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Agenda

• Review of Controlled Assessment 
requirements and controls

• Tasks for submission 2021

• Exemplar responses from the 
Summer 2019 series



The Purpose of an Agreement Trial

As an awarding organisation CCEA is required to 
ensure that appropriate training is provided for 
Centres delivering internally assessed units:

Condition QC.A2
• “For each GCSE/GCE qualification where an 

assessment is marked by a Centre, CCEA must ensure 
that……prior to the marking of the assessment CCEA 
makes available training to the Centre.” 

• Qualification Level Conditions for GCE and GCSE



The Purpose of this Webinar

To achieve this you will:
• Be taken through the Assessment Criteria for the 

unit
• Review exemplar pieces chosen by the Senior 

Moderating team 
• Receive guidance on the application of the 

Assessment Criteria



The Purpose of this Webinar

Following the advice and guidance provided will:
• Ensure there is a common understanding of how the 

Assessment Criteria should be interpreted and of the 
evidence required

• Ensure that all Centres are applying the Assessment 
Criteria consistently

• Ensure candidates from all Centres are treated fairly
• Reduce the number of adjustments that are applied 

to Centres’ marks during the moderation period



Candidate Permissions
• At previous Agreement Trials the work of candidates was anonymised 

and shared with delegates
• However, recent test cases and the introduction of GDPR has resulted 

in a change to the status of candidates’ assessments - these are now 
deemed to be ‘personal data’ 

• From Autumn 2020, CCEA will not be able provide copies of 
assessments to delegates at Agreement Trials unless prior permission 
from the candidate has been granted

• From May 2020, when submitting Controlled Assessment samples for 
moderation*, Centres should encourage candidates to grant CCEA 
permission to use their work by asking each candidate in the sample 
to sign and date the updated cover sheet

• The signed cover sheets* should then be enclosed with samples

*For submissions submitted on disk, these should be included in the  A5 jiffy 
envelope provided 



Candidate Permissions



Internal Standardisation 

Internal Standardisation is a CCEA requirement to ensure 
that marking is consistent and accurate across all 
teaching groups.

Any adjustments are made at Centre-level at Post-
Moderation after a thorough review of the sample.

Where necessary, adjustments will be made to a specific 
mark range or to the entire mark range and will be 
applied to every candidate in the cohort (not just those 
candidates within the sample).



Internal Standardisation
In a Centre where more than one teacher is responsible for the 
marking of an assessment, Internal Standardisation must be carried 
out.

The Internal Assessment Marking Grid is integral in this process  
(Appendix 3 of the Specification).

Effective Internal Standardisation involves a robust challenge of how 
the work explicitly fulfils the Assessment Criteria for the mark 
awarded. Take careful account of the key descriptors.



Internal Standardisation

Successful approaches to Internal Standardisation include:

 On-going sharing of marked work among colleagues, where 
possible in the current circumstances

 Rank ordering the work selected for Internal Standardisation is a 
useful way of clarifying if the marks awarded are appropriate. 
However, it should not be assumed that the best response in the 
class fulfils the Band 5 criteria

 Use the CCEA exemplar material as benchmark pieces to award 
marks in line with the CCEA standard



Internal Standardisation

The final mark for a piece should not be determined by 
‘an average’ of teachers’ opinions

↓
 Discuss and interrogate each other’s opinions to establish an 

agreed Centre judgement which should then be applied to all
responses (i.e. those that may not have been reviewed as part of 
the Internal Standardisation process)

X



Time Management

Careful consideration should be given to setting deadlines for the 
final submission so that there is sufficient time for:
Internal Standardisation; and 
Internal Appeals. 

Instructions for Conducting Controlled Assessments in 
CCEA GCSE Qualifications 



Moderation
If assessment, both within and across 
teaching groups, is accurate (i.e. in line with 
the CCEA standards/Unit 3 Assessment 
Criteria), the marks awarded by the Centre 
will be supported.



