempt to relate comments on
methods to key terms
limited comments on external context
makes limited connections
limited attempts at reasoning/interpretation with
limited sense of relevance to the key terms

AO2
AO3
AO4
AO5

Band 0
0

very little ability to make connections
very little ability to engage with the key terms

AO4
AO5

very little understanding of external context

AO3

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

very little understanding of methods

AO2

‘Mostly irrelevant’: general comments about the
text but without conscious identification of the task

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

basic attempt at reasoning with basic sense of
relevance to the key terms

AO5
•
•
•
•

may make basic connections

AO4

AO1

a little awareness of external context

AO3

a little awareness of methods

AO2

At the bottom of the band, responses will have no connection
with the text; the writing will be hard to follow and irrelevant.

At the top of the band, responses will make some unconnected
points in relation to the text; the response will lack clarity.

At the bottom of the band, responses will make reference to
the key terms with a little understanding. The writing will be
occasionally relevant.

At the top of the band, responses will make basic attempts to
connect with the key terms; the response will be expressed with
basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development and
understanding.

How to arrive at the mark

No attempt to respond

basic knowledge and understanding of the text
basic sense of order
basic level of expression

•
•
•

AO1

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/Mostly
inaccurate

‘A little awareness’: a vague/simplistic sense of
the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness

‘Limited’: a more deliberate engagement with the
key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

1

Othello
Throughout the tragedy as a whole, lago has no motive for the evil he does.
By referring closely to Extract 1, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Tragedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•

As well as commenting closely on language and imagery, candidates might comment
on structural aspects, such as climactic moments, for example, Iago’s villainy in 3.3
might be explored as the climax of the tragedy.
The ways in which Iago’s ‘evidence’ accumulates might be explored.

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespearean Tragedy:
•
•
•
•

hero of high status
flawed tragic hero, put in situation where his flaw becomes his downfall
both inner and outer forces combine to effect hero’s downfall
basis in Aristotelian ideas, but also in Senecan Tragedy

AO4: Explore connections across literary texts
•

Characterisation of Iago both in extract and throughout the play will be considered

AO5: Explore literary texts informed by different interpretations
•

The student may consider ways in which Iago is given motivation. For example,
sexual jealousy, social class and his inability to rise as a consequence of good service.
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2

King Lear
The sub-plot involving Edmund, Gloucester and Edgar adds little to the tragedy.
By referring closely to Extract 2, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Tragedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•

Explore the Gloucester/Edmund sub-plot, such as the blinding of Gloucester and show
how this sub-plot of a foolish father, his lack of self-awareness and how he is deceived
might develop and intensify themes from the main plot.
How Edmund’s character develops, perhaps citing 5.3, when he expresses pleasure at
the thought of being loved, or his dying attempt to save the lives of Lear and Cordelia.

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespearean Tragedy:
•
•
•
•
•
•

hero of high status
tragic hero a flawed character, put in situation where his flaw becomes his downfall
both inner and outer forces combine to effect the hero’s downfall
basis in Greek tragedy as described by Aristotle, but Aristotle’s injunctions are
sometimes ignored e.g. sub-plot contravenes unity of action
also influenced by Senecan Tragedy
some indication of a return to normality at conclusion of the action

AO4: Explore connections across literary texts
•

Edmund’s role as villain, Vice or Machiavel figure in relation to the question might be
explored both in the extract and throughout the play.
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AO5: Explore literary texts informed by different interpretations
•

The student might comment on the ways in which the sub-plot echoes or complements
the main plot in terms of theme and imagery and motifs as well as in terms of the
dramatic action. For example, the blinding of Gloucester might be seen to underscore
the idea of metaphorical blindness, which is exemplified by both Lear and Gloucester.
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3

The Taming of the Shrew
Throughout the comedy as a whole, men are presented as the real winners in the battle of
the sexes.
By referring closely to Extract 3, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods,
and relevant external contextual information on the nature of Shakespearean Comedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•

The staging of the very end of the play and how it might suggest peace between the
couple.
Explore some of the earlier taming scenes and comment on how the battle of the
sexes is presented, commenting on the repartee, humour and verbal wit of such
scenes.

