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Foreword
This booklet outlines the performance of candidates in all aspects of this specification for 
the Summer 2019 series.

CCEA hopes that the Chief Examiner’s and/or Principal Moderator’s report(s) will be viewed 
as a helpful and constructive medium to further support teachers and the learning process.

This booklet forms part of the suite of support materials for the specification.  Further 
materials are available from the specification’s section on our website at www.ccea.org.uk.
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GCSE ENGLISH LITERATURE

Chief Examiner’s Report

Overview

This was the first time the external assessment of Unit 2 (Drama and Poetry) for the revised 
specification was available.  It was apparent that both teachers and candidates recognised 
that, although the outward appearance may have changed, the fundamental elements 
remained constant.  Consequently, the same high level of teaching and learning observed in 
previous years was once again evident.  Evidence from the scripts indicated that these were 
fair and successful examination papers that were fully accessible and enabled candidates of 
differing levels of ability.
The Examining Team noted that in Unit 1 (Prose), now in its second year, most candidates 
demonstrated clear knowledge of the text they had studied with more successful candidates 
being able to produce a well-crafted, analytical response.  The Unseen Prose was well 
answered by all, even weaker candidates, and it was evident that candidates had been well 
prepared and knew how to approach the question.  The choice of text gave a lot of scope for 
selecting examples of techniques and most candidates grasped how to analyse tension in the 
extract.  All examiners praised the choice of text.
The more successful candidates demonstrated good ability to present coherent arguments 
and alternative interpretations, avoiding digressing into descriptive commentary on the texts 
not relevant to the key terms of the question.  There was evidence this year again that many 
centres had taught candidates explicitly how to approach the examination-style question 
with evidence throughout of understanding of ‘methods, argument, techniques, language 
and key terms’. 
Appropriate use of quotation being used as supporting evidence was seen in all mark bands 
which indicated a secure knowledge of the chosen text.  Most candidates were able to 
provide evidence to argue for and against the stem of the question; only a few responses 
concentrated on one side of the argument.
This year again showed improving focus on AO2 (the analysis of language and writers’ 
methods) by candidates, which was evident with many excellent comments on 
‘presentation’ and structure that were made relevant to the key terms of the question. 



4

CCEA GCSE English Literature (Summer Series) 2019

Assessment Unit 1  The Study of Prose

Overview

This examination paper was successful in allowing candidates of differing abilities to respond 
positively to the questions in both sections. 
Candidates responded reasonably well to most questions.  More careful planning would 
have benefitted candidates.
Answers in both sections ranged across the mark bands – from brief, basic responses to 
extensive, persuasive essays. 
Q1 (a)  There were some excellent responses for the character question on Roger which 

was clearly accessible to candidates of all abilities.  However, it was noted that 
opportunities to present alternative interpretations were not always taken. 

 (b)  This was a successful question for all abilities.  Candidates seized upon the 
good opportunities to engage with alternative, and often nuanced, alternative 
interpretations.

Q2 (a) & (b)  Very few responses on this text were seen. 
Q3 (a)  While only a few responses were seen for this text, candidates addressed the key 

terms appropriately.
 (b)  Once again, only a few responses to this question were seen.  The responses did 

not always get to grips with “the ways Johnston presents class differences” and 
a simplistic approach to ‘friendship’ was often taken with the key term “difficult” 
being ignored for the most part.

Q4 (a)  This was a successful question for all levels of ability.  The question presented 
opportunities for alternative interpretations to be presented, and many also 
offered very good personal responses.

 (b)  This was an open-ended question and elicited a wide range of responses.  
Candidates who planned carefully were more successful in their approach.  Many 
responses engaged with a variety of characters and events, some minor, to good 
effect. 

Q5 (a)  This was the most popular text and both ‘Of Mice and Men’ questions were 
mostly handled well.  AO2 was dealt with well, including presentation of 
characters, setting and structure.  It was noted that candidates still waste time 
on lengthy introductions which generally focus on contextual points that are not 
worthy of credit.

  Lots of argument was presented about the character of Lennie.  Some candidates 
struggled to focus on the question and attempted to make their obviously 
prepared responses ‘fit’ the question.  Many focused on whether Lennie was an 
irresponsible person.  Lots of answers changed the stem to ‘responsible for his 
actions’; while others considered his responsibility/irresponsibility as a character 
instead.  

  It was clear that some responses seemed to be regurgitating ‘learned’ essays 
that focused on a different key term other than “responsibility” such as ‘blame’.  
This approach is to be avoided as it is self-penalising and is rarely successful.  