Moderation
If assessment is inaccurate and inconsistent within and 
across teaching groups (i.e. no evidence of 
effective/successful IS having taken place), it may not 
be possible to make adjustments in a way which is fair 
to all candidates in the Centre.  
In this case, the sample may be returned to the Centre 
and teachers will re-mark the work of every candidate 
in the Centre before re-submitting the sample for 
moderation or all work will be collected and CCEA 
Senior Moderators will mark the work.



General Administration
• Ensure each page of each candidate’s work is clearly 

identified with the Centre Number and Candidate Number, 
and that candidates’ work is securely fastened

• Please refer to the Instructions to Teachers Booklet (available 
on the GCSE English Literature section of the CCEA website) 
for each series



• JCQ Guidance (www.jcq.org.uk): 
 Instructions for Conducting Coursework
 Suspected Malpractice in Examinations and Assessments
 Plagiarism in Examinations

• CCEA Instructions for Conducting Controlled Assessments
• CCEA subject-specific instructions
• Authentication of candidate work
• Plagiarism, collusion, copying
• If concerns arise pre-entry or pre-authentication – school 

issue; post-entry and post authentication – report to CCEA
• Completion of internal assessment under required 

Specification and JCQ instructions
• Improper assistance: any act of assistance given beyond that 

permitted in specification or regulation 

Malpractice Awareness

http://www.jcq.org.uk/


Controlled Assessment - overview
• CCEA set: 

– the focus of the task (the theme options for each 
Moderation series) 

– the time allowed (2 hours Write Up)
– access to resources (restrictions in place)

Details of requirements can be found in the specification



Controlled Assessment - overview
Centres: 
• Select the play by Shakespeare
• Set the specific task titles to suit their circumstances (e.g. ability of 

candidates). For example, it may be advisable to tailor the task title to focus 
on one or two major characters

• As the response must be to the play as a whole, it is not enabling to specify 
particular acts or scenes to be focused on. Selection of material to discuss 
must be the decision of each individual candidate

Stimulus material:
• Candidates must engage with the whole play
• Be realistic about what candidates can produce in 120 mins
• Candidates should be encouraged to offer quality over quantity

Details of requirements can be found in the specification



Controlled Assessment - overview

• So that candidates can prepare independently for the formal 
assessment, the task title can be shared with candidates at the 
start of the planning and preparation stage

• Modelling, scaffolding and differentiated approaches are 
examples of good practice. This can be achieved by using a 
scene that would not be directly relevant to the task title for 
the formal assessment/write up stage. For example, if the play 
Macbeth is chosen, the comic elements of Act II scene iii (the 
Porter scene) could be used to model analysis or to help 
students engage with Shakespeare’s dramatic methods

Details of requirements can be found in the specification



CA Controls

There are TWO phases for completing the 
English Literature Controlled Assessment task:

1) Planning and Preparation – Limited Control

2) Write Up – High Control 

Breaching these controls may constitute teacher 
malpractice



CA Controls

Phase 1 – Planning and Preparation



CA Controls

What advice and feedback can I give to candidates 
during the task-taking stage? 

Phase 1: 
Planning and 
Preparation



CA Controls

What advice and feedback can I give to candidates 
during the task-taking stage? 

Phase 2 –
Write Up

NONE



CA Controls

Phase 2 – Write Up



CA Controls

Phase 2 – Write Up



CA Controls

Phase 2 – Write Up



CA Controls

Phase 2 – Write Up

NB* If students have been given a photocopy of the stimulus material 
for the Write Up, this must be submitted (for each candidate) in 
the sample requested by CCEA for moderation



Annotating the final pieces

Annotation
• Should indicate clearly how credit has been awarded
• Facilitate Internal Standardisation
• Be clear and succinct e.g. a tick with a brief reference in the 

margin to the Assessment Objective you are crediting: 
 AO1
 AO2
 AO4

Work submitted for moderation that does not include annotation 
may be returned to the Centre



Malpractice

Not complying with the controls is Teacher Malpractice.

Teachers should not:
o give extra time;
o provide writing frames;
o allow candidates to redraft work;
o display notes for candidates;
o allow candidates to collude when writing up;
o breach CCEA controls on ICT use. 