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespearean Comedy:
•
•
•
•
•
•
•
•

love usually a central theme
builds towards a happy ending, usually in marriage
there is sometimes contrast or tension between court and country
plot involves lovers overcoming obstacles to their happiness – these obstacles may be
external or internal
plot may rely on mistaken identity
may feature various types of comedy – verbal, slap-stick, carricature, social satire
complex plots – may involve pairs of lovers
may feature girls disguised as boys

AO4: Explore connections across literary texts
•

The theme may be explored both in the extract, and throughout the play.
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AO5: Explore literary texts informed by different interpretations
•

The student should consider whether ‘men are presented as the real winners in the
battle of the sexes’ and debate the validity of the statement and the extent to which
they agree. For example, the evidence of the triumph of Petruchio and/or of Baptista.
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4

As You Like It
Throughout the comedy as a whole, Rosalind’s main function is to satirise ideas of love.
By referring closely to Extract 4, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespearean Comedy.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•

the staging of the first meeting of Rosalind and Orlando at Court
satirical tone and language in central interactions between Rosalind and Orlando
the presentation of love in the play’s ending and epilogue

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespearean Comedy:
•
•
•
•
•
•
•
•

love usually a central theme
builds towards a happy ending, usually in marriage
there is sometimes contrast or tension between court and country
plot involves lovers overcoming obstacles to their happiness – these obstacles may be
external or internal
plot may rely on mistaken identity
may feature various types of comedy – verbal, slap-stick, caricature, social satire
complex plots – may involve pairs of lovers
may feature girls disguised as boys

AO4: Explore connections across literary texts
•

The presentation of love, courtly love, courtship, marriage, adultery; the satirising of
issues about love both in the extract and throughout the play.
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AO5: Explore literary texts informed by different interpretations
•

The student may argue that Rosalind is a sincere lover, she has a more important role
in showing the sheer joy of love, she shows a balanced view of love that understands
human frailties, but is still able to appreciate the virtues of love.		
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5

Measure for Measure
Isabella is presented as being passive in the face of pressure from men.
By referring closely to Extract 5, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comments on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespeare’s Problem Plays.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•

Comment on structural aspects, such as climactic moments, as well as comment
closely on language and imagery in other relevant scenes. For example, links
between the set passage and 2.4 might be drawn.
Isabella’s active role in the plot and the rich and vigorous qualities of her language up
to the Duke’s appearance to her in 3.1 might be contrasted with her relatively more
passive and silent behaviour thereafter.

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespeare’s Problem Plays:
•
•
•
•
•

usually listed as All’s Well that Ends Well, Measure for Measure, and Troilus and
Cressida but definition and inclusion are disputed
this group sometimes referred to as the ‘‘dark comedies’’
psychological dramas dealing with the dark side of personality and behaviour
there is an admixture of comic material
resolution of issues raised may be imposed, or merely outward, or otherwise
unsatisfactory
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AO4: Explore connections across literary texts
•

Characterisation of Isabella both in the extract and throughout the play to be
considered

AO5: Explore literary texts informed by different interpretations
•

‘Throughout the play as a whole, Isabella is presented as being passive in the face of
pressure from men’. Some may agree and cite evidence for her being passive, such
as her relative inaction after the Duke appears to her in 3.1 and her willing compliance
with his wishes, including her role in the bed trick, which might be seen as conflicting
with her earlier strong views on sexual propriety. For example, they may cite her
vigorous and persuasive arguments and tenacity in Act Two.		
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6

The Winter’s Tale
Leontes is presented as being as loving as he is jealous.
By referring closely to Extract 6, printed in the accompanying Resource Booklet, and to
other appropriately selected parts of the text, show to what extent you would agree with
the view expressed above.
Your argument should include relevant comment on Shakespeare’s dramatic methods and
relevant external contextual information on the nature of Shakespeare’s Last Plays.
N.B. Equal marks are available for your treatment of the given extract and other relevant
parts of the text.
The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other valid
comments will be rewarded.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•

The presentation of Leontes’ jealous rage and mental torment in 2.1 and his use of
striking imagery, such as that of drinking the spider; Leontes’ behaviour at the climactic
trial scene of Hermione (3.2) and how this might be staged.
The presentation of Leontes’ mourning and contrition in 5.1; the staging of Hermione’s
statue coming to life and presentation of the effects of this on Leontes at the play’s
conclusion.