  Other candidates struggled to fully develop arguments about mental capabilities 
- does his disability make him responsible or not?  Whilst still allowing less 
able candidates to engage, the stem of the question helped to differentiate 
candidates’ quality of argument at the top end of achievement.
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 (b)  In responses to this question, some candidates provided general points about 
every character on the ranch, rather than focusing on individuals in detail.  Many 
responses, for example, included discussion on Curley’s Wife even though she is 
not a “ranch worker”.

  When candidates planned effectively (in their approach and which characters to 
focus on), as well as carefully reading the key terms of the question, responses 
tended to be more successful.  Less successful responses remained focused 
on unfriendliness only, ignoring the opportunities to present alternative 
interpretations.  

Q6 (a)  Only a few responses were seen but this question was deemed to have been 
amenable to all levels of ability.

 (b)   No responses seen. 
Q7 (a)  Both questions were enabling and were answered well.  However, responses 

often began with long introductions which focused on unnecessary contextual 
evidence. 

  This was a successful question for all levels of ability with lots of opportunity for 
presenting alternative interpretations.  There were some excellent higher band 
responses which demonstrated detailed knowledge of Snowball’s character.  
Some of the best candidates picked up on the ironic tone of the narrator when 
discussing Snowball’s actions and plans. 

 (b)  This was an enabling question for candidates of all abilities but once again, 
opportunities for presenting alternative interpretations were not always taken.  
The best candidates discussed the initial apparent success quite well. 

Q8  The chosen extract was very successful, engaging most candidates.  Candidates of all 
abilities could find scope for the discussion of AO2.  Most candidates also discussed 
the engagement of the reader, with many attempting to show how the writer’s 
techniques involved and impacted on the reader.  

 The candidates focused sometimes too much on small-scale features such as 
alliteration, onomatopoeia and other techniques associated with poetry at the 
expense of discussing narrative techniques such as plot, setting, character, etc.

 Worryingly, many of the responses were organised as a long list of techniques.  
Candidates would be better advised to adopt ‘an appropriate form of response which 
is clearly constructed’ in order to access marks in the higher bands.  It may be helpful 
if candidates were guided towards organising their response by focusing on, for 
example, narration, setting, action/plot, characters and character interaction, etc.

 Centres should be made aware that general comments (for example, ‘use of 
character’s emotion engages us because they let us know how they feel’) are not 
credited highly - instead, candidates must engage with the specific emotions of this 
specific extract.  Engaging with the examination paper’s chosen extract, rather than 
formulaic ‘stock phrases’ is crucial for success in this section.
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Assessment Unit 2  The Study of Drama and Poetry

Overview: Drama 

The new GEL21 Drama was examined for the first time in the Summer 2019 series although 
many of the texts should have been very familiar to centres.  A variety of new texts were 
introduced, and it was good to see many centres engaging with Journey’s End, The Curious 
Incident of the Dog in Night-Time and Philadelphia, Here I Come!.  However, the majority of 
centres stayed with An Inspector Calls and Blood Brothers.   
Overall the questions were generally well responded to with a range of interesting answers 
and a good range of discussion and interpretation.  Candidates had been well prepared 
for the examination and were aware of the importance of looking at AO1 and AO2, (which 
seemed particularly strong this year) and the key terms of the question.  Most candidates 
focused on the stem of the question posed and considered how the playwright’s use of 
language or dramatic techniques offered illumination around the theme or focus of the 
question.  Candidates appeared to write more extensively this year and there were fewer 
narrative and descriptive responses (although these type of responses were still evident, as 
were those which were contextually-driven).
There were many responses from candidates who could clearly write extremely well, with 
excellent knowledge of the text.  Evidence from the candidates overall indicated that these 
were fair and successful questions which were accessible to, and enabling for candidates of 
differing abilities.  Candidates appeared engaged with the questions set and were aware of 
the importance of addressing the key terms of the question.  Although the extract questions 
were often tackled creditably, sometimes candidates focused too little on the extract or 
in other cases too little on the rest of the play.  It is important that candidates strike the 
appropriate balance if they are to fulfil their potential.  
Q1 (a)  This question posed a challenge for some candidates as they tended to look at 

the characters and their individual responsibility for the break-up of the Boyle 
family rather than the “lack of money” and were often more focused on the 
general reasons for the family break-up. 

 (b)   This question was approached very well overall.  Most candidates offered a range 
of interpretations.