Principal Moderator’s Report
Summer 2019 series



Principal Moderator’s Report

• 2 hour Write Up suited candidates – time to write detailed and 
engaged responses

• Themes equally popular
• Rubric breaches
• Most marking was deemed to be accurate
• AO2 was most successfully dealt with when both dramatic 

methods and language features were discussed 
• AO4 was generally appropriately integrated though a few 

responses did either marginalise it or focus too much on this 
area

• In a small number of Centres, the moderation team noted that 
an AO was absent and this was obviously self-limiting



Principal Moderator’s Report –
Advice Going Forward
• Ensure that the task title draws the candidates’ attention to 

what is to be assessed, as well as the theme to be discussed. 
• Include an assessment-criterion-referenced support structure 

with the task title – this should be available to candidates as 
part of the printed title during the write-up stage. 

• Choose texts that will appeal to the majority of candidates. 
Where there are numerous teaching groups, do not assume 
that all will be equally engaged by the same play – although 
they may well be. 

• Ensure that candidates are aware of the need to respond to the 
play as a whole, and to respond to a written version of the play. 



Principal Moderator’s Report –
Advice Going Forward
• Encourage candidates to comment meaningfully on 

context. Contextual information should not be used as a 
‘brief historical introduction’, rather it should be discussed 
in direct relation to the events/characters in the selected 
play for credit to be awarded. 

• Emphasise to candidates the requirement to include 
discussion of dramatic methods. 



CA subject overview

• 1 text – a play by Shakespeare
• Response must be to the play as a whole
• AO1 – interpretation [7.5%]
• AO2 – dramatic methods, form and language [7.5%]
• AO4 – context [5%]



Unit 3: Task

• The use of bullet-pointed support structures can be 
beneficial to candidates as a useful reminder of what 
will be credited by the teacher

• These must be assessment-criterion-referenced. For 
example:



Marking Controlled Assessment
• Teacher assessment should be informed by the Assessment Criteria 

provided in the specification (Appendix 4)
• A mark out of 40 should be awarded

Marks should reflect a ‘best fit’ with CCEA Assessment Criteria
• Teachers should make a broad judgement using the Assessment Criteria, 

e.g. Band 3: 17-24
• This initial judgement should then be further refined. If the criteria have 

only just been fulfilled in minimum fashion, then the work is likely to be 
worth 17-19 marks (bottom of the Band) 

• If the assignment demonstrates fulfilment of most of the criteria in a 
reasonably competent manner then the work is likely to be worth 20-21 
marks (middle of Band) 

• Where the criteria are very competently fulfilled and some evidence of 
achievement of the higher band may be apparent then the work may be 
judged to be worth 22-24 marks (top of Band)



Marking Controlled Assessment

• Internal Standardisation must be conducted in Centres with 
more than one teacher to ensure a consistent application of 
the Assessment Criteria at Centre level

• A total mark should be recorded at the end of the work

• Annotation is required (marginalia and/or summative 
comments)

• E-Moderation: marks recorded online



ASSESSMENT CRITERIA 

Key descriptors from the Assessment Criteria are:

Band 1: basic
Band 2: attempts to engage, general, 
straightforward
Band 3: engages, competent 
Band 4: explores and analyses, informed 
Band 5: responds critically and imaginatively



GENERAL CRITERIA

• The General Criteria should also be referred to when 
determining suitable marks, especially in relation to the 
quality of written expression.

• Key descriptors for different mark bands are:

Band 1: basic control of form, organisation, accuracy
Band 2: general control
Band 3: competent control
Band 4: appropriate form, coherent, organised
Band 5: clearly constructed, fluent, logical, precise



What does effective AO2 analysis 
look like?

The candidate recognises a particular technique and 
can offer a personal explanation of why it was 
chosen by Shakespeare in terms of the effect he
intended it to have on the reader/audience.  



What does effective AO2 analysis 
look like?

Example from Summer 2019 responses:

“Shakespeare demonstrates how Macbeth uses his 
sword ‘like valour’s minion’, using mythical 
language coupled with a simile to illustrate how 
bravely he fought and to establish him as a tragic 
hero.”