AO3: Demonstrate understanding of the significance and influence of the contexts
in which literary texts are written and received
The nature of Shakespeare’s Last Plays:
•
•
•
•
•

inclusion in this group, and characteristics of the Last Plays are sometimes disputed,
but generally held to include Cymbeline, Pericles, The Winter’s Tale and The Tempest
written after the tragedies, featuring mixed elements – comedy, music, spectacle,
features of the fashionable masque form, tragicomedy
probably responding to a change in popular taste in early years of seventeenth century
themes: redemption and reconciliation (forming a contrast to the themes of the
tragedies); final harmony sometimes achieved through the actions or influence of
young lovers
feature a mixture of characters both noble and rustic
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AO4: Explore connections across literary texts
•

The presentation of conjoined love and jealousy both in the extract and throughout the
play

AO5: Explore literary texts informed by different interpretations
•

The presentation of the relationship between Leontes and Hermione in 1.1, which
seems warm and loving/Leontes’ ‘saint-like sorrow’ and sixteen years of mourning.
Leontes’ tyrannical behaviour and mercurial temperament; his foolishness and the
strength of his jealous rage outweighs his love/the presentation of his behaviour
in setting up the trial and his behaviour at the trial – even after the oracle tells of
Hermione’s innocence; the play’s conclusion where love holds sway.		
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125

assured analytical exploration of
methods linked convincingly to the key
terms
assured and perceptive comments on external
context
makes connections in an assured way

AO2

AO3
AO4

‘Increasingly purposeful/Competent’: a
fairly developed and controlled response to the
key terms and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects
of the task

‘Coherent and secure’: a response to the
key terms which demonstrates clarity and
integration in the handling of literary material

Band 4
31–40
Coherent, secure and consistent

‘Perceptive’: creative

‘Excellent’: highly developed literary skills

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience
and purpose

coherent and secure analysis of methods
linked clearly to the key terms
coherent and secure comments on external
context
makes secure connections

AO2
AO3
AO4
•
•
•

increasingly purposeful comments on
methods with explanations linked
competently to the key terms
increasingly purposeful comments on external
context
makes competent connections

AO1

AO2

AO3
AO4

competent knowledge and understanding
competent sense of order
competent level of expression

•
•
•

AO1

secure knowledge and understanding
secure sense of order
coherent level of expression

excellent knowledge and understanding
excellent sense of order
excellent level of expression

•
•
•

AO1

Band 5
41–50
Assured, excellent, perceptive

General characteristics

AO

Mark

A2 Unit 2 Poetry Section A (AEL21)
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At the top of the band, responses will make some
purposeful and relevant attempts to connect with the key
terms (these attempts may not be sustained or consistent).

At the bottom of the band, responses will connect with
the key terms in a mostly relevant way, showing secure
understanding of the text and clarity of expression.

At the top of the band, responses will connect with the key
terms in a consistently relevant way, showing articulacy and
a well-developed understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark

127

makes limited connections

AO4

Band 0
0

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

‘Mostly irrelevant’: general comments about
the text but without conscious identification of
the task

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/
Mostly inaccurate

‘A little awareness’: a vague/simplistic sense
of the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness

•
•
•
•
very little understanding of methods

very little understanding of external context
very little ability to make connections

AO1

AO2
AO3
AO4

At the bottom of the band, responses will have no
connection with the text; the writing will be hard to follow
and irrelevant.

At the top of the band, responses will make some
unconnected points in relation to the text; the response will
lack clarity.

At the bottom of the band, responses will make reference
to the key terms with a little understanding. The writing will
be occasionally relevant.

At the top of the band, responses will make basic attempts
to connect with the key terms; the response will be
expressed with basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development
and understanding.