Q2 (a)  This was a very popular text.  Both questions (a) and (b) were equally popular. 
  In this question, some candidates clearly wanted to discuss all the members 

of the Birling family rather than just Sheila and Eric and this may have been 
the reason that many struggled to offer alternative interpretations to the view 
expressed in the stem of the question. 

 (b)  Many successful responses to this question were seen.  Candidates’ knowledge 
of Mrs Birling was sound and often impressive.  At times, however, an imbalance 
prevented a higher award of marks as some candidates showed only a limited 
focus on the extract.

Q3 (a)  This new text attracted a reasonable number of responses and many were of 
high quality.  There were several excellent responses on whether Gar was “a 
good son” with strong lines of arguments in both directions. 

 (b)  Responses to the extract question were generally less impressive than the 
(a) option, as many candidates ignored Kate and focused only on Gar; others 
failed to mention their previous meeting in the play which was central to an 
understanding of this question. 
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Q4 (a)  This play remains very popular with centres.  The (a) option which focused 
on Mrs Johnstone and Mrs Lyons was more popular than the (b) option.  The 
question facilitated candidates demonstrating their knowledge of the two 
characters.  Stronger candidates effectively discussed the reasons why we should 
not feel total sympathy for them and there were several excellent answers seen.  
Less impressive responses simply looked at their problems without discussing 
levels of sympathy. 

 (b)  Responses to this question were less successful as some candidates looked at 
why Mickey was ‘powerless’ rather than “powerless to control his life”; others 
hardly referenced the extract which was central to the question.  

Q5  A few responses were seen on this text and these tended to be of high quality.  There 
were some strong responses on Osborne and how far he could be seen as a “good 
officer” with a range of subtle distinctions being discussed.  The extract question on 
“fear” provoked a range of responses and viewpoints. 

Q6 (a) & (b)  Only a handful of responses were seen on this text.  Of these there were 
some particularly strong responses on the presentation of Ed in Question 
6(b). 

Q7  (a) & (b) Again, very few responses to Our Town were seen.

Overview: Poetry

This series was the first assessment of the revised specification for Unit 2 Poetry.  While the 
style of question has changed slightly from the previous specification, the same Assessment 
Objectives are assessed and it was clear that candidates had been well prepared for the 
examination, with the majority of candidates addressing the four Assessment Objectives in 
their responses. 
There was evidence of excellent teaching with regards to AO2 – poetic methods – with 
the majority of candidates demonstrating the ability to comment on form, structure and 
poetic techniques rather than simply ‘technique spotting’.  Centres are reminded that AO4 
(Context) is assessed in this unit and candidates are required to show some understanding of 
how the contextual information adds to understanding of the poems.
The removal of the Unseen element from this unit (present in the legacy specification) 
appears to have given candidates more time to complete the Poetry response which, in the 
majority of responses, allowed for well-structured essays.  However, it was also noted that 
some candidates felt the need to continue writing to fill the time without developing their 
interpretations, leading to repetitive responses.
There was a range of responses spread across the three new anthologies.  The question 
format, which presented one named poem, allowed candidates the opportunity to choose 
another suitable poem for comparison.  In most cases, this choice was made carefully, 
although there were some examples of poor choices which were self-limiting.  There 
was also a small number of candidates who chose to ignore the named poem and wrote 
about two poems of their own choosing, not always linked to the given theme.  This, of 
course, presents a rubric violation and centres are urged to make candidates aware of the 
importance of answering the question given.
There were very few responses where candidates considered poems in isolation; it is clear 
that candidates are being taught how to make connections between the poems throughout 
their responses.  As previously stated, each question in this new specification requires 
candidates to make their own choice of a second poem.  Overall, where obvious second 
poems were chosen, candidates coped well with the comparative element.
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Q8 (a)  The majority of candidates selected ‘Kid’, ‘In Mrs Tilscher’s Class’ or ‘I Remember, 
I Remember’ as their second poem, and these choices facilitated their response 
to the stem of the question.  Candidates who chose ‘Catrin’ or ‘Genetics’ limited 
their focus on the key terms of the question.

 (b)  ‘Docker’ and ‘I Remember, I Remember’ were popular choices used for 
comparison.  It was also noted that candidates made sound arguments for the 
influence of place in ‘In Mrs Tilscher’s Class’.  The Examining Team reported 
that some candidates spent more time discussing context when comparing the 
named poem to ‘Docker’ to the detriment of discussion of AO2.