What does effective AO2 analysis 
look like?

Example from Summer 2019 responses:

“Shakespeare’s use of light and dark imagery, ‘let 
not light see my dark and deep desires’ further 
presents Macbeth’s contradictory morals with light 
representing the idea of leaving it to chance to 
become king and dark the idea of murdering the 
king.”



What does effective AO2 analysis 
look like?
Example from Summer 2019 responses:

“Shakespeare uses the raven to forebode events yet to 
follow as the raven symbolises death.”

In these examples the candidates have demonstrated 
that they are aware of the possible reasons for 
Shakespeare using (1)  mythical language and a simile, 
(2) dark and light imagery, and (3) the raven as a 
symbol. 



AO2

This list is neither prescriptive nor exhaustive:
• division into acts and scenes;
• stage directions;
• staging (set, lighting, use of properties, on-stage characters but unseen by 

others);
• costume and music effects;
• use of poetry/prose;
• use of some technical terms (e.g. exposition, protagonist, hero, minor 

character, denouement);
• cohesive elements (e.g. repetition of words or ideas, climax, sequential 

ordering);
• disjunctive elements (e.g. use of curtain, flashback, or anticipation of 

events);



AO2

This list is neither prescriptive nor exhaustive 
(continued):

• tonal features (e.g. emphasis, exclamation);
• interaction through dialogue and movement;
• use of punctuation to indicate delivery of lines (e.g. 

interruption, hesitation, turn-taking, listening);
• reportage;
• vocabulary choices;
• asides, soliloquy, dramatic monologue, use of narrator or 

chorus.



GEL31 Support

• English Literature section of the CCEA website
• Fact Files
• Student guides
• Glossary
• Principal Moderator’s reports



The CCEA Standard: 
Exemplar Responses



Exemplar A
Play: Macbeth
Task Title: ‘Lady Macbeth is ultimately a truly loving Jacobean wife. 
Discuss.

The candidate:
• communicates a very good critical response to, and understanding of, meanings identified in 

the play, e.g. ‘She believes that to be a successful King Macbeth must be cruel and ruthless 
yet she fears he is “too full of the milk of human kindness” to achieve this. This indicates a 
degree of intimacy between the pair.’ (Page 1 Paragraph 2) AO1

• identifies a very good range of dramatic methods and offers very good analysis of them, e.g. 
‘Immediately from the outset Lady Macbeth’s soliloquies in Act 1 Scene 5 reveal to us, the 
audience, aspects of the complex relationship between Lord and Lady Macbeth.’ (Page 1 
Paragraph 2) and ‘Her perhaps callous euphemism “a foolish thought to say a sorry sight” 
reinforces her position as a loyal wife but also alludes to her “supposed” lack of empathy for 
the victim.’   (Page 4  Paragraph 2) AO2



Exemplar A
• provides very good contextual information to illuminate understanding of the play, e.g. ‘This 

would have been shocking to the Jacobean audience as Lady Macbeth’s new role of 
dominance in their relationship reverses typical gender roles at the time as she now feels it is 
appropriate to insult her husband, her “owner”, as it was seen.’(Page 5 Paragraph 1) AO4

• responds in an appropriate form, with writing that is clearly constructed, fluent, logical and 
precise with excellent spelling, punctuation and grammar. General Criteria

Mark Band:  5 
Mark Awarded:  36



Exemplar B
Play: Romeo and Juliet
Task Title: ‘Examine the way Shakespeare presents conflict between 
characters in your chosen play.’