How to arrive at the mark

No attempt to respond

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

may make basic connections

AO4

basic identification of methods
straightforward/undeveloped attempt to
relate these to the key terms

a little awareness of external context

•
•

basic knowledge and understanding of the
text(s)
basic sense of order
basic level of expression

AO3

AO2

•
•

•

limited comments on external context

AO3

AO1

limited attempt to relate comments on
methods to key terms

AO2

‘Limited’: a more deliberate engagement with
the key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

Section A: The Study of Poetry Pre 1900
1

Chaucer: The Wife of Bath’s Prologue and Tale
Answer (a) or (b)
(a) By referring closely to extract 1(a) printed in the accompanying Resource Booklet,
and other appropriately selected parts of the text, and making use of relevant external
contextual information on medieval attitudes to marriage, examine the poetic methods
which Chaucer uses to present the theme of marriage.

		

N.B. Equal marks are available for your treatment of the given extract and other
relevant parts of the text.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		Answers should contain:
•
•
•
•
		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Use of heroic verse with variation (enjambment, reversal of foot, caesurae) to
present a lively consideration of marriage.
Use of antithesis and unequivocal language in the opening lines: ‘Experience/
auctoritee….wo that is in marriage’ establishes that the Wife will present a
negative view of marriage.
Commercial/contractual imagery – ‘paye his dette’; ‘make his paiement’ – renders
marital relations transactional.
Symbolism of Jankin’s book tossed in fire used to present struggle for control
within marriage.

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

Medieval attitudes to marriage
•

Anti-feminist literature regarding marriage:
–– St Jerome’s attack on Jovinian
–– St Paul: the ideal state is celibacy but marriage is preferable to promiscuity;
marriage is indissoluble
–– letter to the Corinthians, letter to the Ephesians, letter to Timothy
–– Theophrastus and the Golden Book of MarriageDemonstrates an
understanding of some of the following aspects of context
–– Marriage for economic reasons rather than a love match
–– Patriarchal society: submission and obedience expected from women
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AO4: Explore connections across literary texts

		
Makes connections across the Prologue and Tale in a detailed and meaningful way.
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(b) By referring closely to extract 1(b) printed in the accompanying Resource Booklet,
and other appropriately selected parts of the text, and making use of relevant external
contextual information on medieval ideas about gentillesse, examine the poetic
methods which Chaucer uses to present the idea of gentillesse.
		N.B. Equal marks are available for your treatment of the given extract and other
relevant parts of the text.
		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•

Use of repetition – “so loothly”….”so oold”….“so lough a kinde” to emphasise the
knight’s disgust at the old woman’s lack of nobility, thus placing value on a socially
orientated idea of gentillesse.
Use of colloquial expression – “nat worth an hen” – to dismiss the conventional
idea of gentillesse based on ancestry.
Use of repeated negatives – “Yet may they nat biquethe, for no thing / To noon
of us hir virtuous living” – to stress the old woman’s point of view in relation to
gentillesse use of paradox – “I holde him riche, al hadde he nat a sherte” – to
present an idea of gentillesse based on humility and honesty.

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

Medieval ideas of gentillesse
•
•
•

		

gentillesse associated with noble birth and rank
the erosion of the distinction of nobility had appeal to upwardly mobile individuals,
such as The Wife of Bath
Chaucer seems to have read both Boethius and Dante on the subject of
gentillesse

AO4: Explore connections across literary texts

		
Makes connections across the Prologue and Tale in a detailed and meaningful way.
				
[50]
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2

Donne
Answer (a) or (b)
(a) By referring closely to The Flea (poem 2(a)) printed in the accompanying Resource
Booklet, and one other appropriately selected poem, and making use of relevant
external contextual information on the nature of Metaphysical poetry, examine the
poetic methods which Donne uses to write about the theme of physical love.