Q9 (a)  There was a range of poems selected for comparison, mainly ‘Clearances 7’, ‘On 
My First Son’, ‘Funeral Blues’ and ‘Long Distance II’.  Candidates dealt well with 
the theme of loss, with many high-quality responses to this question seen.

 (b)  There were many perceptive responses to this question, with a wide range of 
poems selected for meaningful comparisons.  The most popular were ‘How Do I 
Love Thee?’ and ‘Sonnet 130’, although there were many high-quality responses 
to other poems offering differing views on the theme of love.

Q10 (a)  Responses to this question ranged from listing techniques to highly perceptive 
essays which used contextual information to enhance understanding.  In the 
main, candidates made appropriate selections for comparison and were able to 
address the key term of “impact of conflict”, especially in response to ‘Mametz 
Wood’, ‘Bayonet Charge’ and ‘Vergissmeinnicht’.  Candidates were able to 
comment on AO2 and make relevant comparisons between the poems.  

 (b)  Some candidates struggled with focusing their responses to the key term 
“attitudes to conflict”.  ‘The Man He Killed’ and ‘Last Post’ were discussed 
effectively and offered candidates strong connections between the poems.
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Principal Moderator’s Report 

Assessment Unit 3  The Study of Shakespeare

Overview

In this first year of the revised specification, centres embraced the fact that a Shakespeare 
play was to be studied without any links to prose texts.  Some centres had expressed 
concern about how well candidates would cope with a two-hour, detailed response to an 
entire Shakespeare play when the legacy specification had allowed for a response to be 
based on specific acts.  It was obvious, during the moderation process, that these fears had 
been unfounded, with candidates generally producing engaged and informed responses to 
their chosen play.
As in the past, the most popular plays were ‘Macbeth’, ‘Romeo and Juliet’, ‘The Merchant of 
Venice’, ‘Much Ado About Nothing’, ‘A Midsummer Night’s Dream’ and ‘King Lear’, with the 
last three named being studied by only a few centres.  
The themes of Love and Conflict were equally popular this year, and all centres adhered to 
this requirement.
Moderators made many very positive comments about this year’s process, including the 
following:  
• ‘AO4 was quite brilliantly dealt with by many candidates and really illuminated their 

responses.’
• ‘Titles set by centres were appropriate and enabled candidates to engage with their 

chosen text and write with understanding.’
• ‘Many candidates showed a willingness to explain their own views and almost all 

discussed implicit as well as explicit meanings.’
• ‘There was generally an appreciation of the requirement for responses to be based on 

the whole text.’
• ‘There was evidence that candidates had engaged with their chosen texts and 

responded to them with interest and enjoyment.’

Tasks and Texts

While CCEA had provided exemplar task titles in the Specification, centres were aware that 
these could be personalised to suit the needs or interests of candidates.  An assessment-
criterion-referenced support structure was also provided in the Specification (Appendix 3).  
Moderators noted that when this support structure had been included, candidates were 
more likely to be aware of what they needed to include in their responses to access higher 
marks.  However, not all centres included this support structure, and many moderators 
commented that when candidates had marginalised or omitted discussion of a particular 
Assessment Objective, this may have been due to candidates not having been reminded 
about it in the task title. 
The Shakespeare plays chosen by centres engaged candidates and allowed them to make 
interesting, appropriate and, often, detailed analytical and evaluative responses.  However, 
there were some centres where candidates did not respond to the play as a whole, or 
responded to a realised version.  The latter was made obvious by references, for example, 
to guns in ‘Romeo and Juliet’.  Both are rubric breaches as the requirement is to study and 
respond to a complete, printed version of a Shakespeare play.  Teachers should note that 
breaching the rubric can result in marks being negatively adjusted.
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Assessment  