The candidate:
• communicates a good, detailed and informed response to, and understanding of, meanings 

identified in the play, e.g. ‘this is a reference to Romeo and Juliet and how their death was 
caused ….. Their romance was doomed from the start.’ (Page 2, Paragraph 1);  AO1

• Identifies a range of dramatic methods and offers analysis of them, e.g. ‘This aggressive 
language allows the audience to expect a fight between Romeo and Tybalt later on in the 
play.’ (Page 3, Paragraph 1) and ‘We are informed at the start that Romeo and Juliet both die 
at the end because Shakespeare wanted to make it clear that the play wasn’t about what 
happened at the end , it was about how it happened.’ (Page 1, Paragraph 2);  AO2



Exemplar B
• Provides good contextual information to illuminate understanding of the play, e.g. ‘The play 

was written in the Elizabethan society and some people …. like it did in the play.’ (Page 2, 
Paragraph 2);  AO4

• responds in an appropriate form and in a coherent and organised way,  with good spelling, 
punctuation and grammar.  General Criteria

Mark Band: 4
Mark awarded: 30



Play: Macbeth
Task Title: ‘Examine how Shakespeare presents Macbeth as a conflicted 
character.’
The candidate
• communicates a competent response to, and understanding of, meanings identified in the 

play, e.g. ‘This hallucination has multiple meanings but symbolises Macbeth’s regret, guilt 
and conflict of what he has to do and what he is about to do.’ (Page 3 Paragraph 2) AO1

• identifies quite a few dramatic methods with clear understanding and a more deliberate 
attempt to comment on them, e.g. ‘Shakespeare uses the method of an Aside to voice the 
inner conflict the prophecies have presented him with: “The Prince of Cumberland that is a 
step…”’ (Page 2 Paragraph 2) and ‘Shakespeare uses the dramatic technique of Alliteration 
“bloody business” to develop the effect of what has just occurred.’ ( Page 3 Paragraph 3) 
AO2

Exemplar C



Exemplar C
• provides competent contextual information and begins to apply it to the text, e.g. ‘During 

the Jacobean period Kings were second in line of God so Shakespeare also encountered the 
Divine Right of Kings in this play.’ AO4

• writing demonstrates a competent control of form, and competent organisation and 
accuracy (including spelling, punctuation and grammar.) General Criteria

Mark Band  3
Mark Awarded  23



Exemplar D
Play: Macbeth
Task Title: ‘Examine how Shakespeare presents Macbeth’s inner conflict 
and relate his concerns to the time in which Shakespeare wrote.’

The candidate:
• communicates a competent response to, and understanding of, meanings identified in the 

play, e.g. ‘I think that Macbeth is seeing blood on his dagger which is not there …. Feeling 
guilty and regretting it at first.’  (Page 4, Paragraph 3);   AO1

• Identifies a few dramatic methods with a general understanding of their relevance, e.g. 
‘When it says ‘And pity, like a new born babe’ it is using personification to express the pity.’ 
(Page 3, Paragraph 2) and ‘‘For it is a knell that summons thee to heaven or to hell.’  This is 
known as a rhyming couplet.’  (Page 5, Paragraph 5); AO2



Exemplar D
• provides some contextual information with some basic comment, e.g. 

opening paragraph;

• demonstrates a competent control of form, and competent 
organisation and accuracy.

Mark Band: 2
Mark awarded: 16 



Exemplar E

This response fulfilled all of the Assessment Criteria and merited full 
marks.

Mark Band: 5
Mark awarded: 40 



Important Contacts
Joan Jennings: Specification Support Officer
028 9026 1439
jjennings@ccea.org.uk

Olivia McNeill: Education Manager for English
028 9026 1200 Extension 2963
omcneill@ccea.org.uk

Moderation Section: ModerationTeam@ccea.org.uk

mailto:jjennings@ccea.org.uk
mailto:omcneill@ccea.org.uk
mailto:ModerationTeam@ccea.org.uk


Work with us
The benefits:

– teacher cover provided
– first-hand experience of how the examining system works
–user insight to the standards required for the assessment
–opportunity to examine assessments across a range of 

abilities
– improved learning and teaching outcomes
–creates links with CCEA personnel/subject officer
–opportunity to network with other professionals
–provides recognition and enhances the professional 

development of teachers



http://ccea.org.uk/signup

http://ccea.org.uk/signup


Subscriber Campaign

CCEA are moving to more email based communications with all our 
centres and this will include providing teachers with -
• information on subject updates
• information on subject events
• information on new support materials
• general news information

It’s important that YOU subscribe using the link on the homepage 
of our website or http://ccea.org.uk/signup

http://ccea.org.uk/signup
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