		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

confident male voice
use of Metaphysical argument and wit
stanzaic structure reflecting development of narrator’s argument, which is at the
service of his physical desire
use of religious imagery for secular purposes

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

The nature of Metaphysical poetry
•
•
•
•
•
•
•

fondness for arresting and original images and ‘conceits’
pre-occupation with analogies between the microcosm and macrocosm
use of wit, ingenuity and skilful use of colloquial speech
complex themes, both sacred and profane
use of paradox and dialectical argument to offer persuasive argument
direct manner, often combined with unexpected tonal shifts (e.g. to caustic or
pathetic)
tersely compact expression combining passion and wit

		

AO4: Explore connections across literary texts

		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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(b) By referring closely to Death be not proud (poem 2(b)) printed in the accompanying
Resource Booklet, and one other appropriately selected poem, and making use of
relevant external biographical information, examine the poetic methods which Donne
uses to write about the theme of death.
		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

the personification of death
the use of monologue
use of sonnet structure to develop and conclude argumentation
Metaphysical wit e.g. paradoxical conclusion

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

Biographical context in relation to Donne’s ideas about death
•
•
•
•

Donne’s upbringing in the Roman Catholic Church, and death in the family
resulting from religious persecution
Donne’s dissolute life as a young man in London providing the background to his
feelings of sinfulness and unworthiness of salvation
Donne’s well-documented anxieties about his religious faith
“the hospital years” Donne’s reference to his married life, where death was a
frequent event

		

AO4: Explore connections across literary texts

		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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3

Blake
Answer (a) or (b)
(a) By referring closely to London (poem 3(a)) printed in the accompanying Resource
Booklet, and one other appropriately selected poem, and making use of relevant
external biographical information, examine the poetic methods which Blake uses to
write about criticisms of society.

		N.B. Equal marks are available for your treatment of each poem.
		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

		

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

The oppressive, bleak tone, created by language and poetic methods.
Repetition of sounds; ‘cry’, ‘voice’, 'sigh’; sounds of despair and suffering.
Rhetorical devices such as repetition and anaphora to emphasise polemical nature
of the poem; repetition of ‘How’, ‘charter’d’ to enforce criticism of society.
Ambiguity of final stanza; is it marriage that creates these problems, nature of
being ‘charter’d’, trapped.

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		Biographical context
•
•
•

Blake lived most of his life in London, a city where poverty and injustice were
everywhere visible
he was responsive to the ideals and calls for justice of the American and French
Revolutions
his place in the Romantic movement, with its criticism of society and the status
quo, hatred of tyranny, and concern for social justice

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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(b) By referring closely to The Chimney Sweeper (poem 3(b)) printed in the accompanying
Resource Booklet, and one other appropriately selected poem, and making use of
relevant external contextual information on children in eighteenth-century English
society, examine the poetic methods which Blake uses to write about the theme of
childhood.
		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Voice of speaker; is the tone ironic, actually echoing Blake’s opinions, anger,
condemnation at treatment of children etc.
Symbolism of ‘lamb’; innocence, religious connotations; reference to other poems.
Pathetic fallacy of ‘shine in the sun’ contrasted with reality of the ‘coffin of black’.
Dream imagery of paradise, idyll.

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		

Children in eighteenth-century English society
•
•
•
•

dawning sense of community responsibility for children’s welfare, but prevalent
‘laissez-faire’ attitudes allowed little effective action
severe exploitation of children as economic units in the workforce in an
industrialising society
Rousseau’s influential views of childhood – children as innocent and childhood as
a short period of happiness before the hardship of adult life
Reynold’s painting of a child: “The Age of Innocence” 1788

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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4

Keats
Answer (a) or (b)
(a) By referring closely to La Belle Dame sans Merci (poem 4(a)) printed in the
accompanying Resource Booklet, and one other appropriately selected poem, and
making use of relevant external contextual information on Romantic ideas about the
Medieval World, examine the poetic methods which Keats uses to write about the
Medieval World.

		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Use of an old form – the ballad – to present a bleak scene of abandonment (Belle
Dame).
Use of conventional epithets to describe the knight’s decline (Belle Dame).
Use of gothic imagery – ‘horrid warning gaped wide’ to emphasise horror of the
scene.
Use of words and locations thought to suggest Middle English.