The majority of centres applied the CCEA Assessment Criteria with a good degree of 
accuracy.  The most common cause for the need to apply adjustments to centres’ marks 
was to redress the crediting or over-rewarding of elements which were not aligned to the 
Assessment Objectives’ weightings.  Centres need to be cognisant of the weightings for each 
Assessment Objective.  The Controlled Assessment response is worth 40 raw marks – 15 for 
AO1, 15 for AO2 and 10 for AO4.  Another common factor was ensuring that analysis was 
appropriately rewarded.  The moderation process discovered that many basic comments 
made by candidates were often credited as ‘analysis’ when work is being assessed.  
Critical response and interpretation (AO1), was a particular strength in the vast majority 
of responses.  Many able candidates produced critical and imaginative responses, with 
clear evaluation and exploration of a play by Shakespeare.  Often the quality of responses 
in terms of AO1 led to inflated marks, especially when the candidates had marginalised or 
excluded either AO2 or AO4 in favour of a focus on AO1.  At times, teachers had credited 
the excellence of interpretation without regard to the absence, or limited discussion, of the 
other two Assessment Objectives.
Candidates in quite a few centres discussed dramatic techniques with clear understanding 
of their importance, generally with analysis and sometimes with evaluation of Shakespeare’s 
use of the techniques.  However, the majority of centres sought to fulfil the requirement 
to include AO2 by addressing language only.  Where actual linguistic techniques were 
discussed, this was acceptable.  However, a response that focused on the meanings 
of specific words or phrases was deemed not to have dealt with AO2 as an overall 
understanding (communicated through use of language) is credited in AO1, Interpretation.  
Centres are strongly advised to ensure that dramatic techniques are included in responses 
for future years.  
Most candidates understood that discussion of Context (AO4) must be used to enhance 
understanding of the play.  However, some simply included a short introduction which 
referenced contextual information but offered little or no relevant comment on the play.

Internal Standardisation

While there is evidence that the requirement to engage in Internal Standardisation is being 
conducted, it was noted by the Moderation Team that it was not always successful, leading 
to either generous or severe application of the Assessment Criteria across the teaching 
groups within the centre.  Centres are strongly advised, in the best interests of their 
candidates, to engage meaningfully in the Internal Standardisation process, preferably with 
the assistance of CCEA exemplar materials that can be obtained through attendance at an 
Agreement Trial in the first term of the academic year.

Annotation

The requirement for marking Controlled Assessment, as stated in Section 6.6 of the 
Specification, is that teachers ‘must add notes in the form of ticks, comments or reference to 
the assessment objectives, with a summative comment at the end’.  All of the centres that 
entered candidates for GCSE English Literature this year marked work as advised by CCEA.  
Moderators appreciate teachers’ annotation, especially assessment-criterion-referenced 
summative comments that help explain why marks have been awarded.  The practice of 
using the abbreviations AO1, AO2 and AO4 in marginalia annotation is particularly welcome 
as it immediately draws the moderator’s attention to where a particular Assessment 
Objective has been fulfilled by the candidate.
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Administration

Administration was generally excellent, but there are still some centres that made errors, 
some of which had the potential to disadvantage candidates, for example, the inaccurate 
transfer of the mark from the response on to the eCRS system.  It is also important that 
centres adhere to the instructions regarding the submission of folders for moderation:
• The folder with the highest mark in the centre must be submitted.
• The folder with the lowest mark in the centre must be submitted, unless it is an 

incomplete folder (while incomplete folders are rarer now that only one response is 
required, there were still some instances of such folders being sent for moderation, 
with one folder containing blank pages.  The adjacent folder, by Candidate Number 
order, should be sent instead of an incomplete folder.).

• Every page of each candidate’s work must be clearly marked with both the Centre and 
Candidate Numbers.

Advice on how to ensure the highest possible marks for each candidate:

• Ensure that the task title draws the candidates’ attention to what is to be assessed, as 
well as the theme to be discussed.

• Include an assessment-criterion-referenced support structure with the task title – this 
should be available to candidates as part of the printed title during the write-up stage.

• Choose texts that will appeal to the majority of candidates.  Where there are 
numerous teaching groups, do not assume that all will be equally engaged by the 
same play – although they may well be.

• Ensure that candidates are aware of the need to respond to the play as a whole, and 
to respond to a written version of the play.

• Ensure candidates are aware that they must address all three Assessment Objectives.
• Encourage candidates to comment meaningfully on context.  Contextual information 

should not be used as a ‘brief historical introduction’, rather it should be discussed in 
direct relation to the events/characters in the selected play for credit to be awarded.

• Emphasise to candidates the requirement to include discussion of dramatic methods.
For candidates aspiring to achieve marks in the two upper mark bands, responses must 
include good/very good analysis of Form and Language, including dramatic techniques.  

Teacher Support

The following support will be available for the 2020 series:
• CCEA website
• Agreement Trials (October/November 2019)
• Exemplification folders – distributed at the Agreement Trials
• Portfolio Clinic (February 2020)
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Contact details
The following information provides contact details for key staff members:
• Specification Support Officer: Joan Jennings

(telephone: (028) 9026 1200, extension: 2552, email: 
jjennings@ccea.org.uk)

• Officer with Subject Responsibility: Olivia McNeill
(telephone: (028) 9026 1200, extension: 2963, email: omcneill@ccea.org.uk)
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