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

Romantic ideas about the medieval world
•
•
•

Romantic interest in the medieval could be considered a reaction against the
Enlightenment and its emphasis on order and the rational
the medieval for some Romantic poets represented the wild, the untamed and the
exotic
it also represented the supernatural, an attraction for writers who perceived their
modern world as materialistic and mundane

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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(b) By referring closely to Ode to a Nightingale (poem 4(b)) printed in the accompanying
Resource Booklet, and one other appropriately selected poem, and making use of
relevant external contextual information on the nature of Romantic poetry, examine the
poetic methods which Keats uses to write about the theme of escape from reality.
		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•

Use of classical reference – “Lethe-wards” – to stress feeling of escape.
Use of contrast: the juxtaposition of the earth-bound speaker and the bird, symbol
of freedom.
Use of ambiguity, metaphorical questions and oxymoron – “Was it a vision, or a
waking dream?”; “Do I wake or sleep” – to consider escape and reality.

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		

The nature of Romantic poetry
•
•
•
•

the Romantic interest in the world of the imagination
interest in transcendental knowledge beyond the limits of human experience and
in dream-like liminal states
the Romantic rejection of reason and logic
varying levels of awareness among the Romantics of the dangers of escapism

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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5

Dickinson
Answer either (a) or (b)
(a) By referring closely to I felt a Funeral, in my Brain (poem 5(a)) printed in the
accompanying Resource Booklet, and one other appropriately selected poem, and
making use of relevant external biographical information, examine the poetic methods
which Dickinson uses to write about the experience of mental anguish.

		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

The extended metaphor comparing the stages of a funeral with progression of
mental illness.
Punctuation and caesurae to create disjointed thought processes of mental
anguish.
The breakdown of the rhyme pattern emphasising the disjointed lack of rational
thought.
The Gothic references; descent into madness conveyed by coffin falling into
ground; lack of control; repetition of ‘down’, vocabulary such as ‘dropped’.

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
			Biographical context
•
•
•
•

Dickinson’s Puritan Heritage (not necessarily her own views) and the significance
of the religious ceremony
stress associated with the Puritan world view that man is an unworthy creature
Dickinson suffered frequent bouts of illness and depression
she lived a reclusive life in Amherst, looking after her semi-invalid mother

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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(b) By referring closely to How the old Mountains drip with Sunset (poem (5b)) printed in
the accompanying Resource Booklet, and one other appropriately selected poem, and
making use of relevant external contextual information on nineteenth-century views of
nature, examine the poetic methods which Dickinson uses to write about the theme of
nature.
		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

		AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Comparisons of the sunset with works of arts; reference to artists throughout.
Persona’s personal point of view; an observer, ‘I’.
Overall tone of awe and amazement created by a variety of vocabulary and poetic
methods.
Consistent quatrain structure with alternate 3–4 stress lines; measured rhythm
contrasts with intensity of language.

		AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received
		

Nineteenth-century views of nature
•
•

•

The Romantic movement; concern with nature, the sublime
American views of nature: that the ‘wilderness’ was a place of savagery, danger
and evil (The Scarlet Letter); or that it was a new Garden of Eden, given to man
and expressing the majesty and benevolence of God (see Hudson River School of
American painting)
nineteenth-century literature and painting as interpreters of nature

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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6

Elizabeth Barrett Browning
Answer (a) or (b)
(a) By referring closely to Hiram Powers’ Greek Slave (poem (6a)) printed in the
accompanying Resource Booklet, and one other appropriately selected poem, and
making use of relevant external contextual information about social and political
conditions in the nineteenth-century, examine the poetic methods which Browning uses
to write about the theme of injustice.

		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		

AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression

		

Answers should contain:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Use of the sonnet form – compact, condensed and intense – to present an
impassioned rejection of slavery.
Use of apostrophe to the statue – “appeal, fair stone” – to convey the speaker’s
passionate appeal.
Use of violent imperatives – “pierce to the centre”; “break up”; “strike” – to stress
the vigour with which the injustice of slavery should be attacked.
Use of caesural pause “but west, – ” to draw attention to the suffering of slaves
everywhere.

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

Social/political conditions in the nineteenth century
•
•
•
•

social/cultural/historical: Elizabeth Barrett Browning was concerned with poverty
and labour conditions, as seen in poems such as The Cry of the Children
she was also interested in issues relating to racial intolerance and slavery in
America. She corresponded with Harriet Beecher Stowe, author of Uncle Tom’s
Cabin
her poetry was published in an abolitionist journal in Boston
her residence in Italy gave her sympathy for the Italian cause which she saw as
resisting oppression

		

AO4: Explore connections across literary texts

		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.		
[50]
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(b) By referring closely to the extract from Mother and Poet (extract 6(b)) printed in the
accompanying Resource Booklet, and one other appropriately selected poem, and
making use of relevant external contextual information on the position of women in
nineteenth-century society, examine the poetic methods which Browning uses to write
about the theme of women’s suffering.
		

N.B. Equal marks are available for your treatment of each poem.

		

The information below is intended to exemplify the type of content you may see in
responses. Reference should be made to some of the following points, and all other
valid comments will be rewarded.

		AO1: Articulate informed, personal and creative responses to literary texts,
using associated concepts and terminology, and coherent, accurate written
expression
		

Answers should contain:
•
•
•
•

		

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•

Use of the monologue form to articulate the suffering of a woman who has lost
both her sons in the war for Italian independence.
Use of an iambic and anapaestic metre creates a vigorous rhythm which helps to
convey the speaker’s pain, anger and suffering.
Use of contrast between the speaker’s experience of sorrow and suffering – “I fell
down at his feet” – with a public mood of celebration: “triumph at Turin”; “cheers in
the street”; “they cheered in the street”.
Use of imagery related to pain and restriction – “cling”; “strangle”; “stings” –
applied to motherhood to give a further sense of the speaker’s suffering.

		

AO3: Demonstrate understanding of the significance and influence of the
contexts in which literary texts are written and received

		

The position of women in nineteenth century society
•
•
•

social/cultural/historical: Barrett Browning was writing in a pre-feminist era when
many women had limited rights and opportunities
women were disadvantaged, e.g. in their right to divorce, in inheritance matters, in
rights to child custody – in legal matters, a woman was of lower status than a man
career opportunities were limited, particularly for ‘ladies’ or gentlewomen

		AO4: Explore connections across literary texts
		

Makes connections across the given poem and the poem chosen in the examination in
relation to the key terms of the question.
Section A Total : [50]
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assured anaylitical exploration of methods
linked convincingly to the key terms
assured and sophisticated reasoning/
interpretation in relation to the key terms

AO2
AO5

‘Increasingly purposeful/Competent’: a
fairly developed and controlled response to the
key terms and other aspects of the task

Band 3b
26–30
Increasingly purposeful/Competent

‘Consistent’: maintains focus on all aspects
of the task

‘Coherent and secure’: a response to the
key terms which demonstrates clarity and
integration in the handling of literary material

Band 4
31–40
Coherent, secure and consistent

‘Perceptive’: creative

‘Excellent’: highly developed literary skills

‘Assured’: confident, controlled, judiciously
selective, highly developed sense of audience
and purpose

coherent and secure analysis of methods linked
clearly to the key terms
coherent and consistent attempts at reasoning/
interpretation with clear sense of relevance to
the key terms

AO2
AO5

•
•
•

increasingly purposeful comments on methods
with explanations linked competently to the key
terms
competent attempts at reasoning/interpretation
with competent sense of relevance to the key
terms

AO1

AO2

AO5

competent knowledge and understanding
competent sense of order
competent level of expression

•
•
•

AO1

secure knowledge and understanding
secure sense of order
coherent level of expression

excellent knowledge and understanding
excellent sense of order
excellent level of expression

•
•
•

AO1

Band 5
41–50
Assured, excellent, perceptive

General characteristics

AO

Mark

A2 Unit 2 Poetry Section B (AEL21)
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At the top of the band, responses will make some
purposeful and relevant attempts to connect with the key
terms (these attempts may not be sustained or consistent).

At the bottom of the band, responses will connect with
the key terms in a mostly relevant way, showing secure
understanding of the text and clarity of expression.

At the top of the band, responses will connect with the key
terms in a consistently relevant way, showing articulacy and
a well-developed understanding of the text.

At the bottom of the band, responses will be confidently
organised and fluent, showing a detailed and thorough
understanding of the text.

At the top of the band, responses will be cogent and
sophisticated.

How to arrive at the mark
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basic identification of methods
straightforward/undeveloped attempt to
relate these to the key terms

very little understanding of methods
very little ability to engage with the key terms

AO2
AO5

Band 0
0

‘Mostly misunderstood’ and ‘Mostly
inaccurate’: knowledge of the text is insecure/
incorrect

‘Mostly irrelevant’: general comments about
the text but without conscious identification of
the task

At the bottom of the band, responses will have no
connection with the text; the writing will be hard to follow
and irrelevant.

At the top of the band, responses will make some
unconnected points in relation to the text; the response will
lack clarity.

At the bottom of the band, responses will make reference
to the key terms with a little understanding. The writing will
be occasionally relevant.

At the top of the band, responses will make basic attempts
to connect with the key terms; the response will be
expressed with basic clarity and intermittent relevance.

At the bottom of the band, responses will engage more
deliberately with the key terms but with limited development
and understanding.

How to arrive at the mark

No attempt to respond

mostly irrelevant
lack of knowledge
incoherence
writes with very little clarity or accuracy

•
•
•
•

AO1

Band 1
1–10
Mostly irrelevant/Mostly misunderstood/
Mostly inaccurate

basic attempt at reasoning with basic sense of
relevance to the key terms

•
•

AO5

AO2

•
•

basic knowledge and understanding of the
text
basic sense of order
basic level of expression

‘A little awareness’: a vague/simplistic sense
of the key terms

‘Basic’: assertive, undeveloped, superficial,
partially understood, generalised

Band 2
11–20
Basic/A little awareness
•

limited attempts at reasoning/interpretation with
limited sense of relevance to the key terms

AO5

AO1

limited attempt to relate comments on
methods to key terms

AO2

‘Limited’: a more deliberate engagement with
the key terms and other aspects of the task

developing knowledge and understanding
limited sense of order
limited level of expression

•
•
•

AO1

Band 3a
21–25
Limited

General characteristics

AO

Mark

Section B: Unseen Poetry
In this poem the speaker considers the relationship between humanity and nature.
Analyse the poetic methods used by Wordsworth to explore the thoughts and feelings of the
speaker.
AO1: Articulate informed, personal and creative responses to literary texts, using
associated concepts and terminology, and coherent, accurate written expression
Answers should contain:
•
•
•
•

knowledge and understanding of the text in appropriate reference and quotation
order and relevance in conveying ideas
appropriate and accurate expression
appropriate use of literary terminology

AO2: Analyse ways in which meanings are shaped in literary texts
•
•
•
•
•
•
•
•
•
•
•
•

Use of sonnet form: a condensed, intense consideration of the relationship between man
and nature.
Use of octave and sestet division: the octave presents man’s dislocation from nature and
the sestet shows the speaker’s rejection of these attitudes.
Use of caesural pause to foreground the volta.
Use of stark, direct opening statement – “The world is too much with us” – to signal
unequivocally the speaker’s position.
Use of pronouns – “us”; “our” – suggests a collective abandonment of nature.
Use of oxymoron – “sordid boon” – foregrounds the empty gain of materialism.
Use of alliteration – “bares her bosom” – to unify the description of nature’s wildness and
freedom.
Use of interjection – “Great God” – to stress the speaker’s dismay at man’s attitude to
nature.
Use of disharmony metaphor – “ we are out of tune” – to emphasise man’s dislocation from
nature.
Shift to singular pronouns in the sestet to indicate the speaker’s rejection of the prevailing
attitude.
Use of classical references to suggest a grander, more epic past than present materialism.
Range of tones: disappointed, disgusted, regretful, thrilled.

AO5: Explore literary texts informed by different interpretations
Explores a range of interpretations, for example, that the speaker conveys anger, regret,
longing, sadness or an awed appreciation of nature’s beauty.
Section B Total: [50]
Total: 100
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